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ABSTRACT 
 
Rose Deliana Hasibuan, 2019. Teachers’ Challenges in Developing Teaching 
Material for Seventh Grade Based on 2013 Curriculum at MTs Negeri 2 Sukoharjo 
in the Academic Year 2019/2020. Thesis. English Language Education. Cultures and 
Languages Faculty. State Islamic Institute of Surakarta. 
Advisor :  Hj. Fithriyah Nurul Hidayati, M. Pd 
Key Words  : Teachers’ Challenges, Developing Teaching Material, the 2013    
Curriculum 
The objectives of the research were to know the way of teachers in developing 
teaching material and to know the teachers’ challenges in developing teaching 
material for the seventh grade based on the 2013 Curriculum at MTs Negeri 2 
Sukoharjo in the academic year of 2019/2020. 
The research design was descriptive qualitative research. This research was 
conducted in MTs Negeri 2 Sukoharjo. The subject of this research was the English 
teachers, especially who taught at seventh grade students of the Program Khusus 
class in MTs Negeri 2 Sukoharjo. The technique of collecting data used interview, 
observation, and documentation. The researcher took the data by doing a semi-
structural interview with the English teachers. Then, the technique to analyze the 
data, the researcher used interactive model based on Miles and Huberman that 
consisting of three phases, they are: data reduction, data display, and conclusion 
drawing/verification to know the teachers way in developing teaching material and 
the teachers’ challenges in developing teaching material for seventh grade based on 
2013 Curriculum at MTs Negeri 2 Sukoharjo in the academic year 2019/2020. 
Moreover, the trustworthiness of this study was using data triangulation to check the 
validity of the data. 
As a result of the study, the researcher concludes that the English teachers were 
developing teaching material by using adaptation. The teachers were mostly used 
adaptation in the form of 1) adding, 2) deleting or reducing, and 3) modifying for 
developing the teaching material. Then, the researcher found out there were five 
challenges faced by teachers in developing teaching material for the seventh grade 
based on the 2013 Curriculum. The teachers’ challenges was : (1) selecting teaching 
material, (2) lack of teacher training or experience, (3) the limited of time, (4) 
preparing suitable teaching media, and (5) lack of teacher’s motivation. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Curriculum is an important tool for the success of education. Education in 
Indonesia is based on the curriculum designed by the central government. 
Curriculum has meaning the subject taught in school or the course of the study 
(Arifin, 2011:7). The National education system in Undang – Undang No. 20 
Year 2003 defines curriculum is a set of plans and systematization about the 
content, learning material, method used to be as guidance in conducting the 
teaching learning process for achieving the educational goals. In the simple 
terms curriculum is a description of what, why, how and how well students 
should learn in a systematically and intentionally. 
In the education of Indonesia, Indonesia has changed several times of 
curriculum for education system such as: the Curriculum 1947, 1964, 1968, 
1973, 1975, 1984, 1994, 1999, 2004, and 2006 (Widyastoro, 2014: 54). This is 
caused by many factors such as the changes of society needs, the new insight of 
teaching learning process, political issues, development of industry and 
technology. The main aim of this change is as to improve the quality of the 
teaching-learning process and learning design at school. Therefore, the 
curriculum as a set of educational plan need to develop dynamically following 
demands and change society. Djojonegoro in Lestari (2016: 1) states the social 
aspiration that influences the government to make serious efforts in the 
expansion of learning chance. The continuous change requires the improvement 
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of the national education system, including the completion of curriculum in 
realizing a society who can compete and adapt with change. 
Nowadays, Indonesia has recently introduced the new curriculum that is 
called as a 2013 Curriculum. Starting from July 15th, 2013, the Indonesian 
government has mandated piloting school in Indonesia to implement the 2013 
Curriculum. Mulyasa (2013: 65) stated that the objectives of 2013 Curriculum is 
preparing Indonesian people to be religious, productive, creative and innovative, 
and effective human resources through the competence emphasized in the 
domain of attitude, knowledge, and skills, so they can give contribution for their 
social life, nation, country and world civilization. This new curriculum is 
actually completing of the former curriculum. Hanifa (2017) explained that the 
implementation of 2013 Curriculum  had caused some of the changes in the 
development of education in Indonesia involving changes in how teachers teach, 
how students learn, how teachers assess students’ result of learning and also how 
teachers make the development of teaching materials. 
In the spectrum of the 2013 Curriculum, English as one of the important 
components should be learned by the students. The students are considered to be 
able to communicate, convey ideas, feeling and information in that language. 
Therefore, they have to master four ability in learning English which is listening, 
speaking, reading, and writing. English teaching for Junior High School is 
focused on language competence as a means for communicating ideas and 
knowledge. In addition, the students are taught to read and comprehend the text 
presented, summarize and explain the text with their own words. In line with 
Permendikbud No. 58 Year 2014 stated the objectives of the English teaching in 
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Junior High School is to develop the learners’ potency in order to have a 
communicative competence in the interpersonal discourse, transactional 
discourse, and functional discourse using the kind of texts in oral and written 
English language, systematically using the element of language that is accurate 
and acceptable, about the kind of factual and procedural knowledge, and 
instilling values of the noble character of the nation in the context of life within 
the home, school, and community. To achieve the objectives, there are some 
factors which have to be considered such as teachers, media, and teaching 
materials.  
Teaching materials play an important roles to achieve that goals in English 
teaching and learning process. Appropriate and good materials will encourage 
students’ motivation in the learning process. Meanwhile, the use of inappropriate 
teaching materials will cause a negative effect on the teaching and learning 
process. Therefore, the teachers as a person who uses the 2013 Curriculum and 
who teach English are demanded to be more creative, imaginative and 
productive especially in developing teaching materials. In other words, teachers 
need to facilitate the students by providing appropriate materials based on the 
recent curriculum and should represent the characteristics of each study program, 
so that the goals of teaching and learning process could be reached. Andariyani 
(2016: 80) said that teachers must be able to develop the teaching materials 
which are suitable with the teaching goals. Due to the change of curriculum, the 
development of teaching materials are important to be done every time. It is 
supported by Richards (2001: 260) stated that teachers should have the 
competence to develop and adapt the materials based on the students’ need and 
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ability to modify and extend the content and task. Hence, in the 2013 
Curriculum, the teachers should be able to develop the teaching material for the 
teaching-learning process based on the syllabus that already arranged by the 
government. It emphasized by Permendiknas No. 41 the Year 2007 about 
Process of Standards which regulate the planning of the teaching-learning 
process, it requires teachers to develop their lesson plan. One of the elements in 
the lesson plan is teaching resources. The teachers are expected to develop or 
adapt an innovative teaching materials as a source materials to enhance the 
motivation of students in teaching-learning process.  
Unfortunately, most of the teachers still have a problem, however, is 
related to the availability of teaching materials or how to prepare the right 
teaching materials in order to help students achieve the expected competence. 
Although the government and many publishers had published a textbook that 
related to the goal of the 2013 Curriculum, it is still general to use in teaching 
and learning process. The contents are not specified in some study content. Litz, 
as cited in Tibetu (2017: 261) argue that there is no perfect textbook to suits the 
whole teaching context. In short, teachers should be able to modify their teaching 
material to diverse students’ need and benefits by supplementing and adapting 
which is a part of teachers’ competence in developing teaching materials.  
Therefore, the researcher is interested in knowing the teachers’ challenges 
in developing teaching materials. As a beginning of the study, the researcher had 
conducted a pre-research in February 2018 by interviewing English teachers of 
MTs Negeri 2 Sukoharjo. The researcher chose MTs Negeri 2 Sukoharjo to 
conduct a research because this school is one of good Islamic school which has 
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an “A” accreditation in Sukoharjo. This school also has implemented 2013 
Curriculum as its education system. Based on the pre-research interview with 
Mrs. Ninik Indriyani, S. Pd., and Mrs. Dwi Asmawati, S. Pd., who are assigned 
to teach the students of seventh grade class. Mrs. Ninik teaches in 7 PK 3 while 
Mrs. Dwi Asmawati teaches in 7 PK 5. The researcher choose both of them as a 
subject of this research. They are professional and experienced teachers in MTs 
Negeri 2 Sukoharjo. It can be proved from they had been experienced in teaching 
English for about ten years. 
Hence, the teachers explained that the mainly teaching materials used in 
English teaching and learning process is textbook which was launched by 
Erlangga publisher. Despite, The Ministry of Education has published English 
textbook that in line with 2013 Curriculum as called BSE book, the teachers of 
MTs Negeri 2 decide to use textbook that published by Erlangga entitled 
“BRIGHT for Seventh Grade”. Every student of MTs Negeri 2 Sukoharjo have 
to buy the BRIGHT textbook as their learning material. The use of that textbook 
has been agreed by all English teachers at the school. The “BRIGHT” textbook 
for seventh grade contains 12 chapters which have different themes in each 
chapter. At the beginning of the BRIGHT textbook, it was written some features, 
such as: first, the front page of each chapter will inform students about the 
materials they are going to learn and tells the teachers the objectives of the 
chapter; second, the textbook provides a list of useful expression for daily 
communication; last is reflection which use to reflect students’ improvement of 
their English. Moreover, each chapter on that textbook consists of various 
activities involving listening, speaking, reading and writing skills that would be 
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studied by students during teaching and learning process, for examples, in 
chapter 1: Hi, How Are You?, the students are able to identify expression of 
greet someone and respond to the greetings. 
The BRIGHT textbook is core material for English teaching and learning 
process in the classroom. The content of that book was suitable with the 2013 
curriculum but it was not complete enough for achieving the aims and students’ 
competence that set in teaching-learning activity for the classroom. It because 
the book sometimes provides insufficient or ineffective materials, for examples, 
provides few examples or learning material, is too simple or complex activities 
for students, and fails to fulfill an item of language at all. To fill the gaps in the 
textbook, English teachers were trying to adapt the textbook or even develop 
teaching material to provide suitable material for their students’ need. Usually, 
they develop and adapt the material based on the chapter which would be taught 
to the students during that day. Therefore, they were providing and developing 
supplementary material to cover all skills which were not provided in the 
BRIGHT textbook as the main textbook. To provide interesting materials, they 
also use other material from some resources, such as material taken from the 
internet, worksheets, and alternative textbook that suit 2013 Curriculum. 
Based on the explanation above, the researcher is interested in knowing 
more about the teacher challenges in developing teaching materials entitled 
“TEACHERS’ CHALLENGES IN DEVELOPING TEACHING 
MATERIAL FOR SEVENTH GRADE BASED ON 2013 CURRICULUM 
AT MTS NEGERI 2 SUKOHARJO IN THE ACADEMIC YEAR 
2019/2020”. 
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B. Identification of the Study 
Based on the background above, the researcher has identified some problem 
as follows: 
1. There are some challenges faced by English teacher to develop teaching 
material. 
2. The textbooks which published by government are not enough to be the main 
teaching material. 
3. Teachers’ understanding and teachers’ training about the 2013 Curriculum 
in general is limited. 
4. The school’s facilities are still less to support teaching-learning activity. 
5. Some students are being passive because the materials are monotonous. 
C. Limitation of the Study 
Research limitation is needed to focus on a specific scope of the research. 
Based on the background of the study, the researcher would like to limit the 
study on the challenges faced by English teacher in developing teaching material 
for seventh grade at MTs Negeri 2 Sukoharjo. The researcher focused on English 
teachers who teach at the seventh grade for Program Khusus (PK). The 
researcher try to find out the way of English teachers in developing teaching 
material and to know the challenges in developing teaching material faced by 
English teachers. 
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D. Problem Statements 
Based on the identification of the problem above, the problem formulation 
in this research are: 
1. How is the way of teachers in developing teaching material for seventh grade 
based on 2013 Curriculum at MTs Negeri 2 Sukoharjo in the academic year 
20192020? 
2. What are the challenges faced by teachers in developing teaching material 
for seventh grade based on 2013 Curriculum at MTs Negeri 2 Sukoharjo in 
the academic year 2019/2020?” 
E. Objectives of the Study 
Based on the problem statement above, the researcher has purpose. The 
objective of the research are: 
1. To know the way of teachers in developing teaching material for seventh 
grade at MTs Negeri 2 Sukoharjo in the academic year 2019/2020. 
2. To know the English teacher’ challenges in developing teaching material for 
seventh grade based on 2013 Curriculum at MTs Negeri 2 Sukoharjo in the 
academic year 2019/2020. 
F. Benefit of the Study 
The researcher hopes that the result of this research will be useful for two 
major. There are theoretical benefit and practical benefit. 
1. Theoretical benefit 
This research is expected to give a reference to develop English 
teaching material based on the 2013 Curriculum. Besides, this research can 
give contribution theoretical framework for other researchers who are 
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interested in conducting research on. This research is also expected to give an 
example of teachers’ challenges in developing teaching material based on the 
2013 Curriculum for any further researcher who wants to study the same 
major. This study will be a helpful and useful reference to the next study. 
2. Practical benefit 
a. For the English teacher 
The result of this study could give more information for the teachers, 
especially English teacher about teachers’ challenges in developing 
teaching material based on the 2013 Curriculum. From this result, the 
teachers can be more creative, innovative in provide teaching materials 
also they can evaluate, and overcome their challenges, so they become 
good teachers. 
b. For the school 
It is expected that this research will be a reference for improvement 
in the preparation in developing teaching material that supporting 
teaching and learning activities for the students. 
c. For the readers or other researchers 
For the readers, hopefully, the result of this study can provide helpful 
information and encourage them to conduct deeper studies on developing 
teaching material based on the 2013 Curriculum. It is also expected to 
explain the new issue in the education system. 
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G. Definition of the Key Terms 
To avoid misunderstanding, the study used several key terms. There are 
some terms such as: 
a. Teacher’s Challenge 
The teacher is a professional educator who teaches or facilities the 
learning process. According to (Diah, 2017: 12) described the challenges is 
a matter or situation that should be dealt with and solve. Teachers’ challenges 
can be defined as a difficult situations or matters are faced by the teacher. 
b. Curriculum  
Hamalik (2013: 32) the curriculum is a very important tool in order to 
realize and achieve the goal of school education. The curriculum is used to 
become the basic concept in education and to be the indicator of the success 
of education. 
c. Teaching Material 
Rahayubi (2012: 7) said that teaching is the process of facilitating and 
guiding the learners to get new knowledge and experiences. Materials are 
any systematic description of the techniques and exercises to be used in 
classroom teaching (Brown, 1995: 139). Teaching materials can be defined 
as the systematic description of the techniques for facilitating and guiding 
the learners to get knowledge.
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description 
1. Review on Curriculum 
a. Definition of Curriculum 
Curriculum plays the main key to achieve the success of education. 
The term curriculum has many different definitions just as the educational 
development process has much alternative theory. Arifin (2013: 8) said 
that the curriculum was considered as a lesson plan. Whereas, Poerwaty 
(2013: 3) defined curriculum as a sequence of potential experiences set up 
in the school for the purpose of disciplining the students in group ways of 
thinking and acting.  
According to Richards (2001: 39), he states that the curriculum is all 
those activities in which students have under the direction of the school. It 
is including what students learn, how they learn it, how teachers help them 
learns, using what supporting materials, styles, methods of assessment, and 
in what kind of facilities. It accordance to the definition of a curriculum in 
Undang-Undang Number 20 the Year 2003 about the National Education 
system, the curriculum is a set of plans and systematization about the 
content, learning material, method used to be as guidance in conducting 
the teaching-learning process for achieving the educational goals.  
From some definition above, it can be concluded that curriculum is 
an important to point of education that is used as the guideline to the 
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elements of education including subject matter, students’ activities, 
learning material, school plan, learning method and evaluation for 
achieving educational goals. 
b. The 2013 Curriculum  
Recently, Curriculum 2013 has been applied in Indonesia since the 
academic year 2013/2014. The 2013 Curriculum is an improvement from 
the previous curriculum; Education Unit Level Curriculum (KTSP). The 
changes are not without reason, but there are many reasons in making a 
decision to change the curriculum. According to Kemendikbud (2014), 
there are four main factors underlying the change in curriculum as follows: 
the concept of curriculum, the book that is used, the teaching-learning 
process, and the evaluation.  
2013 Curriculum does not only develop knowledge and skill aspects 
but also develop the aspect of attitude, it is intended to improve and 
balance the soft and hard skill of the students. Therefore, the teaching-
learning process in 2013 Curriculum is developed based on the 
competency-based. The 2013 Curriculum is presented four competencies, 
namely; spiritual competence, social competence, knowledge competence, 
and skill competence. The competences are formulated in the form of core 
competence and basic competence. One core competence can consist of 
one or more basic competences. The core competence (KI) becomes the 
organizing elements of all basic competences (KD) and the learning 
process is developed to attain the core competence.  
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2013 Curriculum offers an approach to be considered in the 
teaching-learning process, it is named the scientific approach. This 
approach has five activities used in teaching-learning process in the 
classroom. First is observing, in observing students are taught about 
seriousness, thoroughness and searching for information. Second is 
questioning, the students are expected able to develop creativity, curiosity 
and the ability to formulate questions. Third is associating, the competence 
that developed are honest, meticulous, disciplined, and hard-working. 
Fourth is experimenting, here students have to communicate with others 
and practice to appreciate the opinions from other friends. The last is 
communicating, students have to develop their ability to express the idea 
and practice their ability to use language (Kemendikbud, 2013).  
Moreover, the objective of Curriculum 2013 is to produce the 
Indonesian students to develop their competence as an individual and a 
part of society who is religious, productive, creative, innovative, and 
affective, so they can give contribution for their social life, nation, country, 
and world civilization. 
2. English for Junior High School 
a. The Objectives of English in Junior High School 
According to the 2013 Curriculum, English language teaching for 
Junior High School is categorized into a compulsory subject. Generally, 
the objectives of English language subject in Junior High School is to 
improve the students’ competence to be able to achieve a functional level 
of communication that is spoken and written. Based on BSNP the content 
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standards of English language teaching, the students supposed to have 
some abilities, such as: 
1) Developing communicate competence in the form of oral and written 
competences in order to achieve functional literacy. 
2) Having the awareness of the importance for improving people’s 
competitions in the global eras. 
3) Developing an understanding of the relation between language and 
culture. 
The Ministry of Education and Culture No. 81A year 2013 stated 
about the standards of English materials based on 2013 Curriculum, such 
as: 
a) The material is taught to develop language competency 
b) Students are able to read and understand the meaning of the text, 
summarize and then present it with their own language 
c) Students are able to create text systematically, logically, and effectively 
d) Students are taught how to create contextual text 
e) Students are able to express themselves and their knowledge practicing 
the target language confidently and fluently. 
 Futhermore, English in the 2013 Curriculum directs its goals in two 
forms of objectives (1) Core Competency (Kompetensi Dasar) which deals 
with moral character and building and psychomotor and cognitive aspects; 
and (2) Basic Competency (Kompetensi Inti) which focuses upon the 
contents of the knowledge of each subject. Basic competence are broken 
down into four competencies, namely: KI 1 (spiritual competencies); KI 2 
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(social competencies); KI 3 (knowledge competencies); and KI 4 (skill 
competencies). In language learning, KI 3 covers grammar and vocabulary 
while KI 4 includes skill competencies that are listening, speaking, reading 
and writing.  
b. Content Standard of English for Junior High School 
Content standards are regarding the scope of material and level of 
competency at certain level and types of education to achieve the graduate 
competency. The scopes of English subject in Junior High School are 
involving: 
1) Discourse competence, it is an ability of a person to communicate both 
spoken and written in the communication event. This discourse is 
showing in four language skills that involves listening, speaking, 
reading, and writing to achieve the level of functional literacy. 
2) Understanding and creating kinds of short functional texts, 
monologues, and essay in the form procedure, descriptive, recount, 
narrative, and report. Material gradation appears in the use of 
vocabulary, grammar, and rhetorical steps. 
3) Supporting competencies that involve linguistic competence (using 
grammar, vocabulary, pronunciation, stressing, and intonation), 
sociocultural competence (expressing and using language in the content 
of every communications acceptable with surrounding), strategy 
competence and form of discourse competence. 
Moreover, the scope of materials are break down into standard 
competencies and basic competencies. The content of standard 
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competency and basic competency are the whole English materials that 
students have to learn for mastering English well as long as the semester 
in school. Those standards competencies and basic competencies are 
written below: 
Grade VII, First semester. 
Table 2.1 A List of Standard Competencies and Basic Competencies 
Standar Competencies Basic Competencies 
Listening 
1. Understanding to the meaning in 
a very simple short transactional 
and interpersonal conversation 
to interact with the surrounding 
 
1.1 Responding to the meaning in the 
short transactional and 
interpersonal conversation 
accurately, fluently, and 
acceptable to interact with the 
surrounding that are involving: 
greeting someone, introducing 
yourself/others, and asking or 
prohibiting someone 
1.2 Responding to the meaning in the 
short transactional and 
interpersonal conversation 
accurately, fluently, and 
acceptable to interact with the 
surrounding, including: giving 
and asking information, saying 
thank you, apologizing, and 
politeness expressing 
2. Understanding to the meaning of 
short functional orally to interact 
with the surrounding 
2.1 Responding to the meaning in the 
short functional orally text 
accurately, fluently, and 
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acceptable to interact with the 
surrounding 
2.2 Responding to the idea in the short 
functional text accurately, 
fluently, and acceptable to interact 
with the surrounding 
Speaking  
3. Expressing the meaning in a 
simple transactional and 
interpersonal conversation to 
interact with the surrounding 
 
3.1 Expressing to the meaning in a 
simple transactional and 
interpersonal conversation 
accurately, fluently, and 
acceptable 
3.2 Doing interaction in the 
surrounding that are involving: 
greeting to someone, introducing 
yourself/someone else, and asking 
or prohibiting someone 
3.3 Expressing to the meaning in a 
simple transactional and 
interpersonal conversation 
accurately, fluently, and 
acceptable to interact with the 
surrounding, including: giving 
and asking information, saying 
thank you, apologizing, and 
politeness expressing 
4. Expressing to the meaning in a 
simple transactional and 
interpersonal orally to interact 
with the surrounding 
4.1 Expressing to the meaning in a 
simple functional orally text 
accurately, fluently, and 
acceptable to interact with the 
surrounding 
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4.2 Expressing to the idea in a short 
functional text accurately, 
fluently, and acceptable to interact 
with the surrounding 
Reading  
5. Understanding to the meaning in 
a very simple short functional 
text to interact with the 
surrounding 
 
5.3 Reading a loud in the meaning of 
words, phrase, and sentences with 
the acceptable pronunciation 
stressing, and intonation to 
interact with the surrounding 
5.4 Responding to the meaning in a 
very simple short functional text 
accurately, fluently, and 
acceptable to interact with the 
surrounding 
Writing  
6. Expressing to the meaning in a 
simple short functional text to 
interact with the surrounding 
 
6.1 Expressing to the meaning od idea 
in a simple short functional text to 
interact with the surrounding 
6.2 Expressing the meaning and 
rhetorical in a simple and short 
functional text accurately, 
fluently, and acceptably to interact 
with the surrounding 
 
       (Badan Standar Nasional Pendidkan, 2006)  
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3. Teaching Material 
a. Definition of Teaching Material 
Richards (2001: 251) that teaching materials as a key component in 
a most language program which generally serve as the basis of language 
input learners receive and the language practice that happens in the 
classroom. It is supported by Tomlinson (2011: 2) stated that materials are 
anything which is used by teachers to help learners to facilitate language 
learning. In other hands, Brown (1995: 139) defines teaching materials are 
any systemic description of the techniques and exercises to be used in 
classroom teaching. Materials will represent types of activities that go on 
in the classroom. 
According to The Ministry of Education (2006: 4) defines teaching 
materials are generally composed of knowledge, skills, and attitudes that 
should be learned by students in order to achieve the standard of 
competence. Furthermore, Mardiana (2018) explained that teaching 
materials as a subject matter is referring to the curriculum used in order to 
achieve standards of competence and basic competence that have been 
determined by government. 
Based on the definition above, it can be concluded that teaching 
materials are a set of information, tools, or text that are arranged 
systematically which used in teaching-learning process in order to attain 
the standards and basic competency is expected by curriculum that set by 
the government. 
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b. Kinds of Teaching Material 
According to Richards (2001: 251), the teaching material can be 
categorized into authentic materials and created materials. Authentic 
material includes videos, cassette or audio-material, computer-based 
material, internet, magazines, newspaper, self-access material, and TV. 
Meanwhile, created material is usually a printed instructional material, 
such as textbooks, workbooks, and worksheets. 
Whereas, according to Prastowo (2013: 306) he determined teaching 
materials as follows: 
a. Printed Material 
Printed material defines as a material that is prepared in the form of 
paper. This material can use to deliver the information in the teaching-
learning process. There are many materials that is included as printed 
material such as; textbooks, handouts, students worksheets, module, 
brochure, newspapers, magazine and so on. 
b. Audio Material 
Audio material is an audio program that can be played or heard by the 
learner. The information is delivered in the form of sound that has been 
recorded. For instance, tapes, radio, CD’s belong to audio material. 
c. Audio-visual  
Information that allows audio signal and moving picture is called as 
audio-visual material. Audio-visual not only provide material that can 
be heard but also it can be seen by the learners. Example: videos and 
movie. 
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Hence, Association for Educational Communication and 
Technology (AECT), as cited in Mardiana (2018) explained that teaching 
material could be taken from various teaching-learning resources as 
follow: 
1. Place and environment where everyone can do the learning or the 
process of behavior change so it may be categorized as a place of 
learning which means a learning source. Examples: library, school’s 
park, etc. 
2. Object or things. It means every objects that allow changes in behavior 
for students. Examples: temple, historical heritage, and archaeological 
site. 
3. Book. All kind of books that could be read independently by students 
as a learning materials. Examples: textbooks, dictionary, encyclopedia, 
fiction book, etc. 
4. Phenomenon or event that is happening such as catastrophic, riots, and 
other events which become as a learning sources for teachers. 
 Teaching material will be meaningful for students and teachers if 
learning resource are organized through a design that allow someone to 
use it as a learning resource. From the teaching materials mentioned above, 
instructional materials such as textbooks are commonly used by the 
teachers for materials resource in teaching-learning process. Besides, the 
textbooks provide the basis for the content of the lesson and could be used 
as a tool to enhance students’ motivation. In addition, the textbooks usually 
22 
 
 
 
are enclosed by workbooks, CDs, cassette and comprehensive teaching 
guides for teachers and students. 
c. The Role of Teaching Material 
According to Richards (2001: 251), teaching materials in the process 
of teaching and learning have a function that is the language input for 
learners, and ideas for teachers in planning and teaching lesson. Teaching 
materials serve the following function as a source of language, learning 
support, motivation and stimulation and as a reference. 
Meanwhile, Richards (2001: 251) summarizes the role of materials 
especially textbooks as follows:  
a) a resource for presentation materials 
b) a source of activities for learners practice and communicative 
interaction 
c) a reference source for learners on grammar, vocabulary, and 
pronunciation 
d) a source of stimulation and ideas for classroom activities,  
e) a syllabus where they reflect learning objectives that have already been 
determined, and  
f) Support to gain confidence for the teacher who has less experience.  
In other situation, teaching materials serve as primarily to 
supplement the teachers’ instruction. Hence, the role of teaching materials 
for students may provide the main source of language input apart from the 
teacher and the uses of teaching materials in language lesson is a 
significant aspect of language material development. 
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d. The Characteristics of Good Material 
According to Hutchison and Waters (1991: 107) said some ideas of 
the good teaching materials such as; 
a) Good materials do not teach, they encourage learners to learns,  
b) Good materials will contain interesting texts, enjoyable activities which 
engage the learners’ thinking capacities, opportunities for learners to 
use their existing knowledge and skills, and content which both learners 
and teacher can cope with, and the last  
c) Good materials should provide a clear and coherent unit structure which 
will guide teacher and learners through various activities in such a way 
as they maximizes the chances of learning.  
Based on the Ministry of Education and Culture No. 81A Year 2013, 
teaching materials are supposed to consider: 
1. Students’ potential 
2. Relevancy with the local characteristics 
3. The level of physical, emotional, intellectual, social and spiritual 
development students 
4. The material should be meaningful for students 
5. The structure of the knowledge 
6. The actuality and depth of the learning materials 
7. The relevancy with the students’ needs and the environment’s demand 
8. Time allocation 
Moreover, Mudlofir (2012: 130) explained basic three 
characteristics of teaching material involved:  
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a. Relevance, the material should be relevant or related to achieve the 
competency standard and basic competencies;  
b. Consistent, it means that, if the basic competencies must be mastered 
by students consist of four competencies, then the teaching material are 
taught also include four competencies; 
c. Adequacy, the materials should be sufficient in helping students to 
achieve the basic competencies that had been taught by teacher. 
Teaching material define as knowledge, skills, and attitude that 
should be mastered by students to meet the standard competencies. 
Therefore, good materials are materials that relevance and consistent 
which can support to achieve standard competencies and basic 
competencies of students in teaching-learning activity. In short, good 
material does not teach but it will encourage students to learn more and 
serve as an effective learning tool. 
e. Supplementary Material 
Teaching materials can be put as a main materials or supplementary 
material. According to Tomlinson (2011: xvi), supplementary material is 
used in addition to the core material while McGrath (2002: 80) defines 
supplementary materials as teaching materials that are taken from 
additional source or any other materials which are designed to support the 
teaching-learning activity. It means that teaching materials are developed 
by adding new additional materials in order to supplement materials which 
cannot be found in the textbooks. 
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Supplementary materials could be in the form of any instructional 
material to be used by teacher to increase students’ motivation in teaching-
learning activity, enrichment, and support to the curriculum. Brown (1994: 
141) said that supplementary materials can motivate the students during 
teaching – learning activity. Supplementary materials may come from 
newspaper, magazines, article, video, power point, cartoons, comics, 
storytelling, rhymes, song, etc. which shows authentic sources (Reddy as 
cited in Puspita, 2017: 3). The teachers do the supplementation because there 
is a gap between what students need to know or to be able to do and what 
is provide in their textbook. It would attempt the gap between a textbook 
and students’ needs. 
According to McGrath, as cited in Ester (2016: 26), the reason 
teacher do supplementation are mentioned below: 
a. To replace unsuitable material in the course book or textbook 
b. To fill gaps in the course book 
c. To provide suitable material for learner’s particular need and interest 
d. To give learner extra language or skill language practice 
e. To add variety to the teaching  
But, the most reason where supplementary materials are useful when 
the textbooks are provided insufficient teaching material, for example, 
provides few example, too simple or complex activities, not suitable 
material for students, and cannot accommodate to a complete class due to 
the time limitations. In short term, it can be said that supplementary 
materials are intended to enrich, add, or depend the content of curriculum. 
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4. Review on Developing Material 
a. Definition of Developing Material 
. Teaching material can be arranged in such a way that it becomes 
more interesting for the students. It is intended to make the teaching 
materials easier to be learned by students. According to Brown (1995: 139) 
and Hutchinson and Water (1991: 96), there are three possible ways for 
the teacher to conduct teaching materials which are: adopting, adapting, 
and developing material. 
Adopting materials involves selecting the existing materials, 
adapting includes all the steps necessary in adapting the existing materials 
(adding, reducing, modifying, omitting, re-ordering, simplifying, 
supplementing) and developing materials consist of three steps that are: 
developing, teaching and evaluating. On the developing step, the first step 
teacher do on the materials involves selecting materials, the second step is 
teaching which means the materials are being taught to the students, and 
the last is evaluating the phase that the materials are evaluated to be good 
materials. Those may be done by teachers depends on which is most 
possible for teachers, students, and the school conditions. 
Hence, Tomlinson (2013: 1) defines developing material is both a 
field of study and a practical undertaking. As a field, it studies the 
principles and the procedures of the materials for language learning 
including material evaluation, adaptation, implementation, design, 
production, exploitation, and research of teaching materials. While as a 
practical undertaking, it refers to anything which is done by writers, 
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teachers or learners to provide an experience of using language, which is 
designed to promote language learning. Teachers as material developers 
might write textbooks, tell stories, bring advertisements into the 
classroom, express an opinion, and provide a sample of language use or 
read a poem loudly. In other words, developing material can be defined as 
creating, adapting or choosing, and organizing materials and activities in 
which the students may be able to achieve the objectives that will help 
them to reach the goals of the teaching-learning activity. 
Nunan (1991: 209) stated that material development is basically 
dealing with selection, adaption, and creation of teaching materials. It is 
focused on evaluation, adaptation of published materials and creation 
which means development of teaching materials by teacher in line with the 
existing syllabus.  
From the definition above, it can be summarized that developing 
material is principles and procedures used by teachers to produce teaching 
materials that dealing with selection, adaptation, and creation to provide 
interesting examples of using language in line with competencies that 
existing in the syllabus. On the other hand, developing teaching materials 
may create and give attractive examples from easy to complicated in 
gradually, give feedback, motivation, and know the result that has 
achieved by the students. 
In this case, the developing material is focused on how the teacher 
providing and dealing with the appropriate teaching material for teaching-
learning activity by adapting the textbook published as a main teaching 
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core material. Since the key to success in the development of teaching 
materials depends on the capability of the teachers in adapting the existing 
published materials. Most of the teachers are adapting the teaching 
materials when they are using a textbook in order to maximize the value 
of the textbook for the students. 
b. The Ways of Developing Material 
However, Richards (2001: 260) argued that the teachers as material 
developers mostly are not creators or developers of teaching material but 
providers of good materials. So, teachers usually use commercial 
textbooks to be adapted as a part of insight in developing the teaching 
materials. Adaptation means making an adjustment to the existing teaching 
materials to make them more suitable for a certain purpose (McDonough, 
2013: 63). The ability to adapt commercial textbooks is a required skill for 
teachers to develop the teaching materials. It is supported by Tomlinson 
(2011: xiv) who said that teachers as material developers can develop the 
teaching materials by adapting them to make them suitable to students’ 
needs. The key to success in the development of teaching materials 
depends on the capability of teachers in adapting the materials. 
According to Richards (2001: 260) and McDonough and Shaw 
(2013: 70), proposed the way to develop teaching materials by adapting 
the existing textbook, it takes a variety of forms, such as: 
1) Adding – It may need to be changed because it does not suit the target 
learners. The teacher may decide to add to textbooks, either in the form 
of texts or exercise materials. It means that the teacher can supplement 
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the existing teaching materials and provide more teaching materials. 
The teacher can extend the existing materials by supplementing several 
materials that have the same type of the teaching material. The teacher 
may extend an activity or task to create an additional chance to practice 
language skills. The additional activity and task may need to be added 
by the teacher to fulfill the insufficient practice for the students.  
2) Deleting or reducing – The teacher reduces the activity to provide it 
less weight or emphasis. In other words, the textbook may contain too 
much general activity for the program, so the teacher can delete some 
of the activities in the chapter to make it more effective and efficient 
for the students. Moreover, teachers reduce the teaching materials from 
textbooks when they think the teaching materials are enough to fulfill 
the students’ needs. 
3) Simplifying – simplifying is used to make materials less complicated 
or easier to be understood by the students. It can be employed if the 
language teaching is found to be difficult or mechanical for the target 
learner. In other words, simplify is important when the students are 
weak but need to be careful not to change the use of natural language 
or to take out the interactive value of an activity. It could be more 
suitable for the students through the process of simplification. 
Simplifying can be done by considering three aspects, namely: 
sentence structure, lexical content, and grammatical structure. 
4) Modifying -- The teacher may need to rewrite or replacement materials 
especially the exercise or activity to give the students an additional 
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focus. On the other hand, modification is changing in different aspect 
of the material, such as linguistic, exercises, assessment system and so 
on. It is intended to make the activities more closely to students’ 
background, introduce the example of authentic language, appropriate, 
and accessible to the students. The teacher also can replace text or 
exercise materials which are considered inadequate by suitable 
materials. For example, a listening activity should be focused only on 
listening for information, it is adapted so that students listen a second 
or third for a different purpose. 
5) Re-organizing – The teacher may decide to re-organize the parts of the 
textbooks and arrange the chapter in what she/he consider a more 
suitable order for the students. In addition, the length of teaching-
learning program may be too short for finishing the materials from 
beginning to end. So, the materials can be taken from the language 
needs of the students. For example, usually on reading parts, the 
teacher can begin the class with a general discussion before examining 
the reading passage rather than practicing reading as a base for 
discussion. 
c. The Basic Principles of Development Material 
McDonough, Shaw, and Masuhara, as cited in Hanifa (2017), the 
activity of adaptation may be followed with the good understanding of the 
principles of developing materials. Tomlinson (2011: 8) suggest that there 
are some principles should be followed when developing materials as 
follow: 
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a. Materials have to achieve impact 
b. Materials should help learners to develop confidence 
c. Materials should help learners feel at ease 
d. What is being taught should be perceived by learners as relevant and 
useful  
e. Materials require and facilitate learners self-investment 
f. Learners must be ready to acquire the points being taught 
g. Material should expose the learners to language in authentic use 
h. The learners’ attention should be drawn to linguistic features of the 
input 
i. Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
j. Materials should take into account that learners the positive effects of 
instruction are usually delayed 
k. Materials should take into account that learners have different learning 
styles 
l. Materials should take into account that learners differ in affective 
attitudes 
m. Materials should permit a silent period at the beginning of instruction 
n. Materials should  maximize learning potential that stimulates both right 
and left brain 
o. Materials should not rely too much on controlled practice  
p. Materials should provide opportunities for outcome feedback 
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Meanwhile, according to Prastowo (2013: 314), he said that material 
development should be based on the principles of teaching-learning as 
follow: 
1) Starting from easy to understand the complicated ones, from concrete 
to understand the abstract. Students may understand if the teachers 
explain the materials from the easiest or concrete, something real 
which can be finding surrounds their environments. 
2) Repetition. By giving repetition, it will reinforce student to be more 
understanding about the concept of the materials.  
3) Positive feedback. By giving positive feedback, it will provide 
reinforcement to the students’ understanding. The response that is 
giving to the students based on the performance result will be their self-
reinforcement. 
4) High motivation. The students who have a high motivation will be 
more successful in the learning activity. Therefore, one of the teacher 
roles is to encourage students’ motivation to learn well. 
5) Achieve the goals. The teacher should arrange the goal of teaching-
learning activity in a way of appropriate that represent the students’ 
need. 
6) Knowing the result. The teacher may tell the objective of teaching-
learning that should be achieved by the students, how to achieve and 
tell their achievement. 
Nunan (1988: 98) reports the use of six principles of developing 
materials are written below: 
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a. Materials should be clearly linked to the curriculum they serve. 
b. Material should be authentic in terms of text and task. 
c. Material should stimulate interaction. 
d. Materials should allow learners to focus on formal aspect of the 
language. 
e. Materials should encourage learners to develop learning skills, and 
skills in learning. 
f. Materials should encourage learners to apply their developing skills to 
the world beyond the classroom. 
From those principles, it can be summarized that the most important 
about material development principles that teaching materials should help 
the student to feel ease to develop their learning skills which can be used 
to communicate in the target language. Indeed, teaching materials not only 
need to be written in line with the curriculum but also need to be written 
in such a way from the easy to the complicated. It should give the high 
motivation for the students to develop their learning skills to achieve the 
goals and the teacher should make the materials as a resource and not have 
to follow them as a script.   
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d. The Model of Developing Material 
Hutchinson & Waters (1991: 108) presented a framework for 
developing teaching material based on the integration of several learning 
aspects including provided space for developer and learners’ creativity. 
This framework consists of four elements, namely: input, content focus, 
language focus, and task. The detailed information would be described 
below: 
a. Input, it can be in the form of a texts, dialogues, videos, audio, diagrams 
or other forms of communication data. Input holds key roles in 
teaching-learning process because input provides stimulus material, 
activities, new language items, topics for communication, and some 
others functions. 
b. Content focus, it is used as a means of communication to convey 
information and opinions about something. For example, it contain of 
language expression or word list.  
c. Language focus, it is about language knowledge that is given to achieve 
the purpose of language-learning which enabling learners to use the 
language correctly. For example, a grammar lesson and vocabulary. 
d. Task; the communicative tasks are employed to make students use the 
content knowledge and language knowledge in the classroom. For 
example, a role play, games, simulation, and etc. 
The language and content are made from the input and selected based 
on to the leaners will need in order to do the task. Hence, the main purpose 
of language learning is about how to use the language effectively in 
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everyday life. Therefore, the teaching material must be designed in such 
way that it directs the learner to work on a communicative task. So, the 
learners can use the material and language knowledge that they had built 
from a particular instructional unit. 
5. Review on Need Analysis 
a. Definition of Need Analysis  
The basic of material development should be based on an analysis of 
students’ needs. Brown (1995: 35) stated that needs can be identified in 
terms of goals and objective which can serve as the basic for developing 
tests, materials, teaching activities and evaluation strategies. Adhabiyyah 
(2014: 109) stated need analysis should be able to provide input from 
syllabus design, material and the kind of teaching-learning that takes place 
in classroom. 
Richards (2001: 51) defines need analysis as the process used to 
collect information about students’ needs. Hence, Basturkmen (2010: 17) 
defined that need analysis is identifying language and skills that used to 
choose and select the material for language course. Need analysis also can 
be used for assessing the learner at the end of the teaching-learning period.  
According to Hutchinson and Waters (in Adhabiyyah, 2014: 109) 
summarized that need analysis consists of two components namely target 
needs and learning needs. Target needs are about what the learners need 
and more focuses on students’ need at the end of the language course and 
the target-level performance. Target needs are also known as an umbrella 
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in term of need analysis while learning needs are about what the learners 
need to do to learn. 
Hutchinson and Water (1991: 55) learners target needs are defined 
as follow: 
a) Necessities that are the target need of the learner, to know what the 
learners need to be able to work effectively and communicate in the 
target situation. 
b) Lacks that are the starting point of the learners. It shows a gap between 
what learners already know and which parts are they do not know so 
the teaching-learning should be focused on it. This gap is the basis of 
the syllabus development which is named as a deficiency analysis (the 
existing proficiency and the target proficiency). 
c) Wants that are the personal need of the learners. It is about what the 
learners expect to learn and do. Wants are the most important parts in 
need analysis and cannot be neglected from the developing material. 
Wants can determine the motivation of the learners further it will 
influence the development of syllabus and material in the teaching-
learning process.  
In conclusion, it can be said that need analysis involves doing 
complex activities to meet what are the students’ need in learning. Thus, 
need analysis is the basis in developing curriculum content, teaching 
material and methods that can be influenced the learners’ motivation and 
success. Both target situation and learning need are two significant 
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components that need to be considered as in the processing of need 
analysis. 
b. The Purpose of Need Analysis 
Linse, as cited in Richards (2001: 52) stated that need analysis has 
some purposes in language teaching as follows: 
a) To arrange language groups represented by students 
b) To assess their level of language acquisition in their native language 
and English 
c) To determine their communicative abilities in English 
d) To determine their formal knowledge of English 
e) To know how students use language on a daily activity 
f) To determine what English language skills are necessary to enable 
students to be in school and English community 
g) To find out what prior experiences students have had with formal 
education 
h) To find out the students possess in pre-literacy and literacy skills 
i) To ensure students’ cognitive development and acquisition of academic 
skill in their native languages 
j) To ensure the students’ cognitive and academic skills have acquired in 
English 
k) To determine the cultural, political, and personal characteristics of 
students. 
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6. Challenges in Developing Material 
a. Teacher’s Challenges in Developing Material 
Mirizon and Yunus (2008: 51), in conducting teaching material, 
teachers usually face several obstacles that are generally faced by most 
teachers in many places. Phenomena are often faced by teachers will 
describe below: 
1) It is difficult for teachers to develop teaching material due to the time 
limitation. Matthews (1985: 1) said that most teachers are busy people 
who have a working hour more that they are supposed to do.  
2) Many textbooks are sold in the bookstore so it would be a reason for 
teachers not to develop their own teaching material. The fact shows 
that few teachers, especially English teachers were using a ready 
textbook for daily teaching-learning activity (Cunningsworth, 
1984:74). 
3) The teachers have less supporting books. Because of less book that 
was owned by the teacher, it makes teachers difficult to develop the 
teaching material. 
Rahayuningsih (2016: 31), in developing teaching materials, 
teachers may face some challenges as follow:  
a) The lack of teacher’s training or knowledge. The idea was supported 
by Macalister (in Hanifa, 2017) convey that challenges will happen 
when teachers have little or no experience of developing teaching 
materials. 
b) The lack of teachers time, and  
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c) The confusion in selecting a suitable media for students. Teachers 
were not use the media because there were limited media for certain 
material. If the teachers intend to develop teaching material, they will 
need the proper media for teaching-learning activity. However, the 
school sometimes is lacking some facilities to support the teaching-
learning process. 
b. Factors Caused the Challenges 
According to Mirizon and Yunus (2008: 52), the challenges were 
mentioned above generally faced by teachers in developing material. 
Those challenges may be caused by the following factors: 
a) Lack of preparation time. Littlejohn (1998: 15), time is one factor that 
restraint teachers to develop teaching materials. 
b) The lack of motivation to develop teaching material. This condition 
means that the teacher was defending their teaching material only on 
commercial textbooks (Richards, 2001: 261). 
c) The lack of teacher competences and experiences in developing 
teaching material. It is supported by Tibetu (2017: 266) that the lack 
of professional development training can restrain teachers in 
developing teaching material. It means that teachers should be 
provided in training to increase their competence in preparing 
teaching materials. 
d) The school has been providing the textbooks. It makes teachers 
reluctant to develop teaching material by themselves. Moreover, if 
textbooks are considered a compulsory book in the teaching-learning 
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process, it will be monotonous material for students during their 
academic years. 
B. Previous Study 
To conduct the research, the researcher has to have some references about 
previous studies that are relevant to this research. There are four previous studies 
related to this research, such as: 
First, this research is taken from the Journal of English and Education, 
written by Dian Rahayuningsih (2016) entitled “Students Teachers’ Challenges 
in Developing Teaching Material during Teaching Practicum in Vocational 
School”. This study aimed to investigate the student teachers’ challenges in 
developing teaching materials during teaching practicum and how they 
overcome the problems. The type of research is a qualitative approach in the 
form of caps study to capture the complexity of a single case. The researcher 
used a depth interview as an instrument in collecting the data. The subject of the 
study were two English students’ teachers who enrolled in a teaching practicum 
in the eight-semester of the academic year 2015/2016. The finding of the study 
revealed that the challenges faced by student teachers in developing material 
include (1) the lack of student teachers’ knowledge on students’ field, (2) the 
lack of supervision time, and (3) the confusion in selecting material media for 
students.  
The difference between the current research and the second previous 
research is in the object of the research. She took an object of challenges faced 
by student teachers focused on developing teaching material during practicum 
as object research, while this current research only focuses on the teachers’ 
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challenges in developing teaching material for Junior High School students. The 
similarity between both researchers is trying to find out the challenges faced by 
an English teacher in developing teaching material. 
Second, this research is taken from a journal article named the Indonesian 
Journal of Applied Linguistic, written by Riesky (2013) entitled “How English 
Students Teachers Deal with Teaching Difficulties in Their Teaching 
Practicum”. The objectives of this research were to describe some difficulties 
and efforts carried out to overcome by English students teachers in the context 
of teaching practicum conducted in 14 different secondary schools in Bandung. 
The subject of this study were 14 different pairs of students. The type of research 
is a qualitative case study as the research design, with interviews as the main 
instrument in collecting the data. The study found out that there are some 
difficulties faced by English students’ teachers. The difficulties can be put into 
three types, namely problems related to students, the supervising teachers, and 
the student teachers themselves. 
Based on the previous research above, the researcher proposed current 
research that different from the previous one. The difference between the current 
research with the first research is in the object of the study. Riesky’s research 
took an object at 14 different secondary schools in Bandung (Vocational High 
School), while this research took object research at MTs Negeri 2 Sukoharjo. 
The similarity between both researchers is trying to find out the difficulties faced 
by the English teacher in developing teaching material. 
Third, this research is taken from Journal of English Teaching and 
Research. This research was conducted by Nur Andariyani and Diani Nurhajati 
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(2016) entitled “The Implementation of Teaching English Based on Curriculum 
2013 Applied by an English Teacher of Junior High School”. This study aims at 
answering how is the implementation of teaching English based on 2013 
Curriculum dealing with material development, teaching steps, and classroom 
management. The subject of this study was English teachers at junior high school 
at Kediri. The researchers used observation, interview and documentation in 
collecting the data. The types of research was qualitative research. The finding 
of the study showed that in dealing with material development, the teacher 
developed the materials well. He adapted and matched the materials on the 
textbooks used some strategies which were proposed by Richards and Harmer 
theory. He re-organized the sequences, added and replaced the materials, and 
deleted some task. 
The differences between the previous study and the current research is the 
current study only focused on material development, but the previous study was 
focused on the implementation of 2013 Curriculum, involving: material 
development, teaching steps, and classroom management. Next, the previous 
study was conducting the study in junior high school at Kediri while the current 
study conduct the study at MTs Negeri 2 Sukoharjo. The similarity between the 
current study and the previous study is trying to know how teachers develop the 
teaching materials for junior high school students. 
Fourth, this research is taken from International Journal of English 
Language Teaching. This research written by Amin Ali Mubarak (2016) with 
tittle “Exploring the Problem Faced by The Teacher in Developing English 
Writing Skills for The Students in Saudi Arabia”. This research focused on 
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identifying the problem faced by teachers of the Arts Colleges within the 
University of Jazan context. The types of researcher used by the researcher was 
a quantitative method with the use of questionnaire as the main instrument to 
investigate the problem faced by teachers in teaching writing skills. The 
questionnaire contains 12 items. The result of that research was written in a 
descriptive method. The finding of the research found out that the problems 
associated with the teaching of writing skills could be addressed by means 
various approaches such as: sociolinguistics competence, grammatical 
competence, strategic competence, and discourse competence. 
The differences between this current research and the previous one is in 
the object of the research Amin Ali Almubark focuses on the problems faced by 
teachers in developing English writing skill as an object while this current 
research is focusing on the challenges faced by teachers in developing teaching 
material. The technique of collecting data used in the previous research was 
questionnaire as main instrument whereas the recent research use interview as a 
main instrument. The previous research took students university as an object of 
study while the current study is taking secondary students to be an object in her 
research. 
Fifth, the study with title “Identifying The Problems of Indonesian Primary 
School Teachers in Developing Learning Device” written by La Ode Turi, Jafar 
Ahiri, La Dunifa, and LM. Ardiansyah (2017), is taken from International 
Journal of Education, Learning, and Development, 5(8), 55-64. This study was 
aimed to describe the ability of Indonesian elementary school teachers in 
developing learning devices and their problem encountered and their needs. This 
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study used descriptive qualitative as a research design. The data was collected 
through interview, documentation and observation. The result of this study 
showed as follow: (a) the ability of elementary school teachers in preparing 
learning device had not been maximized, (b) the problem faced by elementary 
school teachers in preparing learning device can be in from of unavailability of 
clear technique, lesson plan was limited, learning material are not analyzed 
optimally, instructional media had not been designed properly, and evaluation 
was still limited. 
The differences between current study and the previous study is in the 
subject of the study. The subject of this current study is taken from the teachers 
of MTs Negeri 2 Sukoharjo while the previous study was taken from Indonesian 
Primary School teachers. The similarity between this current study and the 
previous one is the research design. This current study use descriptive qualitative 
and the previous study also use descriptive qualitative as a research design. Both 
of the current study and previous study is using interview as the main instrument 
to collect the data.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
This study used a qualitative as the research design. The researcher used 
qualitative since the main purpose is to describe the teachers’ way in developing 
teaching materials and to know the challenges in developing teaching material 
based on 2013 Curriculum faced by English teachers. Creswell (2014: 35) said 
that qualitative research is an approach for exploring and understanding social 
phenomena from the perspective of a human participant in the study. In addition, 
Sugiyono (2016: 15) stated that qualitative is used to examine the natural object 
instead of an experiment where the researcher is the main instrument and 
qualitative research emphasize the meaning rather than generalization. 
Qualitative research is used by the researcher to obtain information related to 
how people make an interpretation of their experiences. 
The researcher used a descriptive qualitative to analyze the data. 
Descriptive study is a part of a qualitative study. Fraenkel (2011: 423) stated that 
qualitative is descriptive data which is collected in the form of words instead of 
numeration. It means that descriptive qualitative is a research design that 
describing factual phenomena without using numbering to collect the data. In 
this research, the researcher conducted descriptive qualitative research which 
describes the teachers’ way in developing teaching materials and the challenges 
in developing teaching material faced by English teachers. The researcher 
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collects the data with interview and observation the English teachers at seventh 
grade students in MTs Negeri 2 Sukoharjo and document analysis. 
B. Research Setting 
1. Place of the Research  
The researcher conducted this study in MTs Negeri 2 Sukoharjo. It is 
located at Jl. KH. Agus Salim No. 48, Joho, Sukoharjo Regency. MTs Negeri 
2 Sukoharjo has 33 classes those are 10 classes of seventh grade, 11 classes 
of eighth grade, and 12 classes of ninth grade. There are 1077 students that 
study in MTs Negeri 2 Sukoharjo. The researcher chooses MTs Negeri 2 
Sukoharjo as the place to conduct the research because MTs Negeri 2 
Sukoharjo is one of good Islamic school in Sukoharjo which has “A” 
accreditation and this school has already used the 2013 Curriculum since two 
years ago starting from year 2016 as guideline in the teaching-learning 
process and it is suitable with the researcher topic. 
2. Time of the Research 
This research was conducted in the academic year of 2019/2020 at MTs 
Negeri 2 Sukoharjo. The complete timeline of this research include asking 
permission, pre-research, writing research proposal, colleting the data, data 
analysis and writing the thesis. The research timeline will be stated in the 
table below: 
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Table 3.1 The Research Timeline 
No Activities 
Month 
February-
March 
April-
May 
June-
July 
August-
September 
October- 
November 
1 
Asking 
permission 
√     
2 Pre-research √     
3 
Writing 
proposal 
 √    
4 Collecting data   √ √  
5 Data analysis    √  
6 Writing thesis    √ √ 
 
C. Subject of the Research 
The purpose of this research is to know how teachers develop the teaching 
material and the challenges faced by English teachers in developing teaching 
material. Therefore, the subject of the study is the English Teachers at MTs 
Negeri 2 Sukoharjo. The researcher had chosen two English teachers as the 
participants who teach in seventh grade of Program Khusus class. The two 
teachers are: 
• Mrs. Ninik Indriyani, S. Pd.  
• Mrs. Dwi Asmawati, S. Pd.  
Those teachers were taken based on the recommendation from the Deputy 
Head of Curriculum. In addition, the teachers who are selected based on the 
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criteria which are experiencing in teaching English, flexibility, availability, and 
as they have information to address the research questions in this study. 
D. Source of Data 
This part explains about the detail description of the data and the sources 
of the data which are necessary to be collected and analyzed. Sutopo (2002: 49) 
said that data sources of the qualitative can be taken from man and his behavior, 
phenomena, documents, archives, and others. In other words, the meaning of 
data is the subject where the data is taken from. The source data in this research 
includes events, informants, and document.  
1. Events 
The events of this research, researcher observed the way of English 
teachers develop the teaching materials during teaching-learning process 
related to adding, deleting, modifying, simplifying, and re-organizing. The 
data gained by video recording of teaching and learning process at seventh 
grade in MTs Negeri 2 Sukoharjo. 
2. Informants 
The informants in this research are two English teachers who teach in 
VII grade at MTs Negeri 2 Sukoharjo. The two English teachers are Mrs. 
Ninik Indriyani, S. Pd., and Mrs. Dwi Asmawati, S. Pd. The researcher choose 
both of them because they are a professional and experienced teachers who 
recommended by The Deputy Head of Curriculum. To get information about 
the way of teachers in developing teaching materials and the challenges in 
developing teaching materials faced by English teachers through the 
interview. 
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3. Documents  
In this research, the documents were important data which was in the 
form of materials to support the result of this study. It will be very significant 
data because it was used to help the researcher to analyze the way of 
developing teaching material. The documents in this research are all written 
information concerning with a lesson plan, syllabus, and materials. 
E. Technique of Collecting Data 
This part will tell about the ways to collect data systematically. 
According to Creswell (2014: 239), there are four techniques to collect the data, 
namely: observation, interview, documentation, and questionnaire. Here are the 
methods of collecting data along with the research instruments used in this 
research as follows: 
1. Interview 
In this research, the researcher used interview as the main technique to 
gain responses from the English teachers about their experiences for being a 
teachers. In order to get deeply information about the data, the researcher used 
interview as the technique to collect the data. According to Sugiyono (2016: 
317) interview is meeting of two person to exchange information and idea 
through question and responses, resulting in communication and joint 
construction of meaning about a particular topic. Interviewing may gain a 
deeper understanding of how the participant interpret a situation or 
phenomenon that cannot be gained through observation alone. 
Sugiyono (2016: 319) states that there are three types of interview, 
those are: structural interview, semi-structural interview and unstructured 
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interview. In this case, the researcher used semi-structural interview. It means 
the researcher has arranged the guide line of question after made an 
appointment to the subject of interview. The semi-structural interview can be 
categorized as the in-depth interview, because it could dig more information 
freely than structural interview. The questions are about how to develop 
teaching materials and the challenges faced by English teacher in developing 
teaching materials.  
By doing an interview with English teacher, the more clear information 
the researcher gets. It is useful to complete the data about the teachers’ way 
of developing teaching materials and the teachers’ challenges in developing 
teaching material based on 2013 Curriculum. The data would be collected by 
audio recording. Research instrument used in the interview is an interview 
guideline and tape recorder to record the information that is get from English 
teachers.  
2. Observation  
This research used observation to observe the teachers for doing 
teaching-learning process in classroom. Creswell (2014: 239) defines 
observation is the process of collecting information by observing people and 
place open-ended at the research site. Meanwhile, Sugiyono (2016: 203) 
stated that observation is observing and recording the activity of data source. 
The researcher will observe and record activity to find out how teachers in 
developing the teaching materials. The researcher observe about the way of 
the teachers when they developing teaching material for seventh grade 
students in teaching-learning activity. The technique of observation used by 
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the researcher was passive observation. It means that the researcher observed 
the activity of the teachers in the classroom but did not get involved in 
teaching-learning process.  
3. Documentation  
Arikunto (2010: 274) stated that documentation is method of collecting 
the data by taking the data from the existing data as document such as notes, 
book, newspaper, agenda, and so on. Documents is one of the qualitative data 
collection methods by viewing or analyzing documents created by the 
research subject or by other subject. In addition, documents are sources of 
research, which are usually having important role in qualitative research. 
Therefore, documents can provide information about the state, rules, 
discipline and many provide clues about the style of leadership. 
Documentation was one of the data collection methods to determine teacher’s 
challenges in developing teaching material based on 2013 Curriculum. The 
documents are the lesson plan, syllabus and materials. The researcher 
collected the data from the teachers then analyzes them to draw a conclusion. 
F. Technique of Analyzing Data 
After collecting data, the next step in this research is analyzing the data. 
The data in this research was analyzed by using qualitative data analysis and 
interactive model of data analysis. According to Miles and Huberman (1984), as 
cited in Sugiyono (2016: 337) stated that data analysis contains of three kinds 
activities, they are; data reduction, data display, and conclusion 
drawing/verification. The steps which are conducted by researcher to analyze the 
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data are as what expressed in interactive model of data analysis in Miles and 
Huberman are described below: 
 
Figure 3.1 The Data Analysis Components: Interactive Model 
1. Data Reduction 
Reducing the data can be explained as the process of selection, 
simplification and transformation of the data to the field. Data reduction is 
an activity of summarizing subject matter, focusing on things that are 
important, looking for themes and pattern, and eliminating unimportant 
things.  
The data reduction carried out during the research activities, the 
researcher chooses eliminated and summarizes the observation and 
interview which was not suitable with the problem statement. There two 
main topic that be the overview to do in data reduction: 
a) Interview, the researcher collect all information related to the way of 
developing teaching materials and challenges faced by teachers in 
developing teaching materials and all information which are related to 
answer the problem questions.  
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b) Observation, the researcher is doing observation to get the data which 
are needed. The data is about the way of the teachers to develop 
teaching materials in teaching-learning process at seventh grade 
students’ classroom. 
By using data reduction, it will provide an explicit information and 
facilitate researcher to conduct further data collection. 
2. Data Display 
Data display is seen as a set of structured information and gives the 
possibility of drawing conclusion and taking action. The data display can 
be done in the form of description, charts and flowcharts. Miles and 
Huberman states the most frequent form of data display for qualitative 
research data in the past has been narrative text. In data display, the 
researcher analyze the result from, interview, observation and 
documentation. Moreover, the researcher organized the data and described 
the way of teachers in developing teaching materials and challenges faced 
by teachers, so it will help us to understand what is happening and to do 
some-further analysis or caution on that understanding. 
3. Conclusion Drawing/Verification 
The last activity in analyzing data in interactive model is conclusion 
drawing/verification. This activity is formulating research result that 
answer the focus of research based on data analysis result. When collecting 
all the data, the conclusion was made based on the data reduction and data 
displayed.  
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Preliminary conclusion expressed still provisional, and will change 
if there is not strong evidence supporting the next phase of data collection. 
But if the conclusion in the early stages are supported by valid and 
consistent evidence, when the researcher returned to the field to collect the 
data, the conclusion was explained in early stage is a credible conclusion. 
In drawing conclusion, the conclusions are presented in the descriptive 
form of the research object based on the research study. 
G. Trustworthiness of Data 
The trustworthiness is a common term used to describe validity in 
qualitative research. Qualitative research is emphasized in the validity aspect 
instead of reliability aspect as in quantitative research. Further, Sugiyono (2016: 
366) stated that qualitative research has four validity test there are credibility, 
transferability, dependability, and conformability. The techniques to test the 
credibility of the data in qualitative research include persistent observation, 
prolonged engagement, triangulation, peers discussion, negative case analysis, 
and member checking.  
In this case, the researcher used triangulation for testing the validity of the 
data. Sugiyono (2016: 368) explained that triangulation is qualitative crooks-
validation which assesses the sufficiency of the data according to the 
convergence of multiple data sources or multiple data collection procedures. 
Moreover, there are three types of triangulation, namely: triangulation of source, 
triangulation of technique and triangulation of time. Those types of triangulation 
will be explained below: 
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1. Triangulation of Source 
Triangulation source is used to validate the data by checking the data through 
many sources. The data was taken from the informant compared to the data 
taken from other informant.  
2. Triangulation of Technique 
Triangulation of technique uses many strategy to validate the data. For 
instance, the data was taken from interview compared to the data taken from 
observation, documentation, or questionnaire which has the same source. 
3. Triangulation of Time 
Time sometimes can affect the credibility of the data. Data were collected in 
the right situation when the informant is still fresh, it will provide the more 
valid data. Further, the test of data credibility can be done by checking with 
interview, observation or other technique in different times and situations. 
In this research, the researcher uses data source triangulation to compare 
and recheck the validation of the information. While, triangulation of techniques 
is used by the researcher to check the data validation. The researcher took the 
data from English teachers who teach in seventh grade classes. Furthermore, the 
researcher in validating the data, has to compare several technique of colleting 
the data based on the finding during interview, observation, and the 
documentation. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding 
In this chapter, the researcher would like to present the data that has been 
found in the research field. The data will gather based on the result of the 
interview, observation, and documentation analyzing. The research finding 
includes two parts. The first part is to describe the way of teacher 1 and teacher 
2 in developing material. The second is to describe the challenges faced by 
teacher 1 and teacher 2 in developing teaching material. 
1. Developing Teaching Material Based on the 2013 Curriculum by 
Teacher 1 
Based on the interview, observation, and documentation the researcher 
found the way of teachers in developing teaching material for the seventh 
grade based on the 2013 curriculum at MTs Negeri 2 Sukoharjo in the 
academic year 2019/2020. In the term of developing, the teachers developed 
the teaching materials by adapting the existing teaching materials (BRIGHT 
textbook). It was found that the most responses from the teacher 1 and 2 were 
adding, modifying, and deleting. The finding will be explained below: 
a. Adding  
1) The result of interview 
The researcher did a semi-structural interview with the English 
teacher as a Teacher 1. Before we examined how teacher 1 develop the 
teaching material, it is necessary to discover how teacher 1 gets the 
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teaching materials to support the implementation 2013 Curriculum. The 
teacher 1 stated that she got the teaching materials from the internet 
such as ruang guru and rumah belajar, and hunting textbook. The 
teacher also got the sample from publisher which is promoting their 
textbook product.  
 T1: Ya nyari dinternet dan nyari bukunya. Ini saya 
memang belum mencari bukunya, tapi saya ada 
referensi dari tahun-tahun kemarin, mungkin gak sesuai, 
kalau gak sesuai tidak saya pakai. Kemudian dari 
sekolah ada mbak, ini didrop sample dari beberapa 
percetakan apa itu istilahnya promosi. Nah kita 
diberikan sample itu samplenya saya ambil. Itu 
bentuknya sekarang modul, ada yang bentuknya buku itu 
saya pakai terus ada yang buku didalamnya ada materi 
sama soal-soalnya. Itu saya ambil dari situ terus 
browsing di internet nyari-nyari di ruang guru dan di 
rumah belajar, nyarinya disitu. 
However, the materials were selected in the form of students’ 
capability. The teacher 1 think that in selecting teaching materials, it 
should be focused on the students’ capability. Since the students’ 
capability is not equally the same. There are some students who easily 
understand the materials with one explanation. But some of the students 
are not. So, teacher 1 will choose materials which can be understood by 
the students. 
T1: Iya mencari sendiri di buku atau di internet, saya 
sesuaikan dengan kemampuan siswa yang dapat 
memudahkan siswa. Biasanya saya sesuaikan dengan 
siswa, karena kemampuan siswa disini kan tidak semua 
sama, misalnya golongan siswa yang bisa paham 
diajarkan sekali langsung mengerti. Biasanya untuk 
kelas 7, 8, dan 9 PK itu lebih mudah memahami. Untuk 
yang lain saya sesuaikan dengan mereka. 
The teacher basically use the textbook as the core teaching 
materials. The English teacher 1 used the BRIGHT textbook as teaching 
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materials core for English teaching-learning activity. The teacher also 
uses other textbook-like BUPENA and MANDIRI to support the 
teaching materials core. The teacher said that textbook is based on the 
2013 Curriculum and it is quite enough to meet the standard 
competency. If there are materials not appropriate with the existing 
syllabus, she will not use the materials to teach their students. 
T1: Iya saya pakai buku BRIGHT kelas 7 terus saya 
pakai buku tambahan BUPENA sama latihan soal 
MANDIRI. Kalau untuk standar sekolah ini 
Insyaallah memenuhi mbak, sebenarnya kalau 
mengikuti dari diknas pakainya BSE tapi gak 
nyambung ke siswanya karena bukunya tidak ada. 
Kalau di Diknas oke seperti itu, tapi kita kan dari 
Kemenag. Pada intinya karena tuntutan jaman, kalau 
di BSE sebenarnya bagus, tapi menurut saya kurang 
menarik dari gambar gak pakai orang asli kurang 
greget gitu lho. Terus, itu bukunya gak tersedia kalau 
BSE. Kalau saya pribadi yang penting lentur ajalah 
yang bisa dipakai untuk siswa paham dan itu sesuai 
dengan silabus, chapter atau unit ini yang pertama 
greeting nanti yang kedua ini jadi sesuai dan saya 
pakai. Misal ada yang tidak sesuai ya saya tidak 
pakai itu tidak saya ajarkan. 
In terms of adding, the teacher will give some materials needed 
by students. Related to adapt the textbook, the teacher added some 
materials which are not provided or explained by the textbook. For 
instance in chapter 2 about expression of thanking and apologizing, the 
textbook only provide a simple examples of that expression so teacher 
1 would add more variation to complete the materials. Teacher 1 has 
added deep expression of thanking and apologizing, and thanking in 
informal situation. Those materials that had been added were taken 
from other textbooks and internet sources. The teacher mostly utilized 
power point as teaching media to present the materials. 
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T1: Ya pernah misalnya membuat PPT. Materi dibuat 
dengan PPT, dengan mengambil dari beberapa buku 
pendamping dan menambah dari internet. Saya 
sering nambah itu mbak, seperti tadi saya mengajar 
label di kelas 9 kok ada language features hanya 
tertulis satu saja use simple present lha disitu saya 
tambah yang lain contain serving size kemudian daily 
value kan itu penting. Saya jelaskan ke siswa sampai 
mereka itu benar-benar ngerti. Seperti di kelas 7 
kemarin menambah beberapa language expression 
yang formal atau informal nah saya pakai itu untuk 
menambah. 
 
                        
        Figure 4.1 Adding Teaching Material of Thanking and Apologizing 
 
2) The result of observation 
Based on the observation, it can be seen that the teacher used a 
BRIGHT textbook for main teaching materials in teaching-learning 
activity. The teacher 1 develop the teaching materials by adapting the 
BRIGHT textbook. The teacher was presenting the additional material 
by using power point. The teacher explained some formal and informal 
about greeting and an expression of leave-taking that not provided by 
the textbook. . Moreover, the teacher was giving deep expression and 
informal expressions of thanking and apologizing which not written on 
the BRIGHT textbook. Spontaneously, the teacher may add the 
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materials of thanking and apologizing by saying it directly to the 
students or write the materials on the whiteboard. Some students will 
write the additional material on their notebook which is given by the 
teacher. 
3) The result of documentation 
Teacher 1 made the lesson plan that was taken from the 
publisher’s sampling. The teaching material on the lesson plan matches 
with the textbook BRIGHT. But, the teachers did not revise the lesson 
plan. The teaching material was delivered to students that were different 
from the lesson plan based on the observation result. The researcher 
noticed that the new materials which were not included in the textbooks 
were given by the teacher. The teacher did not include the new material 
delivered in teaching-learning activity on the lesson plan teaching 
media used by the teacher was different from the lesson plan based on 
the observation. 
 
b. Deleting or reducing 
1) The result of interview 
In addition, the teacher might cut activities and task which is 
considered as a practice activity accepted by the students. It is 
considered as an urgency due to the limited time allocation of the 
teaching-learning process. The teacher will adjust to the materials were 
taught for the students. If there was found unnecessary activity and task 
at a particular point, the teacher may reduce to make it more effective. 
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For instance, the teacher would not fully do the activity if it related to 
the practice dialogue. It because the teacher did pay attention to the time 
allocation so teacher 1 will take certain activity which did not take a lot 
of time. 
T1: Tidak, terkadang waktunya tidak cukup. Lha kan 
kadang ada yang unjuk kerja gitu mbak, yang ada 
practice itu. Sebenarnya mau, tapi saya sesuaikan 
dengan materinya misalnya disitu practice-nya 
dialog, kalau sekian banyak anak ya mungkin saya 
suruh satu atau dua kali maju. Kalau yang benar-
benar nanti untuk unjuk kerja atau performance itu 
yang sesuai misalnya ada materi tentang 
introducing-self nah itu baru memang benar-benar 
saya nilai anggap saja ulangan saya suruh unjuk 
kerja satu-satu kedepan. Jadi ada aktivitas yang 
dilakukan penuh ada yang tidak, saya sesuaikan 
dengan materi dan alokasi waktunya juga. 
 
2) The result of observation 
On the first meeting, the teaching-learning process was about 
chapter 1 expression of greeting and leave taking. The teacher 1 asked 
students of 7 PK 3 to do activity 2, 3, and 6 about listening practice. 
Students were requested to listen to the audio listening which played 
some example of greeting expression. Next, teacher 1 asked student to 
fill in the blank on activity 5, the students can choose the suitable 
answer of greeting expression from the sentences in the box while 
listening to audio listening to check the answer. Moreover, teacher 1 
requested the students to work on activity 11 about find the response 
from the following short message. On activity 12, the teacher asked 
students to work in pairs to complete the following dialogue. Lastly, on 
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activity 13, the students asked to work in pairs to write the most suitable 
responses to the following phrases. 
On the second and third meeting, the material was about 
expression of thanking and apologizing. Teacher 1 asked students to 
look on activity 2 about listening practice. Next, the teacher told the 
students to do on activity 11 about fill the bubbles with the appropriate 
expression from the box. 
Based on the explanation above, the researcher knew that the 
teacher delete or reduce some activities that served on the textbook. It 
was shown that teacher 1 would choose certain activities to be done by 
the students while the teaching-learning process was occurred in the 
classroom. Deleting or reducing was chose by teacher since time 
allocation to finish all the activities was limited, and teacher 1 noticed 
there are several activities that have the same types provided by the 
textbook.  
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Figure 4.2 Certain Teaching Material Activities 
3) The result of documentation 
The teacher 1 used the material from the BRIGHT textbook. From 
the lesson plan, the teacher wrote all the activities provided by the 
textbook but on teaching-learning process, the teacher used several 
activities to be done by the students to save the time allocation. 
 
 
c. Modifying 
1) The result of interview 
In the teaching-learning process, the teacher sometimes modified 
the activity by giving skill activity such as speaking, reading, listening, 
or writing.  
T1: Ya dimodifikasi disesuaikan dengan materi, 
dengan menggunakan speaking, reading, listening, 
dan writing. 
Based on the interview, the teacher will modify the teaching 
material accordance with the material to be discussed in the teaching-
learning process on that day. For instance, on writing skills, the teacher 
taught about present continuous tense. Teacher said that she explained 
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the structural for making that tenses, the time to use the tenses, and how 
to change the sentence from present tense to present continuous tense. 
T1: Ada beberapa ya mungkin untuk materi saya 
tambah gambar misalnya present continuous tense... 
…Misalnya cara membuatnya seperti ini, waktunya 
dipakai kapan, terus seperti ini pakai apa; pakai be 
terus verb-nya harus ditambah –ing caranya 
merubah juga saya jelaskan. Untuk tugas juga saya 
sesuaikan saja. 
 
2) The result of observation 
During the teaching-learning process from meeting one until 
three, the teacher 1, oftenly, modifying the teaching material by using 
listening practice. Teacher 1 ordered the students to do activity 2 and 3 
which is listening to the audio played about expression of greeting who 
spoken by native speaker and the students should repeat that expression. 
Next activity, the teacher asked students to do activity 6 about listening 
to native speaker and fill the blank conversation. Some students were 
answer correctly but some students cannot answer in correct way. 
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Figure 4.3 Teaching Material of Listening Activities 
 
3) The result of documentation 
The teacher was following material on the lesson plan related to 
listening activity. On the lesson plan, it is written for listening skill the 
students should accomplish on activity 5 and 6. But, on activity 2 and 
activity 3 belong to listening practice. 
 
2. Developing Teaching Material Based on the 2013 Curriculum by 
Teacher 2 
Based on the interview, observation, and documentation, the researcher 
found the teacher 2 in developing teaching material based on 2013 
Curriculum. In the term of developing, teacher 2 was adapted the textbook by 
using adding, deleting and modifying as a way to develop teaching materials. 
The findings are explained below: 
a. Adding 
1) The result of interview 
The researcher has conducted the semi-structural interview with 
teacher 2. The teacher has responsible to teach in the seventh grade of 
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Program Khusus class 5. For the teaching-learning activity, the teacher 
2 used the textbook as a main teaching material. She explained that the 
textbook is fairly representative to be used in the 2013 Curriculum. But, 
the materials and task activities are less. Those still not enough to fulfill 
the students’ ability especially those who have more knowledge than 
other students. 
T2: Sudah representatif lah. Cuma nanti ya materinya 
aja yang kurang disitu sama latihannya juga kurang 
kaya. Anak masih kurang mendapatkan apa istilahnya 
itu menu ya apalagi untuk anak-anak yang punya 
kemampuan diatas teman-temannya kalau cuma seperti 
itu cepet habisnya. 
In developing teaching materials, the teacher considered that 
teaching materials were incomplete or simple so the teacher is looking 
for other references to be a teaching materials including the task activity 
for students. Because the textbook was not served all the materials. The 
teacher was adding some formal and informal expression of greeting 
and leave taking as a part of basic competence 3.1 which are not covered 
by the textbook. 
T2: Ya mestinya. Tadi saya kan sudah bilang bahwa di 
buku itu kita tidak bisa mendapatkan semuanya disitu 
karena contohnya saja di KD 3.1 dan 3.2, yang 3.1 
tentang expression greeting, taking and thanking  itu kan 
kaya ya baik yang formal, informal kemudian ada yang 
dalam lagi. Itu kan di buku tidak tertuang semuanya jadi 
saya juga mencari direferensi yang lain terus kemudian 
kami jadikan sebagai bahan ajar. Termasuk dilatihan-
latihannya, masuk diproses KBM-nya… 
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Figure 4.4 Adding Formal and Informal Greeting 
 
Teacher 2 said that the additional teaching material was taken 
from the internet. Since technology are growing faster, teaching 
material can be found easily by browsing on the internet. It could 
become innovative way for teacher to add some additional material to 
give students more variations of teaching material. Then, those material 
can be delivered by using power point or can be developed by using 
props. 
T2: Sekarang pakai teknologi banyak ya. Kita bisa 
browsing di internet itu juga banyak materi. Kemudian, 
kita bisa kembangkan lagi dengan PPT ditambah alat 
peraga. Alat peraga juga yang up to date yang sekarang 
ini. Jadi dengan cara browsing di internet, membuat 
PPT, dan membuat alat peraga. 
 
2) The result of observation 
The researcher seen that the teacher asked students to look on 
activity 1 and 2. The teacher ordered the students to observe and 
identify the pictures on the activity 1 and 2. Then, the teacher was 
adding information about what time to say expression of greeting which 
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are not provided by textbook. The teacher was showing informal and 
formal expression of greeting by using power point. 
        
Figure 4.5 Adding Teaching Material of Greeting 
 
3) The result of documentation 
Based on the lesson plan, the teacher put the additional material 
on the lesson plan. Indeed, the teacher includes material for 
enrichment. 
 
b. Deleting or reducing 
1) The result of interview 
Dealing with deleting, teacher 2 did not delete the existing 
teaching materials on the textbook but the teacher reduces related to the 
extra activities or exercise which is served on textbook for students. 
T2: Kalau materi tidak dikurangi, hanya untuk aktivitas 
atau latihan soalnya. 
2) The result of observation 
The teacher used BRIGHT textbook as main teaching material. 
On the first meeting, the teacher requested the students to look on 
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activity 1. The students were ordered to observe and identify the 
pictures on that activity. The teacher told the students about the right 
time duration to use good morning, afternoon, evening, and night. For 
the next activity, the teacher asked the students to write time duration 
of good morning, good afternoon, good evening, and good night on 
activity 2. After completing the time duration, the teacher requested the 
students to practice the dialogue on activity 2. From the explanation 
above, it can be seen that the teacher 2 only asked students to work on 
activity 1 and 2. The teacher reduces some activities that offered on the 
textbook. It because the activity is considered often accepted by the 
students and has same types on each activity. 
3) The result of documentation 
Based on the lesson plan, the teacher was following the material 
which is written on the lesson plan.  
 
c. Modifying 
1) The result of interview 
Concerning to modifying, teacher 2 was focused on enrichment 
material. The teacher will modify the teaching material based on 
students’ characteristics. The tasks also modified to meet the students’ 
demands. 
T2: Memodifikasi yang paling fokusnya pada materi 
pengayaan kan kalau sudah misal materi pokoknya 
intinya sudah ada silabus terus nanti tinggal 
dimodifikasinya itu disesuaikan dengan karakteristik 
siswa. Apa yang kekinian di mereka, karakter-
karakternya, nama-nama tokohnya, temanya. Itu kita 
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sesuaikan dengan karakteristik dari siswa. Untuk soal 
pun juga dimodifikasi, dibuat yang lebih kekinian, misal 
announcement itu kan biasanya pengumumannya 
mungkin sebatas ekstra atau kegiatan-kegiatan sekolah. 
Pengumannya itu bisa dibuat yang lebih menarik 
misalnya English show time atau pensi. 
For instance, if it is related to speaking activity, the teacher will 
give the students teaching materials by giving them supplement 
material such as videos. It is intended to make materials more 
interesting and has the result for the students. 
T2: … Kalau di buku kan kebanyakan listening misal ya 
kita sediakan video biar anak-anak lebih membekas 
karena bahan ajar itu tujuannya adalah mempermudah 
siswa untuk bisa menerima materi jangan sebaliknya. 
Jadi bahan ajar kok malah membuat anak-anak tambah 
susah dan bingung. 
 
                      
                
Figure 4.6 Modifying Video Dialogue Listening 
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2) The result of observation 
The teacher was preparing video dialogue about expression of 
greeting, leave-taking, thanking, and apologizing for the students to 
practice listening skills. The students were requested to write down the 
expression that found from the video on their notebook by making a 
table for each category. The teacher played the video without subtitle 
for three times so the students should focus and pay attention to it. The 
teacher checked the students’ work by asking students to write the 
answer on the whiteboard. The next activity, the teacher ordered 
students to make a dialogue that include expression of greeting, leave-
taking, thanking, and apologizing (see Appendix 4). The teacher 
requested the students to do the task by individually. The teacher gave 
ten minutes to complete the task. 
3) The result of documentation 
Based on the lesson plan, the modifying task has given by the 
teacher match with the lesson plan. On the lesson plan, for enrichment 
assignment, the students were asked to make a dialogue about 
expression of greeting, leave-taking, thanking, and apologizing. 
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2. Teachers’ Challenges in Developing Teaching Material Based on the 
2013 Curriculum 
Based on the data obtained from English teachers of MTs Negeri 2 
Sukoharjo, it is found several things related to the challenges faced by 
teachers in developing teaching materials. The challenges in developing 
teaching materials related to selecting teaching material, teacher training, 
limited time, teaching media, and teacher’s motivation. The finding will be 
explained as follow: 
a. Challenges Faced by Teacher 1 in Developing Teaching Material 
Based on 2013 Curriculum 
1) The result of interview  
Based on the interview with teacher 1 which held on August, 27th 
2019 at the library of MTs Negeri 2 Sukoharjo. Teacher 1 has a problem 
in developing teaching material related to (a) Selecting teaching 
material, (b) Preparing teaching media, (c) Limited of time, and (d) 
Lack of teacher training. The interview will reveal below: 
a. Selecting Teaching Material 
Related to the teaching materials, teacher 1 mentioned that has 
read books or teaching materials for supporting the implementation 
2013 Curriculum. They got from workshop training, school, or even 
bought by herself. 
T1: Pernah, materi-materinya kan. Ya, ada buku atau 
materi penunjang maksudnya yang untuk dikelas atau yang 
sekilas disampaikan di diklat, kalau semua ya banyak. 
Pokoknya saya selalu kalau mau mengajar kan harus 
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persiapan dulu ya paling tidak saya membuat PPT yang 
diambil dari sumber buku-buku itu. 
The teacher said that still has a problem in choosing or 
selecting the appropriate teaching materials of the topic with the 
students’ need and capability in order to achieve the learning goals 
based on the 2013 curriculum. Those become the teacher challenge 
because the teacher realizes that even though the teacher is free to 
choose the teaching material from textbooks or internet sources, it 
has to direct the students’ level of learning English. So, the teacher 
will evaluate the teaching materials before she delivered those 
materials to the students. 
T1: Iya mencari sendiri di buku atau di internet, saya 
sesuaikan dengan kemampuan siswa yang dapat 
memudahkan siswa. Biasanya saya sesuaikan dengan 
siswa, karena kemampuan siswa disini kan tidak semua 
sama, misalnya golongan siswa yang bisa paham diajarkan 
sekali langsung mengerti. Biasanya untuk kelas 7, 8, dan 9 
PK itu lebih mudah memahami. Untuk yang lain saya 
sesuaikan dengan mereka. 
Moreover, teacher 1 said that even a textbook must be selected 
before used it as a teaching material. Sometimes, it is written for the 
2013 Curriculum but apparently not in accordance with the syllabus. 
T1: Iya saya seleksi dulu, kadang-kadang ada yang tidak 
sesuai walaupun tertulis disitu Kurikulum 2013 tetapi tidak 
sesuai dengan apa yang saya maksud, tidak match dengan 
silabus, saya tidak ambil atau tidak jadi beli. Kadang kan 
kayak LKS itu, sebenernya bagus juga tapi kadang tidak 
sesuai masih pakai KTS. Tapi emang agak susah mbak 
menerapkan Kurikulum 2013, kalau ke anak penyampaian 
kita pakai Bahasa Inggris terus itu kadang mereka bertanya 
ini maksudnya apa. 
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b. Preparing Teaching Media 
Unfortunately, the teacher also has difficulty in providing 
suitable teaching media to support teaching-learning activity. In the 
2013 curriculum, the teacher was encouraged to be able to use media 
for giving students authentic teaching materials.  
T1: Kalau mendapatkan bahan ajar sih kayaknya 
gampang ya mbak dari buku atau interenet. Mungkin ini 
mbak , karena saya itu kurang pintar IT jadi kalau saya 
buat ya cukup sederhana kurang apa ya istilahnya tidak 
seperti jenengan kalau buat kan ada gambar mungkin 
bisa gerak. Ya kalau saya ya kesulitannya disitu kalau 
mengembangkan kurang kreatif sedikit. Itu pernah dulu 
bikin video sparkol tapi terhambat karena jaringan 
internet yang kedua kuota. Jadi kesulitannya itu ketika 
ingin mengembangkan atau mengaplikasikan misal 
dalam bentuk PPT yang lebih kreatif itu saya agak 
kesusahan. Saya belum pernah ada pengalaman buat 
misalnya kok ada gambar ini, kok bisa ngambil dari situ, 
kok bisa langsung ditanyangkan disini, saya belum 
mempelajari itu tapi saya tetap berusaha supaya bisa. 
Nah belajar dari mbak-mbak mahasiswa PPL. Kalau di 
diklat tidak ada pembelajaran seperti itu kita kan belajar 
sendiri diluar. 
From the statement above, the teacher felt less creative in 
developing teaching materials by using media. It made the teacher 
did not optimal in utilizing media for teaching-learning activities. 
When the teacher wants to use power point as a media to deliver the 
teaching materials, the teacher can only make the content in simple 
form. In the other hand, the teacher has little experience of making 
teaching media. The teacher did not know how to add animation, 
colors, effects, take and put a certain picture to the slide, and so on.  
Knowlegde of using media is crucial for the teacher in order to 
develop the teaching materials and activities in the classroom. 
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c. Limited of time 
Besides, the time limitation teacher had become the challenge 
for the teacher to develop teaching materials. 
T1: Maksudnya gimana? Saya nge-les gitu? Kalau ya 
saya tidak ada. Sekarang saya ibu rumah tangga hanya 
fokus di sekolah. Tapi kalau nge-les anak-anak 
disekolah biasa kalau kembali kerumah ya tetap ibu 
rumah tangga. Soalnya sudah capek, kan saya ada 
tanggungjawab selain itu. Nuwun sewu, saya bukan 
sombong, saya hanya membantu bendahara untuk BOS 
jadi saya kesibukannya cuma itu aja mengurusi 
administrasi sekolah. Dari sebelum pelajaran udah 
ngurusin itu sampai pusing kepala. Karena waktu 
terbatas itu susah untuk mengembangkan materi, dikira 
kita hanya lurus jadi guru ternyata ada sampingan itu, 
yaudah gitu aja. 
The statement above means, besides teaching, the teacher has 
other responsibilities in the school which made she had a problem 
with time management. The situation and condition of the teacher 
make the opportunity to develop teaching materials were less. 
Therefore, the teacher decided to use available teaching materials as 
in this case the use of existing textbooks for class teaching-learning 
activity instead of developing the teaching materials. 
 
d. Lack of Teacher Training 
Teacher 1 said that she used to be attended workshop training 
related to the 2013 Curriculum for English teacher.  
T1: Pernah sih mbak yang terakhir di Semarang, tetapi 
itu khusus untuk mapel Bahasa Inggris, sekitar satu 
minggu. 
However, the workshop training is rarely held by the 
government. Especially, Kemenag itself does not hold the workshop 
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training once every four years for the English teacher who teaches in 
Madrasah. 
T1: Kalau dari pemerintah, Kemenag itu sendiri belum 
tentu 4 tahun sekali. Maksudnya, saya selama ini yang 
khusus untuk pelatihan atau diklat itu selama 18 tahun 
ini baru kemaren yang di Semarang… 
 
2) The result of observation 
Based on the first meeting, the teacher supplemented audio 
listening material to give students listening activity. The teacher used a 
speaker and laptop as a media to support teaching-learning activity. 
When the teacher gave a listening activity, the students could not 
understand because the audio listening was played faster. Though, the 
students’ attention was quite high since it was a listening activity. Many 
students answer the question with the wrong responses.  
Based on the second meeting, the teacher continued to give 
students listening activity. The teacher played the audio three times 
because the students were difficult to hear the dialogue. The teacher 
explained the difficult word that found out by the students. After the 
first listening section was done, the teacher used a power point as to 
deliver teaching material that is an expression of thanking and 
apologizing. Next, the second listening section was going to begin but 
suddenly the audio was trouble. So the teacher changed the instruction 
for the students. The teacher used a projector (LCD) and a laptop.  
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Based on the third meeting, the teacher continued the material by 
using power point. The teacher explained some materials on the power 
point which is not understood by students. 
3) The result of documentation 
Based on the lesson plan the teacher, the teacher did not include 
all the additional teaching materials. The teacher did not write power 
point presentation as media to deliver teaching materials. However, the 
teacher included laptop, LCD, realia, color maker, spectra paper, and 
plano paper that would be used as a media for supporting teaching-
learning activity. In fact, the teacher used only LCD, laptop, audio 
listening, whiteboard and power point presentation. 
 
b. Challenges Faced by Teacher 2 in Developing Teaching Material 
Based on 2013 Curriculum 
1) The result of interview 
Based on the interview with teacher 2 which held on August, 27th 
2019. The teacher 2 as the English teacher who teaches in VII PK 5. 
The teacher 2 has challenges dealing with (a) Preparing teaching media, 
(b) Limited of time, (c) Teacher’ motivation, and (d) Lack of Teacher 
Training. 
a. Preparing Teaching Media 
The teacher has difficulty in preparing teaching media for 
delivering materials to the students. Since the limited media became 
one of the teacher’s reasons for preparing teaching media. The media 
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that was provided in the school was limited where not all classes had 
complete LCD equipment. At times, there was LCD which cannot 
be optimally used in teaching-learning activity. Additionally, when 
the teacher wanted to use media such as speakers, it cannot be used 
because the media was not suitable. 
T2: Ya tidak begitu juga ya, karena bisa kita sesuaikan 
sendiri sih yang penting kan kita mengoptimalkan. 
Tetapi kadang ya ada LCD yang kurang maksimal, 
karena ada kelas yang tidak ada LCD-nya juga jadi 
penyusunannya agak lama memakan waktu. Speaker 
kadang juga kurang pas. 
 
b. Limited of Time 
Unfortunately, the teacher 2 also has difficulty in managing 
time when she want to develop the teaching material. The teacher 
said: 
T2: Saya ada bimbel di rumah juga  tapi lebih ke home-
schooling/private jadi datang kerumah kemudian juga ada 
kegiatan diforum PLKP seperti itu. Jadi waktu juga bisa 
jadi kendala. Menggunakan media atau bahan ajar itu pasti 
membutuhkan waktu lebih nah itu kadang kalau kita tidak 
bisa me-manage dengan baik kita tidak bisa selesai dengan 
tepat waktu. Nah guru makanya ada RPP kira-kira buruh 
berapa lama, penayangannya berapa menit terus nanti ada 
penguatan berapa menit. Terutama waktu untuk 
membuatnya itu butuh proses kan, apa lagi kalau sedang 
banyak kerjaan. 
From the statement above, the teacher has other activities 
besides teaching in the school. The teacher also running a private 
tutoring service at the house. To prepare teaching media and 
teaching materials might need more time. Therefore, the teacher 
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cannot optimally develop the teaching media or teaching materials 
for the students. 
c. Teacher’s Motivation 
The teacher’s motivation could be a challenge for the teacher 
to develop the teaching materials. Sometimes, the teacher loses 
motivation to develop the materials so she will use the whole 
materials provided by the textbook. It made the teacher careless to 
develop the teaching materials. When the teacher loses motivation, 
there was less likely to have an idea for developing materials.  
T2: Kendalanya itu adalah pada niat kita sebagai guru 
ketika kita niat itu semuanya akan mudah jadi pada 
motivasinya. Memang ketika kita menggunakan bahan 
ajar atau media pembelajaran kita pasti membutuhkan 
ekstra persiapan. Kalau sedang tidak mood ya langsung 
pake textbook aja tapi kalau memang kita terpacu ya 
bagaimana kita memotivasi diri kita. Jadi ya semua 
kembali pada niat dan motivasi guru dalam menyusun, 
menggembangkan dan mengaplikasikan itu. Membuat 
media pembelajaran kan juga membutuhkan motivasi 
jadi ide-ide itu akan muncul ketika motivasi kita naik 
dan meningkat dan bisa mengaplikasikan itu 
dipembelajaran kelas…   
 
d. Lack of Teacher Training 
The teacher 2 mentioned that has attended the workshop 
training about the 2013 Curriculum. But, those are rarely held due to 
the limited situation. 
T2: Iya pernah. Itu kan tidak sering dilakukan ya kan 
penyelenggaraannya juga terbatas.  Jadi ya pernah 
diawal-awal launching Kurikulum 2013 itu pernah 
dikirim ke Balai Diklat kemudian ada Bimtek di Ngruki 
terus di DDWK. Beberapa kali Insyaallah ada 
pengalaman. 
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Then, the lack of teaching experienced in teaching also 
considered as a teacher challenge to develop the teaching materials. 
The teacher needs to get training so that they can refresh their minds 
and idea. But, the government has not been able to accommodate all 
the teachers in training activity. 
T2: … Terus bisa jadi juga kurangnya pengalaman 
mengajar, guru itu kan juga butuh di-charge ya dengan 
ikut didiklat-diklat supaya me-refresh cuma karena 
pemerintah itu tidak bisa mengakomodir semuanya 
kemudian ada wadah guru yang namanya MGMP itu 
memang dimaksudkan untuk pengenalan-pengenalan 
seperti itu juga. Nah akan tetapi kembali lagi semuanya 
itu pada pesonal masing-masing misalnya ada motivasi 
dan keinginan yang tinggi tanpa itupun sebenarnya bisa 
belajar melalui media internet seperti itu. Jadi kalau 
jarang di-charge dengan kegiatan diklat bisa kan jadi 
low. 
 
2) The result of observation 
The observation which held on 13th August 2019 and 27th August 
2019 showed the teacher is not optimally using the media due to the 
lack of cable equipment in the classroom. On the first meeting, the 
printed materials, and materials showed by power point were used by 
the teacher as the media. The teacher showed some material through 
power point. The teacher continued to write material on the whiteboard 
because the LCD projector and the equipment was trouble. 
On the second meeting, the teacher used video listening as the 
media to deliver the students about how to use an expression in real 
communication. The teacher played one video that contains an 
expression of greeting, leave taking, thanking and apologizing. The 
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teacher used LCD, laptop, and speaker to support the teaching learning 
activity. The lack of teacher motivation also appeared in observation 
when the teacher only gave one kind of video for the students. 
Although, the teacher may give more various video to make it more 
interesting and not monotonous. 
3) The result of documentation 
From the lesson plan, the teacher did include the material. But, 
dealing with time allocation, the teacher used some teaching materials 
to make effective and efficient time. Based on the lesson plan, the 
teacher used video, audio, textbook, power point, marker, whiteboard, 
laptop, and LCD. But, in fact, the teacher almost used all of the media 
except the audio for listening. 
 
B. Discussion 
Based on the research findings, the researcher discussed some points of the 
research findings which will be divided into how are teachers in developing 
teaching materials based on the 2013 Curriculum and teachers’ challenges in 
developing teaching materials based on the 2013 Curriculum. In this part, the 
researcher tried to make the description of the research finding with the relevant 
references. 
1. Teachers in Developing Teaching Materials Based on the 2013 
Curriculum 
In developing teaching materials, teacher 1 and teacher 2 focused on 
adapting the existing textbook which is the BRIGHT English textbook. It was 
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used for the main teaching materials in the teaching-learning process. Since 
the teachers actually not a good creator of teaching materials but a provider 
of good materials (Richards, 2001:260). Teachers usually used an available 
textbook and adapted to fit the course. Those were line with Tomlinson 
(2011), the teacher can develop the teaching materials by adapting them to 
make them suitable to learners’ need. Richards (2001: 260) and McDonough 
and Shaw (2013: 70), explained that adapting can take several forms, namely: 
adding, deleting, modifying, simplifying, and re-organizing. From the 
research finding, it can be found that the teacher 1 and teacher 2 are mostly 
used adding, modifying, and deleting in adapting the textbook. 
In the term of adding, the teachers added some supplementary 
materials needed by students or provide them with certain materials using 
media. The materials was added to fulfill the insufficient materials in the 
existing textbook. The materials were chosen to be delivered to the students 
that mostly high to the students’ needs. The adding of the materials were 
intended to make ease for students’ learning. Besides, adding is intended to 
enrich students’ knowledge about the materials. It is aimed to achieve one of 
the goals in the 2013 Curriculum that is to give more knowledge of the 
students. Adding new materials can enhance students’ language competency. 
As stated by the Ministry of Education and Culture No. 81A that the material 
is taught to develop language competency. 
From the research finding, teacher 1 and teacher 2 had used power 
point, video, and audio listening dialogue to support the teaching materials 
for the teaching-learning process. The teachers are supposed to use media or 
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multimedia to support the teaching-learning activity that emphasized the 
teaching-learning experiences through observing, questioning, associating, 
experimenting, and communicating. It can be seen from interview and 
observation, that teachers have done by adding several supplementary 
materials using media such as power point, video, and audio listening 
dialogue from native speakers. In addition, the using of media in teaching-
learning might be interesting and attractive materials for the students. It will 
encourage students’ motivation to develop their skills because the students 
have a good quality in teaching-learning activity. It is also accordance with 
Tomlinson (2011: 8) and Nunan (1988: 98) reminded that materials should 
give the students self-investment and encourage students to develop their 
learning skills. Hence, adding input by using media may establish meaningful 
teaching-learning for the students. As an expected by the 2013 Curriculum, 
where teaching materials should be meaningful for the students. However, the 
teachers still have a lack of experience on how to use media properly to 
support the teaching-learning activity. Therefore, they prefer to use an 
existing printed textbooks. 
Related to delete or reduce the teaching materials, from the data 
interview and observation, the teachers clarified that the limited time due to 
the teaching-learning process caused them to reduce some certain activities 
on the BRIGHT textbook. Sometimes, it is necessary for the teacher to delete 
because the textbook serves many general activities for the students. In line 
with Richards (2001: 260) and McDonough and Shaw (2013: 70), the teacher 
can delete some of the activity in the chapter to make it more effective and 
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efficient for the students. Regarding delete teaching materials, it can be done 
when the teaching materials are enough to fulfill students’ needs. As a 
Tomlinson (2011: 8) said that materials should be perceived by learners as 
relevant and useful. In fact, teaching materials in 2013 Curriculum based on 
The Ministry of Education and Culture No.81A Year 2013 is supposed to 
consider the time allocation for delivering the materials. 
In data collected from the teachers, the teachers modified the BRIGHT 
textbook in the term of a task. From the interview and observation, the 
teachers modified the task to give students authentic activity which aimed to 
additional focus for the students to use the English for real-life 
communication. It is supported by Richards (2001), modifying content make 
the activity more closely to students’ background, introduce the example of 
authentic language, appropriate and accessible to the students. As a factual 
matter, English for junior high school in 2013 Curriculum has an objective 
that is sociocultural competence which means students should be able to 
express and using language in the content of every communication.  
In the term of modifying, the teachers may cover language skill such 
as listening skill material. The teacher 1 applied audio listening dialogue 
while the teacher 2 applied video dialogue. By giving task-focused on 
listening skills, it can be raised students’ knowledge and experience to help 
them relate the materials with real-life communication. Moreover, teachers 
need to offer more authentic materials since listening skill can help the 
students to understand real-life language (Hanifa, 2017). 
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2. Teachers’ Challenges in Developing Teaching Material Based on 2013 
Curriculum 
Based on the data written in research findings, there are found several 
things related to the teachers’ challenges in developing teaching material 
based on the 2013 Curriculum. The most challenges faced by teachers in 
developing teaching materials were, namely: (a) Selecting teaching materials, 
(b) Lack of teacher training or experience, (c) The limited of time, (d) 
Preparing suitable teaching media, and (e) Lack of teacher’s motivation. The 
challenges in developing teaching materials faced by teachers in research 
findings were relevant to the challenges mentioned by some experts that have 
written in the literature review in chapter 2. In this section, the researcher 
would like to discuss the teachers’ challenges in developing teaching material 
based on the 2013 Curriculum.  
a) Selecting Teaching Materials 
Teaching materials are an important key in teaching-learning 
activity. Teachers consider the confusion in choosing the appropriate 
teaching materials as being one of the challenges developing the materials 
for the students. Teaching materials should be chosen carefully to present 
the real language in daily communication. As a result, the teachers are 
confusing to choose the target teaching materials that must be taught for 
the students in teaching-learning activity since a large number of students 
in the class who have various abilities and needs. Since some of the 
students can be good at English others cannot be good at English which 
cause challenges to choose the teaching materials. So, they should choose 
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the teaching materials from what is available, provide authentic material 
for real life, modifies, and make them appropriate to meet the students’ 
needs. In fact, Hutchinson and Waters (1991: 55) argued that students’ 
need is essential parts which should be considered by the teacher in 
developing teaching materials.  
b) The Lack of Teacher Training or Experience 
Another challenge that teachers faced is the lack of training related 
to the inadequate of the experience or knowledge in developing teaching 
materials. It was related to Macalister (in Hanifa, 2017), challenges will 
happen when teachers have little or no experience of developing teaching 
materials. The teachers did not get sufficient training in understanding the 
concept of developing teaching materials based on the 2013 Curriculum. 
If there was, it was limited to selected teachers. It is quite obvious that 
sometimes they have difficulties dealing with the developing teaching 
materials of the subject matter. Consequently, the teachers very often use 
the available textbooks as main teaching materials without doing 
adaptation to present the desired language skill. The teachers should be 
acquainted with training to become aware of the knowledge in developing 
teaching material as well as they can. The teacher has to familiar with both 
issue in developing teaching material that is procedures and principles and 
they should at least have some knowledge about those issues. Tibetu 
(2017: 266) stated that teachers should be provided in training to increase 
their competence in preparing teaching materials. Therefore, the sufficient 
training and knowledge are necessary for teachers to get a deep insight 
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about developing teaching materials since it will help them to become 
better in providing teaching materials and able to implement the 2013 
Curriculum as well as possible. 
c) The Limited of Teacher’s Time 
The time limitation teachers had due to heavy duties was another 
challenge that arrested them to develop the best teaching materials they 
should provide. It is related to Matthews (in Mirizon and Yunus, 2008: 51) 
who said that most of the teachers are busy people who have a working 
hour more than they are supposed to do. Teachers are expected to have a 
lot of credit per hour in teaching. Not only have a lot of credit per hour, 
but teachers also got the demand of doing certain administration in the 
school program. Besides, the teachers did not have enough time to develop 
teaching materials since they were preoccupied with additional activities 
such as teaching English elsewhere like tutoring private and even followed 
the organization of teachers outside of the school. Those responsibilities 
made challenges for them in managing time. Therefore, the teachers 
become using an available teaching material instead of developing the 
materials. Littlejohn (1998: 15) mentioned that time is one factor that 
restraint teachers to develop teaching materials. 
d) Preparing Suitable Teaching Media 
Media is an important aid in delivering the teaching materials to the 
students in teaching-learning activity. It is a tool to support the teaching-
learning activity that can reduce monotonous in conveying teaching 
materials for students. In this case, the use of media is necessary because 
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it becomes one of example in developing teaching materials which 
prepared in such a way in the form of media. By using media in the 
teaching-learning process, the teaching materials are often difficult to be 
understood when the teachers explained because the materials are abstract, 
complicated, and so on.  
So, the role of media or teaching aids can help students in describing 
something abstract. Similarly, teachers can be explained in a simple way 
based on the students’ level of thinking. Therefore, the teaching materials 
are easier to be understood by the students. However, there is a challenge 
in preparing suitable teaching materials for teaching-learning activity. 
Rahayuningsih (2016: 31) mentioned that teachers sometimes were not use 
the media because there was limited media for certain teaching materials. 
If teachers intend to develop teaching media, they will need to prepare the 
media that proper to support teaching-learning activity. The teachers 
should consider the media chosen were suitable for the students’ level of 
thinking or not. 
e) The Lack of Teacher’s Motivation 
Motivation is one factor that can influence teachers in developing 
teaching materials. When the teachers are not motivated to develop the 
teaching materials, it could be a challenge for teachers to develop their 
teaching materials. Teachers are not motivated to develop the teaching 
materials in a way adapting textbook because they do not have a lot of 
experience in developing teaching materials. This is supported by several 
reasons according to Mirizon and Yunus (2008: 51), such as the existence 
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of textbooks that ready to use from the publisher and there is already a 
textbook from school although the teachers have thought of developing 
teaching materials. Along with Mirizon and Yunus, Richards (2001:261) 
stated that this condition means that the teacher was defending the teaching 
material only on commercial textbooks. 
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CHAPTER V 
 CONCLUSION AND SUGGESTION  
 
A. Conclusion 
This research conclusion is considered based on the data which have been 
analyzed in the finding and discussion above. From all the finding and discussion 
about teachers’ challenges in developing teaching material for the seventh grade 
based on 2013 Curriculum at MTs Negeri 2 Sukoharjo in the academic years 
2019/2020, it can be concluded that: 
1) The teachers of MTs Negeri 2 Sukoharjo was able to develop teaching 
materials based on the 2013 Curriculum although there was some aspect that 
must be improved. In order to meet the 2013 Curriculum demands, the 
teachers have done some adaptation as a part of developing teaching 
materials. The teachers are a mostly used adaptation in the form of adding, 
deleting, and modifying. In the term of adding, the teachers provided 
students with more various materials that were considerably met with the 
students’ need and ability. Whereas, the teaching materials considered 
practice activities or practice dialogues were typically deleted by teachers. 
These are chosen since the limited time allocation that the teachers have. By 
modifying, the teachers are giving listening activity and task adjustment. 
Some activities related to listening was given to emphasize the students’ 
experience in authentic materials.  
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2) The researcher found the challenges faced by teachers in developing teaching 
material based on the 2013 Curriculum. The challenges are that: (a) Selecting 
teaching materials, (b) Lack of teacher training or experience, (c) The limited 
of time, (d) Preparing suitable teaching media, and (e) Lack of teacher’s 
motivation. 
 
B. Suggestion  
After conducting research about teachers challenges in developing 
teaching material for the seventh grade based on 2013 Curriculum at MTs Negeri 
2 Sukoharjo in the academic years 2019/2020. As a result, the researcher would 
recommend several suggestions are: 
1) English teachers should be given sufficient information about the 
implementation 2013 Curriculum particularly related to developing teaching 
material. So, they could implement it sincerely and correctly. 
2) English teachers should be motivated to be able to develop teaching material 
that appropriates with the characteristics of the school or Madrasah by 
holding free training for the teacher every once a semester. 
3) English teachers should pay more attention to their work as a teacher at one 
school. So, it is hoped that the teacher can be more focus on teaching at 
school.  
4) Workshop related to the development of teaching and how to utilize kinds of 
media as an advancement of knowledge in English subjects should be held 
frequently and involved all English teachers throughout the Sukoharjo area. 
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KOMPETENSI DASAR, MATERI POKOK, DAN PEMBELAJARAN 
Kelas    : VII 
Alokasi Waktu   : 4 Jam Pelajaran/Minggu 
Kompetensi Dasar Materi Pokok Pembelajaran 
Siswa mampu: 
3.1 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
interpersonal lisan dan tulis 
yang melibatkan tindakan 
menyapa, berpamitan, 
mengucapkan terimakasih, dan 
meminta maaf, serta 
menanggapinya, sesuai dengan 
konteks penggunaannya 
4.1 Menyusun teks interaksi 
interpersonal lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
menyapa, berpamitan, 
mengucapkan terimakasih, dan 
meminta maaf, dan 
menanggapinya dengan 
memperhatikan fungsi sosial, 
struktur teks, dan 
unsurkebahasaan yang benar 
dan sesuai konteks 
 
• Fungsi sosial 
Menyapa, berpamitan, 
berterimakasih, meminta 
maaf, dan menanggapinya, 
untuk menjaga hubungan 
interpersonal dengan guru 
dan teman. 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Ungkapan-ungkapan yang 
lazim digunakan 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
Interaksi antara siswa di 
dalam di luar kelas yang 
melibatkan 
tindakanmenyapa, 
berpamitan, berterimakasih, 
meminta maaf yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
 
 
- Menyimak, 
menirukan, dan 
memperagakan 
beberapa contoh 
percakapan, dengan 
ucapan dan tekanan 
kata yang benar 
- Mengidentifikasi 
ungkapan yang 
sedang dipelajari 
- Belajar menanyakan 
hal- hal yang tidak 
diketahui atau yang 
berbeda 
- Menentukan 
ungkapan yang 
tepat secara 
lisan/tulis 
dariberbagai situasi 
lain yang serupa 
- Membiasakan 
menerapkantindakan 
yang sedang dipelajari. 
dalam interaksi dengan 
guru dan teman secara 
alami di dalam dan di 
luar kelas 
- Melakukan refleksi 
tentang proses dan 
hasil belajar 
Siswa mampu: 
3.2 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
 
• Fungsi sosial 
Berkenalan, 
memperkenalkan diri 
sendiri/orang lain. 
 
 
- Menyimak dan 
menirukan beberapa 
contoh pemaparan jati 
diri, dengan ucapan 
dan tekanan kata yang 
benar 
 100 
 
 
informasi terkait jati diri, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya. Perhatikan 
unsur kebahasaan dan kosa kata 
terkait hubungan keluarga; 
pronoun (subjective, objective, 
possessive) 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Mengidentifikasi 
ungkapan-ungkapan 
penting 
- Menanyakan hal-hal yang 
tidak diketahui atau yang 
berbeda 
- Mempelajari contoh teks 
pemaparan jati diri oleh 
figur-figur terkenal tentang 
keluarganya 
- Memaparkan jati dirinya 
yang sebenarnya 
- Saling menyimak dan 
bertanya jawab tentang jati 
diri masing-masing dengan 
teman-temannya 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
4.2 Menyusunteks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait jati diri, 
pendek dan sederhana, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan yang benar dan 
sesuai konteks 
- Sebutan anggota keluarga 
inti dan yang lebih luas 
dan orang-orang dekat 
lainnya 
- Verba: be, have, go, work, 
live (dalam simple present 
tense) 
- Subjek Pronoun: I, You, 
We, They, He, She, It 
- Kata ganti possessive my, 
your, his, dsb. 
 - Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
 • Topik 
 Deskripsi diri sendiri 
sebagai bagian dari 
keluarga: ayah, ibu, kakak, 
adik,yang dapat 
menumbuhkanperilaku yang 
termuat di KI 
Siswa mampu: 
  
3.3 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait nama hari, 
bulan, nama waktu dalam hari, 
waktu dalam bentuk angka, 
tanggal, dan tahun, sesuai 
dengan konteks 
penggunaannya. (Perhatikan 
kosa kata terkait angka kardinal 
dan ordinal) 
4.3 Menyusun teks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait nama hari, 
bulan, nama waktu dalam hari, 
waktu dalam bentuk angka, 
tanggal, dan tahun, dengan 
fungsi sosial, struktur teks, dan 
unsurkebahasaan yang benar 
dan sesuai konteks 
• Fungsi sosial 
Menyebutkan/ menanyakan 
waktu dari 
keadaan/peristiwa/kegiatan 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait hari, 
bulan, nama waktu dalam 
hari, waktu dalam bentuk 
angka, tanggal, dan tahun 
- Angka ordinal dengan the 
untuk menyebut tanggal 
(lisan): a.l. the first, the 
second, the twenty third, 
the thirty first of May) 
- Angka ordinal tanpa the 
untuk menyebut tanggal 
(lisan): a.l. 1st, 2nd, 23rd, 
- Menyimak dan menirukan 
pemaparan tentang waktu 
terjadinya 
keadaan/kejadian/peristiwa 
, mencakup nama hari, 
bulan, nama waktu dalam 
hari, waktu dalam bentuk 
angka, tanggal, dan tahun 
- Menyebutkan semua nama 
hari, bulan, tanggal 1-31, 
waktu, bagian hari, tahun 
dengan ucapan dan 
tekanan kata yang benar, 
satu per satu. 
- Menyatakansecara 
lisanwaktu terjadinya 
berbagai 
keadaan/peristiwa/ 
kegiatan 
- Menanyakan hari, tanggal, 
bulan, dan waktu 
terjadinya 
keadaan/peristiwa/ 
kegiatan dengan unsur 
kebahasaan yang benar 
- Membuat tulisan tentang 
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 31st, of May) waktu-waktu terjadinya 
peristiwa penting yang 
diketahui umum. Hasilnya 
dipublikasikan di kelas 
atau di majalah dinding 
sekolah 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
- Waktu (lisan): at one, at 
two fifteen, at ten to seven, 
at a quarter past eight 
- Waktu (tulis): 01:00; 
02:15; 06:50; 08:15 
- Artikel the untuk menyebut 
waktu dalam hari, in the 
morning, in the afternoon, 
in the evening 
- Preposisi untuk in (bulan, 
tahun, waktu dalam hari), 
on (hari dan tanggal), at 
(jam, at noon, at night) 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
Waktu 
kejadian/peristiwa/kegiatan 
terkait kehidupan di sekolah, 
rumah, dan lingkungan 
sekitar siswa yang dapat 
menumbuhkan perilaku yang 
termuat di KI 
Siswa mampu: 
  
3.4 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait nama dan 
jumlah binatang, benda, 
danbangunanpublik yang dekat 
dengan kehidupan siswa sehari- 
hari, sesuai dengan konteks 
penggunaannya. (Perhatikan 
unsur kebahasaan dan kosa kata 
terkait article a dan the, plural 
dan singular) 
4.4 Menyusun teks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait nama dan 
jumlah binatang, benda, dan 
bangunan publik yang dekat 
dengan kehidupan siswa sehari- 
hari, dengan memperhatikan 
fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar 
dan sesuai konteks 
• Fungsi sosial 
Mengidentifikasi dan 
menyebutkan berbagai 
benda, binatang, dan 
bangunan umum di 
lingkungan sekitar. 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan pertanyaan 
terkait benda, binatang, 
bangunan publik 
- Penyebutan benda dengan 
a, the, bentuk jamak (-s) 
- Penggunaan kata 
penunjuk this, that, these, 
those ... 
- Preposisi untuk in, on, 
under untuk menyatakan 
tempat 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
- Mencermati beberapa teks 
pendek berisi penyebutan 
benda-benda di kelas dan 
sekolah untuk kemudian 
membaca dengan ucapan 
dan tekanan kata yang 
benar 
- Menyimak dan menirukan 
guru menanyakan dan 
menyebutkan benda-benda 
yang terdapat di dalam 
kelas dan di sekolah, 
dengan tata bahasa, ucapan 
dan tekanan kata yang 
benar 
- Bertanya jawab tentang 
beberapa benda di dalam 
dan sekitar rumah 
- Membaca beberapa teks 
pendek tentang rumah dan 
sekitarnya, terutama 
keberadaan benda dan 
binatang 
- Bertanya jawab tentang 
beberapa bangunan dan 
benda-benda dan binatang- 
binatang di dalam dan 
sekitarnya 
- Melakukan refleksi 
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 • Topik 
Benda, binatang, dan 
bangunanyang biasa 
dijumpai dalam kehidupan 
nyata di rumah, sekolah, dan 
lingkungan sekitar siswa 
yang dapat menumbuhkan 
perilaku yang termuat di KI 
tentang proses dan hasil 
belajarnya 
Siswa mampu: 
  
3.5 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait dengan sifat 
orang, binatang, benda sesuai 
dengan konteks penggunaannya 
(Perhatikan unsur kebahasaan 
be, adjective) 
4.5 Menyusun teks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait sifat orang, 
binatang, dan benda, dengan 
memperhatikan fungsi sosial, 
struktur teks dan unsur 
kebahasaan yang benar dan 
sesuai konteks 
• Fungsi sosial 
Mendeskripsikan, 
mengidentifikasi, 
mengkritisi, memberikan 
penilaian tentang orang, 
binatang, dan benda dari 
segi sifatnya. 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait sifat 
orang, benda, binatang 
- Kosa kata, terkait dengan 
ciri fisik (a.l. red, big, 
dark, loud), selera (a.l. 
nice, beautiful, cute), 
mental (a.l. clever, smart), 
psikologis (a.l. happy, sad, 
disappointed, angry, 
wild), budi (a.l. kind, 
good, polite) 
- Menyimak dan menirukan 
guru menanyakan dan 
menyebutkan sifat orang 
dan binatang yang terdapat 
di rumah, sekolah, dan 
sekitarnya, dengan tata 
bahasa, ucapan dan 
tekanan kata yang benar 
- Mencermati beberapa teks 
pendek yang 
mendeskripsikan sifat 
orang, benda, dan binatang 
di kelas dan sekolah untuk 
kemudian membaca 
dengan ucapan dan 
tekanan kata yang benar 
- Bertanya jawab tentang 
sifat beberapa benda di 
dalam dan sekitar rumah 
- Membaca beberapa teks 
pendek tentang sifat orang, 
benda, binatang di dalam 
dan di sekitar rumah dan 
sekolah sekitarnya 
- Bertanya jawab tentang 
sifat orang, benda, 
binatang terkenal 
 - Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
 • Topik  
 Sifat dan keadaan orang, 
binatang, benda, yang 
terdapat di rumah, sekolah, 
dan lingkungan sekitar 
siswa yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
 
Siswa mampu: 
  
 
- Menyimak guru 
membacakan beberapa 
teks pendek kebiasaan 
yang dilakukan orang dan 
binatang yang terdapat di 
rumah, sekolah, dan 
sekitarnya, dan kemudian 
3.6 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait dengan 
• Fungsi sosial 
Mendeskripsikan, 
mengidentifikasi, 
mengkritisi orang, binatang, 
dan benda dari segi sifatnya. 
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tingkah laku/tindakan/fungsi 
orang, binatang, benda, sesuai 
dengan konteks penggunaannya 
(Perhatikan unsur kebahasaan 
kalimat declarative, 
interrogative, simple present 
tense) 
4.6 Menyusun teks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait tingkah 
laku/tindakan/fungsi orang, 
binatang, dan benda, dengan 
fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar 
dan sesuai konteks 
• Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait tingkah 
laku/tindakan/fungsi 
orang, binatang, benda 
- Kalimat deklaratif (positif 
dan negatif) dalam simple 
present tense 
- Kalimat interogatif: 
Yes/No question; Wh- 
question 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
menirukannya kalimat- 
kalimat dengan tata 
bahasa, ucapan dan 
tekanan kata yang benar 
- Didiktekan guru, siswa 
menulis teks-teks tersebut 
dengan tulis tangan, 
dengan ejaan dan tanda 
baca yang benar 
- Membuat teks-teks pendek 
tentang kebiasaan yang 
dilakukan beberapa orang 
dan binatang yang sangat 
dikenal 
- Bertanya jawab tentang isi 
teks yang telah ditulis 
dengan kelompok lain. 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
 • Topik  
 Tingkah laku/tindakan/ 
fungsi orang, binatang, 
benda, yang terdapat di 
rumah, sekolah, dan 
lingkungan sekitar siswa 
yang dapat menumbuhkan 
perilaku yang termuat di KI 
 
Siswa mampu: 
  
3.7 Membandingkan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
deskriptif lisan dan tulis dengan 
memberi dan meminta 
informasi terkait dengan 
deskripsi orang, binatang, dan 
benda sangat pendek dan 
sederhana, sesuai dengan 
konteks penggunaannya 
4.7 Teks Deskriptif 
4.7.1 Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks deskriptif lisan 
dan tulis, sangat pendek dan 
sederhana, terkait orang, 
binatang, dan benda 
4.7.2 Menyusun teks deskriptif lisan 
dan tulis sangat pendek dan 
sederhana, terkait orang, binatang, 
dan benda, dengan memperhatikan 
fungsisosial, strukturteks, dan unsur 
• Fungsi sosial 
Mendeskripsikan, 
mengenalkan, memuji, 
mengidentifikasi, 
mengkritik 
• Struktur teks 
Dapat mencakup: 
- identifikasi (nama 
keseluruhan dan bagian) 
- sifat yang menjadi 
pencirinya 
- fungsi, perilaku, manfaat, 
tindakan, kebiasaan yang 
menjadi penciri orang, 
binatang, atau benda yang 
dibicarakan. 
• Unsur kebahasaan 
- Kalimat deklaratif (positif 
dan negatif), dan 
interogatif (Yes/No 
question; Wh-question), 
dalam simple present 
tense 
- Membaca beberapateks 
deskriptif tentang sekolah 
termasuk benda-benda dan 
binatang-binatang yang 
ada yang disertai foto atau 
gambar yang menarik 
- Bertanya tentang informasi 
yang terkait di dalam teks 
tersebut. 
- Menggunakan alat analisis 
(tabel atau bagan mind- 
map) untuk mempelajari 
sistematika deskripsi yang 
diterapkan 
- Mengamati suatu 
benda/binatang/orang yang 
sangat dikenal, untuk 
mengumpulkan data 
tentang jumlah, sifat, 
perilaku, dll.Untuk 
mengritik/menyatakan 
kekaguman/ 
mempromosikan 
- Dalam kelompok membuat 
proyek kecil: dengan 
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kebahasaan, secara benar 
dan sesuai konteks 
- Nomina singular dan 
plural dengan atau tanpa 
a, the, this, those, my, 
their, dsb. 
bantuan mind-map, 
membuat teks deskripsi 
tentang kota atau desanya 
untuk mempromosikan 
 - Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
- Menempelkan teks di 
dinding kelas dan bertanya 
jawab dengan pembaca 
(siswa lain, guru) yang 
datang membacanya 
 Orang, binatang, benda, 
yang terdapat di rumah, 
sekolah, dan lingkungan 
sekitar siswa, termasuk 
bangunan publik yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
Siswa mampu: 
  
3.8 Menafsirkan fungsi sosial dan 
unsur kebahasaan dalam lirik 
lagu terkait kehidupan remaja 
SMP/MTs 
4.8 Menangkap makna secara 
kontekstual terkait dengan 
fungsi sosial dan unsur 
kebahasaan lirik lagu terkait 
kehidupan remaja SMP/MTs 
• Fungsi sosial 
Mengembangkan nilai-nilai 
kehidupan dan karakter 
yang positif 
• Unsur kebahasaan 
- Kosa kata dan tata bahasa 
dalam lirik lagu 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
- Membaca, menyimak, dan 
menirukan lirik lagu 
secara lisan. 
- Menanyakan hal-hal yang 
tidak diketahui atau 
berbeda 
- Menyebutkan pesan yang 
terkait dengan bagian- 
bagian tertentu 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
 Hal-hal yang dapat 
memberikan keteladanan 
dan menumbuhkan 
perilaku yang termuat di KI 
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APPENDIX 2 
LESSON PLAN GREETING AND LEAVE 
TAKING 
TEACHER 1  
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Appendix 2 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Satuan Pendidikan : MTs N 2 Sukoharjo      
Mata Pelajaran         : Bahasa Inggris 
Kelas/semester : VII/1 (satu) 
Materi Pokok           : Teks lisan untuk sapaan dan pamitan 
Alokasi Waktu : 3 pertemuan (6 JP)  
 
A. Kompetensi Int 
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya 
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya 
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait 
fenomena dan kejadian tampak mata 
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori 
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B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan 
dalam semangat belajar. 
  
2 
2.2 Menunjukkan perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab dalam 
melaksanakan komunikasi 
transaksional dengan guru dan 
teman 
  
 
2.3  Menunjukkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional. 
  
3 
 
3.1 
Memahami fungsi sosial, struktur 
teks, dan unsur kebahasaan pada 
ungkapan sapaan dan pamitan 
serta responnya, sesuai dengan 
konteks penggunaannya. 
. 
3.1.1 
 
 
3.1.2 
 
Mengamati ungkapan 
atau tutur kata yang 
digunakan dalam greetings 
dan leaving taking. 
Mengidentifikasi 
ungkapan yang 
digunakan dalam greetings 
dan leaving taking. 
4  
4.1 Menyusun teks lisan sederhana 
untuk mengucapkan dan merespon 
sapaan dan pamitan dengan 
memperhatikan fungsi social, 
struktur teks, dan unsur 
4.1.1 
 
 
4.1.2 
Menirukan ungkapan 
untuk greetings dan leave 
taking. 
Membuat percakapan 
pendek dalam 
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kebahasaan yang benar dan sesuai 
dengan konteks 
 
 
 
4.1.3 
 
 
 
4.1.4 
 
 
menggunakan ungkapan 
greetings dan leave taking.  
Menggunakan struktur 
teks dan unsur 
kebahasaan ungkapan 
greetings dan leaving taking 
dengan benar dan tepat 
Melakukan percakapan 
greetings dan leaving taking 
secara berkelompok atau 
berpasangan dengan 
percaya diri. 
 
C. Tujuan Pembelajaran    
 
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat: 
1) Mengamati ungkapan atau tutur kata yang digunakan dalam greetings dan 
leaving taking 
2) Mengidentifikasi ungkapan yang digunakan dalam greetings dan leaving 
taking. 
3) Menirukan ungkapan untuk greetings dan leave taking. 
4) Membuat percakapan pendek dalam menggunakan ungkapan greetings 
dan leave taking. 
5) Menggunakan struktur teks dan unsur kebahasaan ungkapan greetings dan 
leaving taking dengan benar dan tepat 
6) Melakukan percakapan greetings dan leaving taking secara berkelompok 
atau berpasangan dengan sopan, tanggung jawab, peduli, santun, 
danpercaya diri. 
D. Materi Pembelajaran   
Fungsi Sosial : 
Menjaga hubungan interpersonal dengan guru dan teman 
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Struktur teks 
(ungkapan hafalan, tidak perlu dijelaskan tata bahasanya) 
a. Good morning. How are you?, Fine, thank you. And you? dan semacamnya 
b. Goodbye. Bye. See you later. See you. Take care., dan semacamnya 
Unsur kebahasaan 
(1) Kosa kata dan tata bahasa baku. 
(2) Ucapan, tekanan kata, intonasi. 
(3) Ejaan dan tanda baca. 
(4) Tulisan tangan. 
Topik 
Berbagai hal terkait dengan interaksi antara guru dan siswa selama proses 
pembelajaran, di dalam maupun di luar kelas, dengan memberikan 
keteladanan tentang perilaku santun dan peduli. 
E. Metode Pembelajaran 
1. Metode Ilmiah 
2. CTL 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media  
Laptop dan LCD 
2. Alat 
Realia benda, spidol warna, kertas spectra, kertas plano 
3. Sumber Pembelajaran 
a. Zaida, Nur. Bright: An English Course for Junior High School 
Students. Jakarta: Penerbit Erlangga.Hal. 2-10. 
b. Keteladanan ucapan dan tindakan guru menggunakan setiap 
tindakan komunikasi interpersonal/ transaksional  dengan benar 
dan akurat. 
c. Sumber dari internet, seperti: 
- www.dailyenglish.com 
- http://americanenglish.state.gov/files/ae/resource_files 
- http://learnenglish.britishcouncil.org/en/ 
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G. Langkah-langkah Kegiatan Pembelajaran  
Pertemuan Kesatu 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
Mengamati 
1) Peserta didik mengamati gambar mengenai bagian waktu (activity 1). 
2) Peserta didik mendengarkan rekaman dan mengucap ulang ungkapan 
yang didengarnya (activity 2). 
3) Peserta didik mendengarkan rekaman dan berlatih mengungkapkan 
ungkapan yang didengarnya (activity 3). 
4) Peserta didik mengamati ungkapan-ungkapan yang dapat digunakan 
dalam greetings dan leave taking (activity 4). 
Menanyakan 
1) Peserta didik mengajukan pertanyaan tentang isi teks,  
2) Peserta didik mengajukan pertanyaan tentang makna kata,  
3) Peserta didik mengajukan pertanyaan tentang tata bahasa,  
4) Peserta didik mengajukan pertanyaan tentang struktur teks,  
5) Peserta didik mengajukan pertanyaan tentang fungsi komuikatif teks,  
6) Peserta didik mengajukan pertanyaan tentang hal-hal lain yang ingin 
diketahui dengan cara yang sederhana. 
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7) Peserta didik mengidentifikasi ungkapan yang tepat sesuai gambar 
(activity 5). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
Jatidiri secara sederhana yang memuat kata kerja, kata sifat, kata ganti 
milik, dan kata yang menunjukkan profesi seseorang. 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
Pertemuan Kedua 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan inti (60 menit) 
Mengeksplorasi 
1) Peserta didik mendengarkan dan menyaksikan contoh interaksi 
mengenai greetings dan leave taking serta responnya dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
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2) Peserta didik menirukan contoh-contoh greetings dan leave taking  serta 
responnya dalam bahasa Inggris dengan ucapan, tekanan kata, intonasi, 
dan sikap yang benar. 
3) Peserta didik mengidentifikasi ciri-ciri (fungsi sosial, struktur teks, dan 
unsur kebahasaan) ungkapan greetings dan leave taking serta responnya. 
4) Peserta didik mendengarkan rekaman dan mengisi teks rumpang dengan 
ungkapan greetings dan leave taking sesuai dengan yang didengarnya 
(activity 6).  
5) Peserta didik secara kolaboratif berlatih menggunakan bahasa Inggris 
dalam greetings dan leave taking (activity 6). 
Mengasosiasi 
1) Peserta didik  membandingkan berbagai ungkapan greetings and leave 
taking serta responnya yang telah dikumpulkan dari berbagai sumber. 
2) Peserta didik mendengarkan rekaman dan mengidentifikasi bunyi vokal 
/I/ (activity 8). 
3) Peserta didik mencari arti dari berbagai ungkapan yang berkaitan 
dengan greetings dan leave taking(activity 9) .  
4) Peserta didik menyusun percakapan yang telah diacak sesuai dengan 
urutan pada konteks greetings dan leave taking (activity 10). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
deskripsi sederhana tentang sifat dan ciri fisik benda-benda kesayangan 
mereka atau benda-benda unik berdasarkan hasil penelusuran di laman-
laman internet. 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
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Pertemuan Ketiga 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan inti (60 menit) 
Mengasosiasi 
1) Peserta didik mencocokkan ungkapan greetings and leave taking yang sesuai 
dengan responsnya (activity 11) 
Mengomunikasikan 
1) Peserta didik secara berpasangan melengkapi dialog rumpang mengenai 
greetings dan leave taking kemudian mempraktekkannya di depan kelas 
(activity 12).  
2)  Peserta didik merespon ungkapan greetings dan leave taking (activity 13). 
3) Peserta didik secara berpasangan melakukan role play yang melibatkan 
ugkapan greetings dan leave taking(activity 14). 
4) Guru memberikan umpan balik terhadap pemahaman konsep peserta 
didik tentang materi yang dipelajari.. 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
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3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
deskripsi sederhana berbagai macam ungkapan thanking di internet 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
 
H. Penilaian 
 
1. Rubrik Penilaian Sikap Spiritual 
 
a. Pedoman Penskoran: 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
2.  Rubrik Penilaian Sikap Sosial 
Deskripsi sikap sosial  Nilai  
Berperilaku 
santun, peduli, 
dan percaya diri  
dalam 
Selalu  2 
Kadang-kadang 1 
No Indikator Skor 
1 Menggunakan 8 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
5 
2 Menggunakan 6 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
4 
3 Menggunakan 4 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
3 
4 Menggunakan 4 kata positif tanpa kata “God” dan “Thank”  2 
5 Menggunakan kurang dari 4 kata positif tanpa kata “God” dan 
“Thank”  
1 
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melaksanakan 
komunikasi 
interpersonal 
dengan guru dan 
teman. 
Jarang 0.5 
 
a. Pedoman Penskoran 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K 
D- 1 1 
 
3. Pengetahuan 
a. Teknik Penilaian : Tes Tertulis 
b. Bentuk Instrumen :Mengisi teks rumpang, menerjemahkan, dan 
mencocokkan 
c. Kisi-kisi : 
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No. Indikator Butir Instrumen 
1.  Peserta didik dapat mengartikan frasa 
kedalam bahasa Indonesia. 
Activity 9 
2.  Peserta didik dapat menyusun dialog yang 
telah diacak. 
Activity 10 
 
4. Keterampilan 
a. Teknik Penilaian : Unjuk Kerja 
b. Bentuk Instrumen : Tes kemampuan mendengarkan dan berbicara 
c. Kisi-kisi: 
No. Keterampilan/Indikator Butir 
Instrumen 
Mendengarkan   
1.  Pesertaa didik dapat  menyususn dialog 
sesuai dengan teks yang didengarnya 
Activity 5 
2.  Peserta didik dapat mengidentifikasi bunyi 
/I/ 
Activity 8 
Berbicara   
1.  Peserta didik dapat melengkapi percakapan 
yang didalamnya terdapat ungkapan 
greetings dan leave taking. 
Activity 6 
2.  Peserta didik dapat melengkapi percakapan 
yang didalamnya terdapat ungkapan 
greetings dan leave taking. 
Activity 12 
3.  Peserta didik dapat membuat percakapan 
yang didalamnya terdapat ungkapan 
greetings dan leave taking. 
Activity 14 
 
d. Konversi keterampilan membaca dan mendengarkan. 
Setiap jawaban benar diberi skor 1 (satu) 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
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e. Rubrik untuk penilaian keterampilan berbicara  
ASPEK KETERANGAN SKOR 
 
 
 
 
Pelafalan 
• Sangat jelas sehingga mudah dipahami 
• Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi 
• Ada masalah pengucapan sehingga pendengar 
perlu  konsentrasi penuh 
• Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Tatabahasa • Tidak ada atau sedikit kesalahan tatabahasa 
• Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna 
• Sering membuat kesalahan sehingga makna sulit 
dipahami 
• Kesalahan tatabahasa sangat parah sehingga tidak 
bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata • Menggunakan kosakata dan ungkapan yang tepat  
• Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi 
• Sering menggunakan kosakata yang tidak tepat  
• Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi 
4 
3 
 
2 
1 
Kelancaran • Sangat lancar. 
• Kelancaran sedikit terganggu oleh masalah bahasa 
• Sering ragu-ragu dan terhenti karena keterbatasan 
bahasa 
• Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
2 
 
1 
 
f. Pedoman Penskoran: 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
 118 
 
 
Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K D- 1 1 
 
 
    Sukoharjo,  Juli 2019  
Mengetahui       
Kepala Madrasah    Guru Mata Pelajaran 
  
 
 
 
Bambang Trianggono, S.Ag., MM  Ninik Indriyani, S.Pd 
NIP. 195911061989031004   NIP. 197606152007012029 
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APPENDIX 3 
LESSON PLAN THANKING AND 
APOLOGIZING 
TEACHER 1  
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Appendix 3 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Satuan Pendidikan : MTs N 2 Sukoharjo      
Mata Pelajaran         : Bahasa Inggris 
Kelas/semester : VII/1 (satu) 
Materi Pokok           : Teks lisan ucapan terimakasih dan permintaan maaf 
Alokasi Waktu : 3 pertemuan (6 JP)  
 
A. Kompetensi Inti 
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya 
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya 
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait 
fenomena dan kejadian tampak mata 
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori 
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B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan 
dalam semangat belajar. 
  
2 
2.2 Menunjukkan perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab dalam 
melaksanakan komunikasi 
transaksional dengan guru dan 
teman 
  
 
2.3  Menunjukkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional. 
  
3 
 
3.1 
Memahami fungsi sosial, struktur 
teks, dan unsur kebahasaan pada 
ungkapan terimakasih dan 
permintaan maaf serta responnya, 
sesuai dengan konteks 
penggunaannya. 
. 
3.1.1 
 
 
3.1.2 
 
Mengamati ungkapan 
atau tutur kata yang 
digunakan dalam thanking 
dan apologising 
Mengidentifikasi 
ungkapan yang 
digunakan dalam thanking 
dan apologising. 
4  
4.1 Menyusun teks lisan sederhana 
untuk mengucapkan dan merespon 
sapaan dan pamitan dengan 
memperhatikan fungsi social, 
struktur teks, dan unsur 
4.1.1 
 
4.1.2 
 
Menirukan ungkapan 
untuk thanking dan 
apologizing. 
Membuat percakapan 
pendek dalam 
menggunakan ungkapan 
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kebahasaan yang benar dan sesuai 
dengan konteks 
 
4.1.3 
 
 
 
4.1.4 
 
thanking dan apologising. 
Menggunakan struktur 
teks dan unsur 
kebahasaan ungkapan 
thanking dan apologising 
dengan benar dan tepat. 
Melakukan percakapan 
thanking dan apologising 
secara berkelompok atau 
berpasangan dengan 
percaya diri. 
 
C. Tujuan Pembelajaran    
 
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat: 
1) Mengamati ungkapan atau tutur kata yang digunakan dalam thanking dan 
apologising. 
2) Mengidentifikasi ungkapan yang digunakan dalam thanking dan 
apologising. 
3) Menirukan ungkapan untuk thanking dan apologising. 
4) Membuat percakapan pendek dalam menggunakan ungkapan thanking 
dan apologising. 
5) Menggunakan struktur teks dan unsur kebahasaan ungkapan thanking dan 
apologizing dengan benar dan tepat. 
6) Melakukan percakapan thanking dan apologising secara berkelompok atau 
berpasangan dengan sopan, tanggung jawab, peduli, santun, danpercaya 
diri 
D. Materi Pembelajaran   
Fungsi Sosial : 
Menjaga hubungan interpersonal dengan guru dan teman 
Struktur teks 
(ungkapan hafalan, tidak perlu dijelaskan tata bahasanya) 
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c. Thank you. You are welcome., dan semacamnya 
d. I’m sorry. That’s fine, okay. Allright., dan semacamnya 
Unsur kebahasaan 
(5) Kosa kata dan tata bahasa baku. 
(6) Ucapan, tekanan kata, intonasi. 
(7) Ejaan dan tanda baca. 
(8) Tulisan tangan. 
Topik 
Berbagai hal terkait dengan interaksi antara guru dan siswa selama proses 
pembelajaran, di dalam maupun di luar kelas, dengan memberikan 
keteladanan tentang perilaku santun dan peduli. 
E. Metode Pembelajaran 
1. Metode Ilmiah 
2. CTL 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media  
Laptop, LCD, gambar benda, kartu kata, poster, Foto 
2. Alat 
3. Realia benda, spidol warna, kertas spectra, kertas plano 
4. Sumber Pembelajaran 
a. Zaida, Nur. Bright: An English Course for Junior High School 
Students. Jakarta: Penerbit Erlangga.Hal. 12-24. 
b. Keteladanan ucapan dan tindakan guru menggunakan setiap 
tindakan komunikasi interpersonal/ transaksional  dengan benar 
dan akurat. 
c. Sumber dari internet, seperti: 
- www.dailyenglish.com 
- http://americanenglish.state.gov/files/ae/resource_files 
- http://learnenglish.britishcouncil.org/en/ 
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G. Langkah-langkah Kegiatan Pembelajaran  
Pertemuan Kesatu 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional; 
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya 
dengan materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan inti (60 menit) 
Mengamati 
1) Peserta didik mendengarkan rekaman dan menjawab pertanyaan 
berdasarkan rekaman yang didengarnya (activity 1).  
2) Peserta didik mendengarkan rekaman dan melengkapi dialog dengan 
ungkapan thanking dan apologising (activity 2). 
3) Peserta didik mendengarkan rekaman dan berlatih mengucapkan 
ungkapan yang didengarnya (activity 3). 
4) Peserta didik mengamati ungkapan-ungkapan yang dapat digunakan 
dalam thanking dan apologising. 
Menanyakan 
1) Peserta didik mendengarkan rekaman mengenai thanking dan apologising 
kemudian mendiskusikan mengenai makna kata dan fungsi komunikatif 
teks (activity 4). 
2) Peserta didik mengajukan pertanyaan mengenai gambar tentang thanking 
(activity 5). 
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3) Peserta didik mengajukan pertanyaan tentang hal-hal lain yang ingin 
diketahui dengan cara yang sederhana. 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
Jatidiri secara sederhana yang memuat kata kerja, kata sifat, kata ganti 
milik, dan kata yang menunjukkan profesi seseorang. 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
Pertemuan Kedua 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan inti (60 menit) 
Mengeksplorasi 
1) Peserta didik mendengarkan dan menyaksikan contoh interaksi 
mengenai thanking dan apologising serta responnya dalam bahasa 
Inggris dari film, kaset, buku teks, dsb. 
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2) Peserta didik menirukan contoh-contoh thanking dan greeting serta 
responnya dalam bahasa Inggris dengan ucapan, tekanan kata, intonasi, 
dan sikap yang benar. 
3) Peserta didik mengidentifikasi ciri-ciri (fungsi sosial, struktur teks, dan 
unsur kebahasaan) ungkapan thanking dan greeting serta responnya. 
4) Peserta didik mengisi dialog rumpang bergambar dengan ungkapan 
thanking dan apologising kemudian mempraktekkannya (activity 6).  
5) Peserta didik mengisi dialog rumpang dengan ungkapan thanking dan 
apologising kemudian berlatih dengan dialog tersebut (activity 7). 
Mengasosiasi 
1) Peserta didik  membandingkan berbagai ungkapan thanking and 
apologising serta responnya yang telah dikumpulkan dari berbagai 
sumber. 
2) Peserta didik membuat ungkapan terimakasih berdasarkan kondisi yang 
diberikan (activity 9). 
3) Peserta didik mendengarkan rekaman kemudian mencocokkan  konteks 
sesuai dengan rekaman yag didengarnya (activity 10). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
deskripsi sederhana tentang sifat dan ciri fisik benda-benda kesayangan 
mereka atau benda-benda unik berdasarkan hasil penelusuran di laman-
laman internet. 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
Pertemuan Ketiga 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
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3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan inti (60 menit) 
Mengasosiasi  
1) Peserta didik berdiskusi mengenai ungkapan-ungkapan  apologising. 
2) Peserta didik melengkapi dialog bergambar dengan ungkapan apologising 
(activity 11). 
3) Peserta didik mencocokkan ungkapan thanking and apologizing dengan 
respon yang tepat  (activity 12). 
Mengomunikasikan 
1) Peserta didik secara berpasangan melakukan role play yang melibatkan 
ugkapan thanking dan apologising(activity 13). 
2) Guru memberikan umpan balik terhadap pemahaman konsep peserta 
didik tentang materi yang dipelajari.. 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
3) Guru memberikan penugasan berupa tugas mandiri untuk menuliskan 
deskripsi sederhana berbagai macam ungkapan thanking di internet 
4) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
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H. Penilaian 
1. Rubrik Penilaian Sikap Spiritual 
 
a. Pedoman Penskoran: 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
2.  Rubrik Penilaian Sikap Sosial 
Deskripsi sikap sosial  Nilai  
Berperilaku 
santun, peduli, 
dan percaya diri  
dalam 
melaksanakan 
komunikasi 
interpersonal 
dengan guru dan 
teman. 
Selalu  2 
Kadang-kadang 1 
Jarang 0.5 
 
 
No Indikator Skor 
1 Menggunakan 8 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
5 
2 Menggunakan 6 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
4 
3 Menggunakan 4 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
3 
4 Menggunakan 4 kata positif tanpa kata “God” dan “Thank”  2 
5 Menggunakan kurang dari 4 kata positif tanpa kata “God” dan 
“Thank”  
1 
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b. Pedoman Penskoran 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K 
D- 1 1 
 
3. Pengetahuan 
a. Teknik Penilaian : Tes Tertulis 
b. Bentuk Instrumen :Mengisi teks rumpang, menjawab pertanyaan, 
dan mencocokkan 
c. Kisi-kisi : 
No. Indikator Butir Instrumen 
3.  Peserta didik dapat menjawab pertanyaan 
mengenai penggunaan terimakasih 
Activity 4 
4.  Peserta didik mencocokkan gambar 
dengan responnya 
Activity 6 
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5.  Peserta didik dapat melengkapi dialog 
rumpang. 
Activity 7 
6.  Peserta didik dapat menjawab pertanyaan 
mengenai ungkapan terinakasih. 
Activity 8 
7.  Peserta didik dapat mencocokkan gambar 
dengan responnya. 
Activity 10 
 
4. Keterampilan 
a. Teknik Penilaian : Unjuk Kerja 
b. Bentuk Instrumen : Tes kemampuan mendengarkan dan berbicara 
c. Kisi-kisi: 
No. Keterampilan/Indikator Butir 
Instrumen 
Mendengarkan   
3.  Peserta didik dapat menjawab pertanyaan 
sesuai dengan dialog yang didengarnya. 
Activity 1 
4.  Peserta didik dapat elangkapi dialog 
rumpang sesuai dengan teks yang 
didengarnya. 
Activity 2 
5.  Peserta didik dapat menjawab pertanyaan 
berdasarkan teks yang didengarnya. 
Activity 4 
6.  Peserta didik dapat mencocokkan kalimat 
sesuai dengan teks yang didengarnya. 
Activity 10 
Berbicara  
1.  Peserta didik dapat membuat percakapan 
yang didalamnya terdapat ungkapan 
thanking dan apologising. 
Activity 13 
 
d. Konversi keterampilan membaca dan mendengarkan. 
Setiap jawaban benar diberi skor 1 (satu) 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
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e. Rubrik untuk penilaian keterampilan berbicara  
 
ASPEK KETERANGAN SKOR 
 
 
 
 
Pelafalan 
• Sangat jelas sehingga mudah dipahami 
• Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi 
• Ada masalah pengucapan sehingga pendengar 
perlu  konsentrasi penuh 
• Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Tatabahasa • Tidak ada atau sedikit kesalahan tatabahasa 
• Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna 
• Sering membuat kesalahan sehingga makna sulit 
dipahami 
• Kesalahan tatabahasa sangat parah sehingga tidak 
bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata • Menggunakan kosakata dan ungkapan yang tepat  
• Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi 
• Sering menggunakan kosakata yang tidak tepat  
• Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi 
4 
3 
 
2 
1 
Kelancaran • Sangat lancar. 
• Kelancaran sedikit terganggu oleh masalah bahasa 
• Sering ragu-ragu dan terhenti karena keterbatasan 
bahasa 
• Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
2 
 
1 
 
f. Pedoman Penskoran: 
 
NA =  
𝑆𝑘𝑜𝑟 𝑃𝑒𝑟𝑜𝑙𝑒ℎ𝑎𝑛
𝑆𝑘𝑜𝑟 𝑀𝑎𝑘𝑠𝑖𝑚𝑎𝑙
 X 4  
 132 
 
 
Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K 
D- 1 1 
 
 
 Sukoharjo,     Juli 2019 
Mengetahui       
Kepala Madrasah    Guru Mata Pelajaran 
 
 
Bambang Trianggono, S.Ag., MM  Ninik Indriyani, S.Pd 
NIP. 19591106198903004   NIP. 197606152007012029 
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LESSON PLAN OF TEACHER 2  
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Appendix 4 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
01 
 
 
Satuan Pendidikan :  MTs Negeri 2 Sukoharjo    
Mata Pelajaran         :  Bahasa Inggris 
Kelas/semester :  VII/1 (satu) 
Materi Pokok            :  Menyapa, berpamitan, berterima kasih dan 
 meminta maaf 
Alokasi Waktu :  6 pertemuan (12 JP)  
 
A. Kompetensi Inti 
1 : Menghargai dan menghayati ajaran agama yang dianutnya. 
2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
 peduli (toleransi dan gotong royong), santun, percaya diri, dalam 
 berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
 jangkauan pergaulan dan keberadaannya. 
3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian tampak mata. 
4 : Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan,  mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak  (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai  dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut  pandang/teori. 
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B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian  
Kompetensi 
1 3.1 Mengidentifikasi 
fungsi  sosial, struktur teks, 
dan  unsur kebahasaan teks 
interaksi interpersonallisan 
dan tulis yang melibatkan 
tindakan  menyapa, 
berpamitan,  mengucapkan 
terimakasih, dan meminta 
maaf, serta menanggapinya, 
sesuai dengan konteks 
penggunaannya. 
 
3.1.1 Menyebutkan fungsi sosial 
 ungkapan menyapa dan 
 berpamitan beserta  respon; 
3.1.2 Menyebutkan struktur teks 
 ungkapan menyapa dan 
 berpamitan beserta respon; 
3.1.3 Menyebutkan unsur  
kebahasaan  ungkapan  
menyapa dan berpamitan 
beserta responnya. 
3.1.4 Menyebutkan fungsi social 
ungkapan berterimakasih 
dan responnya 
3.1.5 Menyebutkan struktur teks 
ungkapan berterima kasih 
beserta responnya; 
3.1.6 Menyebutkan ungkapan  
 berterima kasih beserta 
 responnya. 
3.1.7 Menyebutkan fungsi sosial 
ungkapan meminta maaf 
dan responnya. 
3.1.8 Meyebutkan struktur teks 
ungkapan meminta maaf 
dan responnya. 
3.1.9 Menyebutkan ungkapan 
meminta maaf dan 
responnya. 
2 4.1 Menyusun teks interaksi 
 interpersonal lisan dan 
 tulis sangat pendek dan 
 sederhana yang 
 melibatkan tindakan  menyapa, 
berpamitan,  mengucapkan 
4.1.1 Menyusun  dialog tentang 
ungkapan menyapa dan 
berpamitan, ungkapan 
terima  kasih, meminta maaf 
dan responnya berdasarkan 
situasi  yang diberikan 
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terimakasih,  dan meminta 
maaf, dan  menanggapinya 
dengan  memperhatikan 
fungsi  sosial, struktur teks, dan 
 unsur kebahasaan yang 
 benar dan sesuai konteks. 
4.1.2 Membuat pesan singkat yang 
melibatkan ungkapan 
menyapa, berpamitan, terima 
kasih dan meminta maaf. 
 
C. Tujuan Pembelajaran 
Fokus Penguatan Karakter: Siswa terampil dalam menggunakan ungkapan 
sapaan, pamitan, ucapan terimakasih, dan permintaan maaf untuk melakukan 
komunikasi interpersonal dengan strukturn yang benar dan dengan unsur 
kebahasaan yang jelas. Dilandasi dengan semangat belajar yang tinggi, sopan 
dan santun. 
Pertemuan 1 
Melalui diskusi, siswa dapat: 
1. Menyebutkan fungsi sosial ungkapan menyapa dan berpamitan beserta 
responnya; 
2. Menyebutkan struktur teks ungkapan menyapa dan berpamitan beserta 
responnya; 
3. Menyebutkan unsur kebahasaan ungkapan  menyapa dan berpamitan 
beserta responnya. 
Pertemuan 2 
Melalui pair work, siswa dapat: 
1. Menyusun teks dialog  tentang menyapa dan berpamitan. 
2. Menyusun teks greeting dan short message berpamitan 
Pertemuan 3 
Melalui diskusi, siswa dapat: 
1. Menyebutkan fungsi sosial ungkapan berterimakasih dan responsnya. 
2. Menyebutkan struktur teks percakapan yang menggunakan ungkapan 
berterimakasih dan responsnya. 
3. Menyebutkan struktur teks percakapan yang menggunakan ungkapan 
berterimakasih dan responsnya. 
Pertemuan 4 
Melalui pair work, siswa dapat: 
1. Menyusun dialog tentang  ungkapan berterimakasih dan responsnya. 
2. Menyusun teks pendek sederhana yang memuat ungkapan berterimakasih. 
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Pertemuan 5 
Melalui diskusi, siswa dapat: 
1. Menyebutkan fungsi sosial ungkapan Meminta maaf dan responsnya 
2. Menyebutkan struktur teks percakapan yang menggunakan ungkapan 
berterimakasih dan responsnya. 
3. Menyebutkan struktur teks percakapan yang menggunakan ungkapan 
berterimakasih dan responsnya. 
Pertemuan 6 
Melalui pair work siswa dapat: 
1. Menyusun dialog tentang  ungkapan Meminta Maaf dan responsnya. 
2. Menyusun teks pendek sederhana yang memuat ungkapan meminta maaf. 
 
D. Materi Pembelajaran 
1. Materi Pembelajaran Reguler 
a. Fungsi sosial Menyapa, berpamitan, berterimakasih, meminta maaf, 
dan menanggapinya, untuk menjaga hubungan interpersonal dengan 
guru dan teman. 
b. Struktur teks 
c. Memulai  
d. Menanggapi (diharapkan/di luar dugaan) 
e. Unsur kebahasaan 
f. Ungkapan-ungkapan yang lazim digunakan 
g. Kosakata, ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan 
 tangan. 
h. Topik 
 Interaksi antara siswa didalam atau diluar kelas yang melibatkan 
tindakan  menyapa, berpamitan, berterimakasih, meminta maaf 
yang dapat  menumbuhkan perilaku yang termuat di KI. 
2. Materi Pembelajaran Remidial 
Unsur Kebahasaan tentang ungkapan menyapa, berpamitan, 
berterimakasih dan meminta maaf. 
3. Materi Pembelajaran Pengayaan 
Pengembangan Materi tentang menyapa, berpamitan, berterimakasih dan 
meminta maaf di luar sekolah. 
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E. Metode Pembelajaran 
Pendekatan saintifik 
Diskusi, Pair work 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media 
➢ Video 
➢ Audio 
➢ Buku paket 
➢ Power point 
2. Alat 
➢ Spidol 
➢ Whiteboard 
➢ Laptop 
➢ LCD 
3. Sumber Pembelajaran 
➢ Erlangga. 2016. Bahasa Inggris Bright: An English Course for Junior 
High  School Students. 
➢ Guru-guru dan siswa-siswa di sekolah. 
➢ www.7esl.com / internet 
 
G. Langkah-langkah Kegiatan Pembelajaran 
1. PERTEMUAN PERTAMA 
Kegiatan Pendahuluan (10 menit) 
1) Guru memberi salam. 
2) Guru dan siswa berdoa. 
3) Mengecek kehadiran siswa. 
4) Guru bertanya kepada siswa apabila bertemu dengan orang lain  apa 
yang mereka ucapkan? 
5) Guru mengaitkan materi yang akan dipelajari. 
6) Guru menyampaikan tujuan pembelajaran bahwa siswa akan 
mempelajari ungkapan sapaan dan berpamitan dan manfaatnya. 
7) Guru menyampaikan alur kegiatan dan teknik penilaian  
Kegiatan Inti (60 menit) 
1) Siswa mendengarkan lagu Good Morning; 
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2) Guru mengajak siswa menyanyi bersama; 
3) Guru mendorong siswa menanyakan tentang lagu yang 
diperdengarkan; 
4) Siswa mengamati ungkapan sapaan (halaman 5-8) dan berpamitan 
(halaman 11-12) pada buku siswa;  
5) Guru memberi  kesempatan kepada siswa untuk menanyakan segala 
sesuatu dalam buku yang telah dibaca; 
6) Guru memberi contoh cara melafalkan setiap kalimat secara jelas, 
tidak terlalu cepat, dan berulang-ulang, terutama ketika 
mengucapkan kata-kata penting yang terkait, dan siswa menirukan; 
7) Siswa membentuk kelompok yang terdiri dari 2 anggota; 
8) Siswa mengisi tabel untuk mengidentifikasi ungkapan sapaan dan 
berpamitan dalam kelompok; 
9) Siswa membahas hasil diskusi dengan dibimbing oleh guru; 
10) Tiap-tiap kelompok menyampaikan hasil diskusi mereka. 
Penutup (10 menit) 
1) Guru dan siswa menyimpulkan tentang pembelajaran yang telah 
dilakukan. 
2) Guru melakukan refleksi terhadap kegiatan yang sudah dilakukan. 
3) Guru memberi umpan balik proses dan hasil pembelajaran dengan 
memberikan respon masukan pada hasil pekerjaan siswa. 
4) Guru menyampaikan rencana pada pertemuan selanjutnya. 
2. PERTEMUAN KEDUA 
Kegiatan Pendahuluan (10 menit) 
1) Guru memberi salam. 
2) Guru dan siswa berdoa. 
3) Mengecek kehadiran siswa. 
4) Guru mengingatkan kembali materi yang telah dipelajari pada 
 pertemuan sebelumnya. 
5) Guru menyampaikan tujuan pembelajaran bahwa siswa akan 
membuat  dialog.  
6) Ungkapan sapaan dan berpamitan dan pesan singkat (short 
message)  terkait sapaan dan pamitan. 
7) Guru menyampaikan alur kegiatan dan teknik penilaian. 
Kegiatan Inti (60 menit) 
1) Siswa secara berpasangan menyusun dialog ungkapan sapaan dan 
berpamitan. 
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2) Siswa menyusun Teks pendek sederhana tentang ungkapan sapaan 
dan pamitan. 
3) Guru memberi kesempatan kepada siswa secara berpasangan untuk 
unjuk kerja, siswa lain memberi tanggapan. 
Penutup (10 menit) 
1) Guru dan siswa menyimpulkan tentang pembelajaran yang telah 
 dilakukan. 
2) Guru melakukan refleksi terhadap kegiatan yang sudah dilakukan. 
3) Guru memberi umpan balik proses dan hasil pembelajaran dengan 
 memberikan respon pada hasil pekerjaan siswa. 
4) Guru memberi tugas  untuk membaca materi pertemuan berikutnya. 
5) Guru menyampaikan rencana pada pertemuan selanjutnya. 
3. PERTEMUAN KETIGA 
Kegiatan Pendahuluan (10 menit) 
1) Guru memberi salam. 
2) Guru dan siswa berdoa. 
3) Guru mengecek kehadiran siswa. 
4) Guru memotivasi siswa dengan menyanyikan lagu tentang ucapan 
terima kasih. 
5) Guru mengajukan pertanyaan yang mengaitkan dengan materi  
yang akan dipelajari. 
6) Guru menyampaikan tujuan pembelajaran yang akan dicapai dan 
manfaatnya. 
7) Guru menyampaikan cakupan materi dan uraian kegiatan beserta 
alokasi waktu. 
Kegiatan Inti (60 menit) 
1) Guru menayangkan video tentang ungkapan terima kasih. 
2) Guru bertanya jawab tentang ungkapan dalam video. 
3) Siswa menirukan guru membaca dialog tentang ungkapan terima 
kasih. 
4) Siswa mengidentifikasi ungkapan terima kasih dari dialog dan 
responnya dengan menuliskannya di buku catatan. 
5) Siswa mendiskusikan hasil identifikasi dengan dipandu oleh guru. 
6) Siswa melengkapi dialog rumpang tentang ungkapan terima kasih 
secara berkelompok 4 orang. 
7) Perwakilan siswa melakukan percakapan dari hasil diskusi. 
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8) Siswa menyusun dialog sederhana berdasarkan situasi yang 
diberikan secara berpasangan. 
9) Siswa melakukan percakapan dari dialog yang disusun secara 
berpasangan. 
Penutup (10 menit) 
1) Guru dan siswa menyimpulkan tentang pembelajaran yang telah 
dilakukan. 
2) Guru melakukan refleksi terhadap kegiatan yang sudah dilakukan. 
3) Guru memberi umpan balik proses dan hasil pembelajaran dengan 
memberikan respon pada hasil pekerjaan siswa. 
4) Guru memberi tugas  untuk mengucapkan ungkapan terima kasih 
dan responnya dalam kehidupan sehari-hari.  
5) Guru menyampaikan rencana parda pertemuan selanjutnya. 
 
4. PERTEMUAN KEEMPAT 
Kegiatan Pendahuluan (10 menit) 
1) Guru memberi salam. 
2) Guru dan siswa berdoa. 
3) Mengecek kehadiran siswa. 
4) Guru mengingatkan kembali materi yang telah dipelajari pada 
 pertemuan sebelumnya. 
5) Guru menyampaikan tujuan pembelajaran bahwa siswa akan 
membuat  dialog percakapan singkat (short message) terkait 
ungkapan  berterimakasih. 
6) Guru menyampaikan alur kegiatan dan teknik penilaian. 
7) Guru memotivasi siswa dengan menyampaikan bahwa bagi para 
siswa  yang terbaik hasil tulisannya, akan dipajang pada 
mading sekolah. 
Kegiatan Inti (60 menit) 
1) Siswa secara berpasangan melengkapi dialog rumpang tentang 
ungkapan sapaan dan berterimakasih. 
2) Siswa menyusun dialog sederhana tentang ungkapan 
berterimakasih. 
3) Siswa Membuat pesan singkat menggunakan ungkapan 
berterimakasih. 
4) Guru memberi kesempatan kepada siswa secara berpasangan untuk 
unjuk kerja ,siswa lain memberi tanggapan. 
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Penutup (10 menit) 
1) Guru dan siswa menyimpulkan tentang pembelajaran yang telah 
dilakukan. 
2) Guru melakukan refleksi terhadap kegiatan yang sudah dilakukan. 
3) Guru memberi umpan balik proses dan hasil pembelajaran dengan 
memberikan respon pada hasil pekerjaan siswa. 
4) Guru memberi tugas  untuk membaca materi pertemuan berikutnya. 
5) Guru menyampaikan rencana pada pertemuan selanjutnya. 
 
5. PERTEMUAN KELIMA 
Kegiatan Pendahuluan (10 menit) 
1) Guru meminta salah seorang siswa memimpin berdoa. 
2) Guru mengecek kehadiran siswa.  
3) Guru memimpin Ice Breaking 
4) Guru memberikan motivasi dan apersepsi. 
5) Guru menginformasikan tujuan pembelajaran. 
6) Guru menginformasikan tentang teknik penilaian. 
Kegiatan Inti (60 menit) 
1) Siswa mengamati  gambar-gambar yang ditayangkan di layar LCD. 
2) Siswa menirukan pengucapan dialog yang ada dalam gambar. 
3) Siswa mengamati gambar yang berbeda yang diberikan guru. 
4) Siswa bersama-sama mengucapkan dialog dalam gambar. 
5) Siswa bertanya jawab terkait dengan dialog dalam gambar dengan 
panduan guru. 
6) Siswa melakukan tanya jawab dengan temannya terkait dialog 
dalam gambar. 
7) Siswa membentuk kelompok 4-5 anak dengan memperhatikan 
kesetaraan gender dan perbedaan individu. 
8) Siswa mendiskusikan isi dialog yang ada dalam gambar. 
9) Siswa mengidentifikasi ungkapan permintaan maaf beserta 
responnya. 
10) Siswa berlatih memperagakan dialog dalam kelompok. 
11) Siswa menerima potongan gambar dan kalimat dialog. 
12) Siswa menempelkan kalimat dialog pada potongan gambar yang 
tepat. 
13) Siswa mempresentasikan hasil kerja kelompok. 
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14) Siswa dari kelompok lain menanggapi presentasi dengan panduan 
guru. 
Penutup (10 menit) 
1. Guru dan Siswa membuat rangkuman/simpulan pelajaran. 
2. Guru dan Siswa melakukan penilaian dan/atau refleksi terhadap 
kegiatan yang sudah dilaksanakan secara konsisten dan terprogram. 
3. Guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran. 
4. Guru menyampaikan rencana pembelajaran pada pertemuan 
berikutnya. 
5. Guru mengajak Siswa menutup kegiatan pembelajaran dengan 
berdoa. 
6. Guru mengucapkan salam penutup 
 
6. PERTEMUAN KEENAM 
Kegiatan Pendahuluan (10 menit) 
1) Guru memberi salam. 
2) Guru dan siswa berdoa. 
3) Mengecek kehadiran siswa. 
4) Guru mengingatkan kembali materi yang telah dipelajari pada 
pertemuan sebelumnya. 
5) Guru menyampaikan tujuan pembelajaran bahwa siswa akan 
membuat dialog ungkapan tentang permintaan maaf dan pesan 
singkat (short message) terkait ungkapan meminta maaf. 
6) Guru memotivasi siswa dengan menyampaikan bahwa bagi para 
siswa yang terbaik hasil tulisannya, akan dipajang pada mading 
sekolah. 
Kegiatan Inti (60 menit) 
1) Siswa secara berpasangan melengkapi dialog rumpang tentang 
ungkapan meminta maaf. 
2) Siswa menyusun dialog sederhana mengenai ungkapan meminta 
maaf dan responnya. 
3) Siswa Membuat pesan singkat menggunakan ungkapan meminta 
maaf dan responya. 
4) Guru memberi kesempatan kepada siswa secara berpasangan untuk 
untuk kerja, siswa lain memberi tanggapan. 
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Penutup (10 menit) 
1) Guru dan siswa menyimpulkan tentang pembelajaran yang telah 
dilakukan. 
2) Guru melakukan refleksi terhadap kegiatan yang sudah dilakukan. 
3) Guru memberi umpan balik proses dan hasil pembelajaran dengan 
memberikan respon pada hasil pekerjaan siswa. 
4) Guru memberi tugas  untuk membaca materi pertemuan berikutnya. 
5) Guru menyampaikan rencana pada pertemuan selanjutnya. 
 
H. Penilaian 
1. Pengetahuan 
a. Teknik Penilaian : Tes Tertulis 
b. Bentuk Instrumen : Essay 
c. Kisi-kisi 
No Indikator 
Pencapaian 
Indikator Soal Bentuk 
Soal 
Jumlah 
Soal 
No 
Soal 
1 Menyebutkan fungsi 
sosial ungkapan 
menyapa dan 
berpamitan beserta 
responnya; 
Disajikan sebuah 
dialog yang 
melibatkan ungkapan 
menyapa dan 
berpamitan, siswa 
dapat menyebutkan 
fungsi sosial dari teks 
tersebut. 
1 2 1,2 
2 Menyebutkan 
struktur teks 
ungkapan menyapa 
dan berpamitan 
beserta responnya; 
Disajikan sebuah 
dialog siswa dapat 
menunjukan struktur 
teks memulai dan 
merespon sapaan dan 
pamitan. 
1 4 3,4,5,6 
3 Menyebutkan Unsur 
Kebahasaan 
ungkapan menyapa 
dan berpamitan 
beserta responnya. 
Disajikan sebuah 
dialog rumpang 
peserta didik dapat 
menentukan 
ungkapan yang lazim 
digunakan dalam 
1 1 7,8,9,10 
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menyapa dan 
berpamitan beserta 
responya.bahasaan. 
 
2. Keterampilan 
a. Teknik Penilaian : Tes Tertulis 
b. Bentuk Instrumen : Essay 
c. Kisi-kisi 
 
No Indikator Pencapaian Indikator Soal Jumlah 
Soal 
Nomor 
soal 
1 Menyusun teks dialog   
menyapa dan 
berpamitan, berterima 
kasih, dan meminta 
maaf. 
Disajikan sebuah 
essay yang berisi 
ungkapan menyapa, 
berpamitan, 
berterima kasih, dan 
meminta maaf. 
2 1, 2 
2 Menyusun Pesan 
Singkat yang memuat 
ungkapan  Sapaan  dan 
berpamitan, berterima 
kasih dan meminta 
maaf. 
Disajikan sebuah 
essay yang 
melibatkan 
ungkapan menyapa, 
berpamitan, 
berterima kasih, dan 
meminta maaf. 
3 3,4,5 
 
3. Keterampilan 
a. Teknik Penilaian : Tes Tertulis 
b. Bentuk Instrumen : Essay 
c. Kisi-kisi 
 
No Indikator Pencapaian Indikator Soal Jumlah 
Soal 
Nomor 
soal 
1 Menyusun teks dialog   
menyapa dan 
berpamitan, berterima 
Disajikan sebuah 
essay yang berisi 
ungkapan menyapa, 
berpamitan, 
2 1, 2 
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kasih, dan meminta 
maaf. 
berterima kasih, dan 
meminta maaf. 
2 Menyusun Pesan 
Singkat yang memuat 
ungkapan  Sapaan  dan 
berpamitan, berterima 
kasih dan meminta 
maaf. 
Disajikan sebuah 
essay yang 
melibatkan 
ungkapan menyapa, 
berpamitan, 
berterima kasih, dan 
meminta maaf. 
3 3,4,5 
 
d. Rubrik untuk penilaian keterampilan menulis 
Pedoman Penskoran 
No. Aspek yang dinilai Kriteria Skor 
1 Kesesuaian ungkapan - Pilihan ungkapan sangat tepat  
- Pilihan ungkapan tepat  
- Pilihan ungkapan cukup tepat  
- Pilihan ungkapan kurang tepat  
- Pilihan ungkapan tidak tepat 
5 
4 
3 
2 
 1 
2 Pilihan kosakata - Sangat variatif dan tepat  
- Variatif dan tepat  
- Cukup variatif dan tepat  
- Kurang variatif dan tepat  
- Tidak variatif dan tepat 
5 
4 
3 
2 
 1 
3 Pilihan tata bahasa - Pilihan tata bahasa sangat tepat  
- Pilihan tata bahasa tepat  
- Pilihan tata bahasa cukup tepat  
- Pilihan tata bahasa kurang tepat  
- Pilihan tata bahasa tidak tepat 
5 
4 
3 
2 
 1 
4 Penulisan ejaan dan 
tanda baca 
- Sangat tepat 
- Tepat  
- Cukup tepat  
- Kurang tepat 
- Tidak tepat 
5 
4 
3 
2 
 1 
 
Jumlah nilai per Aspek : 5 
Skor ke 4 aspek : 20 
 147 
 
 
Skor Maksimal  : 100 
Nilai    : (Jml skor keseluruhan ) X 100  
     2 
Nilai akhir  : 100 
e. Rubrik untuk penilaian keterampilan berbicara 
 
ASPEK KETERANGAN SKOR 
Pelafaan • Sangat jelas sehingga mudah dipahami. 
• Mudah dipahami meskipun pengaruh bahasa 
ibu dapat dideteksi. 
• Ada masalah pengucapan sehingga pendengar 
perlu  konsentrasi penuh. 
• Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami. 
4 
3 
 
2 
 
1 
Tata bahasa • Tidak ada atau sedikit kesalahan tatabahasa 
• Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna 
• Sering membuat kesalahan sehingga makna 
sulit dipahami. 
• Kesalahan tatabahasa sangat parah sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata • Menggunakan kosakata dan ungkapan yang 
tepat  
• Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi 
• Sering menggunakan kosakata yang tidak 
tepat. 
• Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi 
4 
3 
 
2 
1 
Kelancaran • Sangat lancar. 
• Kelancaran sedikit terganggu oleh masalah 
bahasa 
• Sering ragu-ragu dan terhenti karena 
keterbatasan bahasa. 
4 
3 
2 
 
1 
 148 
 
 
• Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
 
Jumlah nilai per Aspek : 5 
Skor ke 4 aspek  : 18 
Skor Maksimal  : 100 
Nilai     : (Jml skor keseluruhan) X 100  
     2 
 Nilai akhir   : 100 
Pembelajaran Remidial 
Teknik  : Penugasan  
Instrumen : Multiple choice.Choose the right answer from the 
following questions. 
Pembelajaran Pengayaan 
Teknik  : Penugasan  
Instrumen : Make a dialogue by using the picture about greeting, 
leave  taking, thanking, apologising of expressions. 
 
Mengetahui   
Kepala MTs N 2 Sukoharjo   
   
 
Bambang Trianggono, S.Ag. MM 
NIP. 19591106 198903 1 004 
Sukoharjo, 10 Juli 2019 
Guru Mata Pelajaran 
 
 
 
Dwi Asmawati, S.Pd 
NIP. 197909292007102002 
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LAMPIRAN 1 
Materi Pembelajaran Reguler/Inti 
EXPRESSIONS 
1. Greeting 
 Ungkapan salam dibagi menjadi 2 yaitu Formal dan Informal Greeting. Formal 
greeting biasanya digunakan pada situasi resmi formal atau belum familiar sedangkan 
Informal Greeting digunakan pada situasi santai, biasanya sudah familiar atau kenal 
dengan lawan bicara dan tidak resmi. 
 
Formal Greetings Responses 
Good morning Hello, good morning 
Good afternoon Hello, good afternoon 
Good evening Good evening 
Hello, how are you? I’m fine, thank you/very well, thank you 
 
Informal Greetings Responses 
Hi, how’s life? Terrific, and you? 
What’s news? Just fine, thank you 
How’s everything? Great, thanks 
How’s business? Pretty well. What about you? 
good to see you  
 
2. Leave Taking 
Sama halnya dengan Greeting di atas, ungkapan perpisahan juga terdiri dari 
Formal dan informal. 
Formal Leave Taking Responses 
Good night Good night 
Nice to see you Nice to see you, too 
It’s nice to meet you Nice to meet you, too 
Good bye Good bye 
 
Informal Leave Taking Responses 
Sorry, I have to go now. Yes of course. See you 
I’ll talk to you later. Sure, see you later 
It’s been nice talking to you. So long 
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Good bye. Take care 
Bye  Keep in touch. See you at school. 
See you tomorrow. Sure, see you later. 
 
3. Thanking 
Untuk expressing thanking dibedakan dalam 2 kondisi yaitu ketika seseorang 
memberi anda sesuatu (when someone gives you something) dan ketika seseorang 
melakukan sesuatu atau menolong anda (when someone does a favor or helps you). 
a. When someone gives you something 
Thanking Responses 
Thanks (a lot) You are welcome 
Thank you very much (followed by) No probelm 
It’s very nice/beautiful It’s okay/alright 
It just what I want Don’t mention it 
But you really didn’t have to/you 
shouldn’t have (if the gift is not 
expected) 
I’m glad you like it 
 
b. When some does a favor or helps you 
Thanking Responses 
Thanks (a lot) for your help You are welcoome 
Thanks (a lot) for helping me No problem 
I really appreciate your help That’s okay/alright 
It was very kind of you to help me Never mind/forget it 
I’m very grateful to you for your visit Anytime 
I’m very greateful to you for inviting me - I’m glad I could help 
-Don’t mention it 
-It was my pleasure 
 
4. Apologizing 
 Expressing apology adalah sebuah pernyataan yang menyatakan ekspresi dan minta 
maaf dalam kata lain meminta maaf penting karena ingin memperbaiki hubungan 
dengan orang tersebut. 
Apologizing  Responses  
Sorry  It’s fine/it’s okay/it’s alright 
I’m sorry Forget it 
I am terrible sorry Don’t worry about it 
Sorry, I’m terribly sorry It doesn’t matter 
Sorry, it was fault Don’t mention it 
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Materi Pembelajaran Remedial 
Leave Taking 
Leave taking dalam bahasa Indonesia maknanya adalah berpisah. Kalimat leave 
taking dapat digunakan sebagai bentuk “basa-basi” saat akan berpisah dengan 
seseorang. Berikut ini beberapa contoh kata dan kalimat leave taking beserta cara 
meresponnya. 
Formal Leave Taking Responses 
Good night Good night 
Nice to see you Nice to see you, too 
It’s nice to meet you Nice to meet you, too 
Good bye Good bye 
 
Informal Leave Taking Responses 
Sorry, I have to go now. Yes of course. See you 
I’ll talk to you later. Sure, see you later 
It’s been nice talking to you. So long 
Good bye. Take care 
Bye  Keep in touch. See you at school. 
See you tomorrow. Sure, see you later. 
 
Materi Pembelajaran Pengayaan 
Materi berisi materi pengembangan dari materi regular, berikut ini contok ungkapan- 
ungkapan yang digunakan dalam situasi diluar materi pokok. 
An example dialogue including greeting, leave taking, thanking, and apologizing. 
Nabula  : Hi, Gamora. 
Gamora : Hi Nabula, it’s nice to see you here. How are you doing? 
Nabula  : I’m doing fine, thanks, and you? 
Gamora : I’m fine too, thanks. By the way, what’s the matter? 
Nabula  : Look, I want to apologize for what I did yesterday. 
Gamora : What did you do? 
Nabula  : I broke your cellular phone. 
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Gamora : Oh, that’s no problem, it had been broken before you used it. 
Nabula  : Really? You’re very kind. Thanks a lot, Gamora. 
Gamora : you’re always welcome my friend. By the way, I have something to 
do right now, I’m in a hurry. 
Nabula  : Certainly Gamora, you can go now. 
Gamora : Ok, Nabula. See you tomorrow. 
Nabula  : See you. 
  
 153 
 
 
LAMPIRAN 2 
Student’s Worksheet 
Name  : ______________ 
No. Absen :_______________ 
Class  :_______________ 
 
Choose the correct answer by crossing (x) a, b, c, or d! 
Read the dialog to answer number 1 and 2! 
Rina : hallo, good morning! 
Rani : Good morning. 
Rina : don’t forget to come this afternoon. 
Rani : oh, sure. See you 
Rina : see you! 
1. What is the situation of the dialogue? 
a. Evening   c. Night 
b. Morning   d. Afternoon 
2. When Rani and Rina will meet? 
a. Evening   c. Night 
b. Morning   d. Afternoon 
Read the dialog to answer number 3 and 4! 
 Ina : Hi Ani, what are you doing? 
 Ani : I am waiting my father. 
 Ina : oh,oke. I go first. Bye !!! 
 Ani: Bye !!! 
3. What is the greating on the dialog? 
a. Hi    c. morning 
b. Hallo   d. Afternoon 
4. Who is Ani waiting for? 
a. Daddy   c. Father 
b. Uncle   d. Grand Father 
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Read the Dialog to answer 5 and 6! 
 Rani: do you know where the library is, please? 
 Rini: it is on the corner, near by the office. 
 Rani: Thank you, see you! 
 Rini: See you. 
5. What is Rani looking for? 
a. Toilet   c. Class 
b. Office   d. Library 
6. Where is the library? 
a. In front of class  c.at the corner 
b. At the office  d. In front of field 
Fill the blank to complete the sentence 
7. Ina: Hi Ani, Good Evening! 
Ani: .......... 
8. Ani: thank you, it’s my please to meet you! 
Ina: ......... ? 
9. Rani: .......... 
Rina: well, see you next! 
10. Rina: ......... 
Rani: it’s not Afternoon, it still morning. 
Answer the following questions! 
1. Make the dialogue just 6 sentences include the material of greeting, leave 
taking, thanking, and apologizing. 
2. Make a conversation leave taking. 
3. Make a short message about your are not feeling well. 
4. Sent message to your sister to say thanks for buy the bycicle. 
5. Make a short message to your friend that you have losing her/his book. 
Answer : 
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REMIDIAL 
Name  : _______________ 
No. Absen : _______________ 
Class  : _______________ 
 
Read carefully and choose the correct answer between A, B, C, D, and E. 
The text below is for questions number 1 – 4  
Rina : (1)......, sir. 
Teacher: Good morning, Rina. (2)........ ? 
Rina : I’m very well, thank you. 
Teacher: What are you doing here in the hospital? 
Lusi : I am going to visit my neighbor. She has just delivered a baby. 
Teacher: I see. Are you alone? 
Lusi : No, I’m with my Mom. There she comes. I’m sorry, I have to go 
now.(3)............, sir. 
Teacher: Good bye, Rina. (4)................. 
Rina : See you. 
1. a. Good afternoon 
b. Good night 
c. Good morning 
d. Good bye 
e. Nice to meet you. 
2. a. How are you 
b. I am fine thank you 
c. Good morning 
d. Nice to meet you 
e. Good bye 
3. a. Good bye. 
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b. How are you 
c. Good Morning 
d. Nice to meet you 
e. See you tomorrow 
4. a. Good bye 
b. Good morning 
c. Nice to meet you 
d. See you later at school 
e. Where are you going 
5. Which one in the following is the expression of leave-taking? 
a. We have had a wonderful time. 
b. How do you do? 
c. How are you today? 
d. I am sorry, I have to leave now. 
e. I’m fine thanks. 
6. Grace : I’m afraid, I’ll have to go now. 
Sinta : Yes, good night, Sinta 
Grace : Good night, see you tomorrow. 
The underlined words means that Sinta wanted to........Grace 
a. Invite 
b. Leave 
c. Introduce 
d. Greet 
e. Hit 
7. Before Widi goes to school in the morning, what she says to her parent? 
a. Chase my way 
b. Go away 
c. Just go 
d. Cheerio 
e. Please leave 
8. Teacher : I think that’s all for today, any question? 
Students : No Miss. 
Teacher : Alright, then see you tomorrow class! 
The underlined words expresses...... 
a. Congratulation 
b. Apologizing 
c. Leave taking 
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d. Greeting 
e. Thanking 
9. You are sending a friend off at the airport.he is going on a holiday. Just before she 
boards the plane, you say to her...... 
a. Have a safe journey 
b. Drive carefully 
c. I am fine 
d. Good job 
e. Do not come again 
10. Your friend will go to Jakarta for one month by bus. Just before he leave you say 
to him..... 
a. Don’t come back 
b. Go away 
c. Have a safe flight 
d. See you later 
e. Nice to meet you 
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PENGAYAAN 
Name   :______________ 
No. Absen/Class :______________ 
Soal: 
Make a dialoge from the picture by using greeting expressions, leave taking 
expressions, thanking expressions, and apologising expressions based on the 
pictures bellow. 
1. Greeting 
 
2. Leave taking 
 
3. Thanking 
 
4. Apologising 
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EXPRESSION 
1. Greeting 
 Ungkapan salam dibagi menjadi 2 yaitu Formal dan Informal Greeting. Formal 
greeting biasanya digunakan pada situasi resmi formal atau belum familiar sedangkan 
Informal Greeting digunakan pada situasi santai, biasanya sudah familiar atau kenal 
dengan lawan bicara dan tidak resmi. 
 
Formal Greetings Responses 
Good morning Hello, good morning 
Good afternoon Hello, good afternoon 
Good evening Good evening 
Hello, how are you? I’m fine, thank you/very well, thank you 
 
Informal Greetings Responses 
Hi, how’s life? Terrific, and you? 
What’s news? Just fine, thank you 
How’s everything? Great, thanks 
How’s business? Pretty well. What about you? 
good to see you  
 
2. Leave Taking 
Sama halnya dengan Greeting di atas, ungkapan perpisahan juga terdiri dari 
Formal dan informal. 
Formal Leave Taking Responses 
Good night Good night 
Nice to see you Nice to see you, too 
It’s nice to meet you Nice to meet you, too 
Good bye Good bye 
 
Informal Leave Taking Responses 
Sorry, I have to go now. Yes of course. See you 
I’ll talk to you later. Sure, see you later 
It’s been nice talking to you. So long 
Good bye. Take care 
Bye  Keep in touch. See you at school. 
See you tomorrow. Sure, see you later. 
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EXPRESSIONS 
3. Thanking 
Untuk expressing thanking dibedakan dalam 2 kondisi yaitu ketika seseorang 
memberi anda sesuatu (when someone gives you something) dan ketika seseorang 
melakukan sesuatu atau menolong anda (when someone does a favor or helps you). 
a. When someone gives you something 
Thanking Responses 
Thanks (a lot) You are welcome 
Thank you very much (followed by) No probelm 
It’s very nice/beautiful It’s okay/alright 
It just what I want Don’t mention it 
But you really didn’t have to/you 
shouldn’t have (if the gift is not 
expected) 
I’m glad you like it 
 
b. When some does a favor or helps you 
Thanking Responses 
Thanks (a lot) for your help You are welcoome 
Thanks (a lot) for helping me No problem 
I really appreciate your help That’s okay/alright 
It was very kind of you to help me Never mind/forget it 
I’m very grateful to you for your visit Anytime 
I’m very greateful to you for inviting me - I’m glad I could help 
-Don’t mention it 
-It was my pleasure 
 
4. Apologizing 
 Expressing apology adalah sebuah pernyataan yang menyatakan ekspresi dan minta 
maaf dalam kata lain meminta maaf penting karena ingin memperbaiki hubungan 
dengan orang tersebut. 
Apologizing Responses 
Sorry It’s fine/it’s okay/it’s alright 
I’m so sorry Forget it 
I am terrible sorry Don’t worry about it 
Sorry, I’m terribly sorry It doesn’t matter 
Sorry, it was fault Don’t mention it 
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Appendix 11 
Transcript of Interview 
Code   : 01 
Title   : Interview with English Teacher 1 
Informant  : T1 
Place   : Library 
Time   : August, 27th 2019 / 12.00 – 12.34 WIB 
R  : Researcher 
T1  : Teacher 1 
 
R   : Assalamualaikum warrahmatullahi wabarakatuh Bu, saya Rose Deliana 
mahasiswa, saya memohon waktu sebentar, hari ini saya mau izin untuk 
wawancara untuk penelitian saya. Langsung saya mulai saja ya Bu?  
T1  : Waalaikumsalam, nggih monggo. 
R   : Untuk pertanyaan pertama, sudah berapa lama Ibu mengajar Bahasa 
Inggris di sekolah ini? 
T1  : Saya mengajar sudah 18 tahun mbak, berarti dimulai dari tahun 2001. 
Saya sudah lama mengajar. 
R   : Itu sudah mengajar kelas apa saja Bu? Sudah semua kelas? 
T1  : Sudah, maksudnya saya dari grade kelas 7, kelas 8 terus baru yang tahun 
ini untuk kelas 9. Jadi saya untuk kelas 9 baru tahun ini. Saya agak adaptasi, 
tidak pernah sebelumnya, tetapi kalau les itu sering. Tetapi kalau untuk 
mengajar dikelas, maksudnya untuk materi yang daily kan beda dengan 
materi saat les. Kalau yang les itu biasanya kan cuma latihan soal, tapi kalau 
yang keseharian misalnya kita masuk ke kelas itu biasanya dikasih materi 
yang benar-benar sesuai dengan silabus. 
R   : Berarti sudah pernah mengajar dari kelas 7, 8, dan 9 ya Bu? 
T1  : Nggih Insyaallah. 
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R   : Pertanyaan selanjutnya, apakah anda pernah mengikuti seminar atau 
pelatihan tentang Kurikulum 2013? 
T1  : Pernah sih mbak yang terakhir di Semarang, tetapi itu khusus untuk mapel 
Bahasa Inggris, sekitar satu minggu. 
R   : Kalau untuk seminar atau pelatihan itu biasanya diadakan berapa bulan 
atau berapa tahun sekali Bu? 
T1  : Kalau dari pemerintah, Kemenag itu sendiri belum tentu 4 tahun sekali. 
Maksudnya, saya selama ini yang khusus untuk pelatihan atau diklat itu 
selama 18 tahun ini baru kemaren yang di Semarang. Kalau yang misalnya 
kerja sama, tetapi beda materi maksudnya ada yang tentang modul 
pembelajaran, kalau yang kemarin khusus untuk guru mapel Bahasa Inggris 
yang di Semarang. Tetapi yang kerja sama antara sekolah dengan pelatihan 
di Semarang itu ada model-model pembelajaran selama 2 minggu. 
Kemudian saya ada diklat lagi di Tawangmangu bersama semua guru disini 
dengan pelatih diklat dari Widyawswara. 
R   : Kalau untuk pelatihan seperti itu biasanya guru diminta, dipilih atau 
mendaftarkan diri Bu? 
T1  : Waktu itu dari pihak Kemenag memberikan angket siapa yang belum 
pernah diklat kemudian saya menulis disitu belum pernah mengikuti diklat 
karena saya selama ini belum pernah diklat yang khusus untuk Bahasa 
Inggris. Lalu mungkin mereka memilih gitu, dari sekolah lain, misalnya 
giliran dari MTs 1 ternyata sudah semua mungkin gantian atau mereka 
mungkin sedang berhalangan sehingga diganti di MTs 2 siapa yang belum. 
Nah kebetulan tahun kemarin giliran saya. 
R   : Selanjutnya, apakah anda pernah membaca buku/materi penunjang 
pelaksanaan Kurikulum 2013? 
T1  : Pernah, materi-materinya kan. Ya, ada buku atau materi penunjang 
maksudnya yang untuk dikelas atau yang sekilas disampaikan di diklat, 
kalau semua ya banyak. Pokoknya saya selalu kalau mau mengajar kan 
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harus persiapan dulu ya paling tidak saya membuat PPT yang diambil dari 
sumber buku-buku itu. 
R   : Kemudian, bagaimana anda memanfaatkan sumber-sumber belajar yang 
ada untuk menunjang Kurikulum 2013? 
T1  : Saya hanya mengambil yang penting-penting misalnya ini materi penting 
akan saya berikan ke siswa yang mudah dan simple dipahami karena 
tingkatannya masih SMP dan ini kan bahasa asing jadi saya sampaikan 
maknanya apa dan intinya apa. Misalnya saya mengajar label ya saya 
berikan pengertian dulu setelah itu baru jenisnya itu apa saja kemudian 
generic structure ada berapa, ciri kebahasaan atau language features itu apa 
saja baru ke yang lain, seperti contoh-contohnya apa saja begitu. 
R   : Berarti bisa dibilang sumber-sumber belajar itu, Ibu mencari sendiri ya? 
T1  : Iya mencari sendiri di buku atau di internet, saya sesuaikan dengan 
kemampuan siswa yang dapat memudahkan siswa. Biasanya saya sesuaikan 
dengan siswa, karena kemampuan siswa disini kan tidak semua sama, 
misalnya golongan siswa yang bisa paham diajarkan sekali langsung 
mengerti. Biasanya untuk kelas 7, 8, dan 9 PK itu lebih mudah memahami. 
Untuk yang lain saya sesuaikan dengan mereka. 
R  : Apakah anda menyeleksi terlebih dahulu buku atau referensi yang 
digunakan sebagai penunjang KBM? 
T1  : Iya saya seleksi dulu, kadang-kadang ada yang tidak sesuai walaupun 
tertulis disitu Kurikulum 2013 tetapi tidak sesuai dengan apa yang saya 
maksud, tidak match dengan silabus, saya tidak ambil atau tidak jadi beli. 
Kadang kan kayak LKS itu, sebenernya bagus juga tapi kadang tidak sesuai 
masih pakai KTSP. Tapi emang agak susah mbak menerapkan Kurikulum 
2013, kalau ke anak penyampaian kita pakai Bahasa Inggris terus itu kadang 
mereka bertanya ini maksudnya apa.   
R   : Berarti buku-buku itu istilahnya diseleksi dahulu ya Bu? Kalau dari 
internet pun juga di seleksi ya Bu? 
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T1  : Iya saya seleksi dulu, itu sesuai atau gak. Misal contohnya inikan 
sekolahnya islami nah kalau memberi contoh tentang gereja, nyuwun sewu 
nggih, misalnya soal keagamaan tidak saya sampaikan. Kita kan islami ya, 
dari nama saja kita harus mengacu pada keislamian terus kemudian kita 
mengambil setting dan suasananya. Bolehlah kita mencomot soal dari mana 
saja tapi disesuaikan, kalau buat soal atau materi kan ga diambil langsung 
gitu, ya kalau muridnya paham kan beda tingkatan antara SMP atau SMA 
bisa aja kan nanti soalnya tanpa kita seleksi ternyata susah ke siswa kok 
tidak mudah dipahami. 
R   : Apakah buku yang anda gunakan sekarang sudah sesuai dengan 
kompetensi yang diharapkan oleh Kurikulum 2013? 
T1  : Iya saya pakai buku BRIGHT kelas 7 terus saya pakai buku tambahan 
Bupena sama latihan soal Mandiri. Kalau untuk standar sekolah ini 
Insyaallah memenuhi mbak, sebenarnya kalau mengikuti dari diknas 
pakainya BSE tapi gak nyambung ke siswanya karena bukunya tidak ada. 
Kalau di Diknas oke seperti itu, tapi kita kan dari Kemenag. Pada intinya 
karena tuntutan jaman, kalau di BSE sebenarnya bagus, tapi menurut saya 
kurang menarik dari gambar gak pakai orang asli kurang greget gitu lho. 
Terus, itu bukunya gak tersedia kalau BSE. Kalau saya pribadi yang penting 
lentur ajalah yang bisa dipakai untuk siswa paham dan itu sesuai dengan 
silabus, chapter atau unit ini yang pertama greeting nanti yang kedua ini jadi 
sesuai dan saya pakai. Misal ada yang tidak sesuai ya saya tidak pakai itu 
tidak saya ajarkan. 
R  : Untuk yang dibuku, apakah aktivitas atau materi-materinya sudah cukup 
bagi siswa? 
T1  : Ya kalau tidak ada saya buatkan sendiri, kadang-kadang saya mengambil 
dari Bupena kalau dari Bupena kurang cocok ya saya olah sendiri. Saya 
menambahkan materi juga ada, kan misalnya kita mengajar disitu ada 
preposisi; on , in, oh ya ini kita kan harus memberikan pada siswa.  
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R   : Berarti Ibu akan menambahkan materi yang tidak ada supaya materinya 
lebih kaya ya Bu? 
T1  : Iya supaya lebih banyak maksudnya ya biar mereka ilmunya tambah tidak 
cuma itu-itu yang ada didalam silabus yang simple-simple aja yang sesuai 
dengan standar anak SMP. 
R   : Apakah anda pernah mengembangkan materi ajar sendiri? Disini 
mengembangkan materi bisa dalam artian menambah atau mengurangi yang 
kira-kira tidak sesuai ya Bu. 
T1  : Ya pernah misalnya membuat PPT. Materi dibuat dengan PPT, dengan 
mengambil dari beberapa buku pendamping dan menambah dari internet. 
Saya sering nambah itu mbak, seperti tadi saya mengajar label di kelas 9 
kok ada language features hanya tertulis satu saja use simple present lha 
disitu saya tambah yang lain contain serving size kemudian daily value kan 
itu penting. Saya jelaskan ke siswa sampai mereka itu benar-benar ngerti. 
Seperti di kelas 7 kemarin menambah beberapa language expression yang 
formal atau informal nah saya pakai itu untuk menambah. 
R  : Kira-kira dalam buku itu, apa Ibu juga pernah pernah mengurangi beberapa 
kan dibuku banyak ya Bu aktivitas-aktivitas, apakah semua dikerjakan? 
T1 : Tidak, terkadang waktunya tidak cukup. Lha kan kadang ada yang unjuk 
kerja gitu mbak, yang ada practice itu. Sebenarnya mau, tapi saya sesuaikan 
dengan materinya misalnya disitu practice-nya dialog, kalau sekian banyak 
anak ya mungkin saya suruh satu atau dua kali maju. Kalau yang benar-
benar nanti untuk unjuk kerja atau performance itu yang sesuai misalnya 
ada materi tentang introducing-self nah itu baru memang benar-benar saya 
nilai anggap saja ulangan saya suruh unjuk kerja satu-satu kedepan. Jadi ada 
aktivitas yang dilakukan penuh ada yang tidak, saya sesuaikan dengan 
materi dan alokasi waktunya juga. 
R  : Ibu juga pernah memodifikasi yang ada di buku, soalnya yang awal ini kan 
expression untuk kelas 7, apakah pernah ditambahkan audio atau video atau 
modifikasi soal-soal? 
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T1 : Ada beberapa ya mungkin untuk materi saya tambah gambar misalnya 
present continuous tense nah itu kan saya tambah gambar, ini artinya begini 
maksudnya apa yang dilakukan dipancing-pancing seperti itu dulu nanti 
baru penjelasan. Misalnya cara membuatnya seperti ini, waktunya dipakai 
kapan, terus seperti ini pakai apa; pakai be terus verb-nya harus ditambah –
ing caranya merubah juga saya jelaskan. Untuk tugas juga saya sesuaikan 
saja. 
R  : Apakah anda mengetahui prosedur pengembangan materi ajar bedasarkan 
Kurikulum 2013? 
T1  : Berdasarkan pengalaman biasanya saya kalau misal mau membuat itu 
penjelasan dulu ke siswa tujuan kita dikelas ini mau belajar tentang apa. 
Biasanya saya ceritakan materi yang akan saya bahas, tujuannya, baru saya 
bilang ke anak-anak materi ini artinya ini, kadang-kadang dikasih ilustrasi 
atau langsung menuju apa yang saya maksud. Setelah itu baru langkah-
langkah misalnya disitu kan ada pengertian setelah pengertian baru generic 
structure. Nah setelah itu, biasanya ada ciri kebahasaan atau language 
features terus examples baru ke latihannya. Jadi ada step-stepnya, kalau kita 
mengajar memang ada step-stepnya seperti itu. Kadang-kadang kalau nurut 
yang didiklat kemarin mbak, itu ada yang dikombinasi maksudnya dua 
materi ada yang dikombinasi jadi satu begitu. Misalnya kita ada satu 
unit/chapter ada materi greeting sama leave taking nah itu kita combine jadi 
satu misal siswa saya suruh buat dialog, bagaimana cara memberi salam 
terus kemudian ada salam perpisahan atau pamitan seperti itu.  
R  : Sejauh mana anda menambah materi pembelajaran Bahasa Inggris? 
T1  : Materi dibuat dengan PPT, dengan mengambil dari beberapa pendamping 
dan menambahn materi dari internet. 
R  : Apakah anda mengurangi materi atau aktivitas dalam pembelajaran Bahasa 
Inggris? 
T1  : Materi tidak dikurangi. Aktivitas siswa dikelas disesuaikan situasi 
pembelajaran dikelas kadang beberapa aktivitas. 
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R : Sejauh mana anda memodifikasi materi pembelajaran Bahasa Inggris? 
T1  : Ya dimodifikasi disesuaikan dengan materi. Dengan menggunakan 
speaking, reading, listening, dan writing. 
R  : Apakah anda menata ulang atau menulis ulang materi pembelajaran 
Bahasa Inggris? 
T1  : Ya, jika siswa kurang paham atau waktu sangat terbatas diulang kembali. 
Kemampuan siswa satu dengan yang lain beda. Bagi siswa yang kurang 
paham, kami memberi waktu khusus untuk mengulang materi dengan 
memberi penjelasan, contoh, dan latihan. 
R  : Sejauh mana anda menyederhanakan materi pembelajaran Bahasa Inggris? 
T1  : Ya disesuaikan dengan tingkat kelas dan silabus. 
R  : Dalam mengembangkan berarti Ibu prinsipnya materi tersebut mudah 
dipahami oleh siswa ya Bu? 
T1  : Iya yang jelas itu disesuaikan dengan mereka, disesuaikan dengan 
kemampuan. 
R : Bagaimana langkah-langkah atau cara yang Anda lakukan dalam 
mengembangkan materi ajar? 
T1  : Ya yang tadi itu. Pertama pengertian diberikan pengertiannya itu apa terus 
langkah-langkah membuatnya, generic structure terus language 
featuresnya baru examples terus latihannya. Itupun tidak selalu latihannya, 
dikasih tahu contohnya karena kan menjawab pertanyaan, kayak yang kelas 
satu kemarin kan tidak tahu question word nah itu kan kita harus ngasih tahu 
dulu. Nah saya harus pancing dulu baru saya kasih tau ke murid jadi mereka 
ngerti gitu. 
R  : Apakah anda menyesuaikan kebutuhan, minat, dan kemampuan siswa 
dalam mengembangkan materi ajar? 
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T1  : Ya jelas saya sesuaikan. Maksudnya mau tidak mau kan ini namanya 
sekolah. Ya dikasih semangat, ini kamu harus berminat jangan cuma suka 
sama gurunya aja kamu juga harus menyukai pelajarannya.   
R  : Berarti bagaimana cara membuat materi yang sesuai dengan siswa yang 
memudahlan, memtovisai siswa ya Bu? 
T1  : Iya yang sesuai dengan siswa yang memotivasi siswa biar ngerti dan 
paham ini penting. Walaupun ini bahasa asing kamu harus tetap 
mempelajari jangan sampai ketinggalan sama yang lain gitu. 
R  : Bagaimana model dan bentuk materi ajar yang anda kembangkan? 
T1  : Ya saya pakai power point sebisa saya saja. Ya dikasih materi sesuai 
dengan silabus itu saya pakai power point. Kalau direguler misalkan saya 
mengajar disitu mbak, nah kebetulan itu dulu tahin-tahun lalu ya pernah 
dikelas 7 karena tidak ada LCD saya ngeprint sendiri atau mencatat di papan 
tulis, ya itu yang kesusahan disitu karena menghabiskan banyak waktu.  
R  : Berarti men-supplemen materi dengan PPT atau menambah materi ya 
istilahnya Bu? 
T1  : Iya misalnya kalau greeting yang formal, pengertiannya, kemudian dengan 
siapa kita berbicara, dimana kita berbicara ya disesuaikan dengan situasinya 
begitu. 
R  : Berarti bentuk materi yang dikembangkan itu dari PPT atau langsung 
ditulis ya Bu? 
T1  : Iya dari PPT, buku kadang kalau saya ingat ini belum disampaikan ya 
langsung saya tulis. 
R  : Bagaimana anda mendapatkan sumber belajar sebagai referensi dalam 
pengembangan? 
T1  : Ya nyari dinternet, nayri bukunya. Ini saya memang belum mencari 
bukunya, tapi saya ada referensi dari tahun-tahun kemarin, mungkin gak 
sesuai, kalau gak sesuai tidak saya pakai. Kemudian dari sekolah ada mbak, 
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ini didrop sample dari beberapa percetakan apa itu istilahnya promosi. Nah 
kita diberikan sample itu samplenya saya ambil. Itu bentuknya sekarang 
modul, ada yang bentuknya buku itu saya pakai terus ada yang buku 
didalamnya ada materi sama soal-soalnya. Itu saya ambil dari situ terus 
browsing di internet nyari-nyari di ruang guru dan di rumah belajar, 
nyarinya disitu. 
R  : Apakah anda menyusun RPP secara mandiri atau berkelompok dengan 
MGMP? 
T1  : Biasanya kalau tahun-tahun kemarin ada MGMP tapi akhir-kahir ini 
MGMP-nya tidak jalan mbak. Jadi kalau tahum-tahun dulu ya pakai MGMP 
kalau sekarang ya kadang tanya temen ada yang buat misal saya juga buat, 
kadang-kadang kolaborasi, referensi dari teman. Saya berusaha untuk buat. 
Saya ada beberapa referensi kemudian saya sesuaikan dengan silabus 
kemudian saya edit sendiri. 
R  : Apakah anda menemui kesulitan dalam menyusun RPP berdasarkan 
Kurikulum 2013? 
T1  : kalau yang kelas 7 sih tidak ada mbak, maksudnya agak mudah sih ya. 
Kalau misal gak ada mudahnya ya nyari ditempat lain gitu aja. 
R  : Apakah anda menemui kesulitan dalam menyiapkan media pembelajaran 
berdasarkan Kurikulum 2013? 
T1  : Kalau dikelas 7 gak ada kayaknya mbak, kalau dikelas 8 dulu ada sebab 
ekspresi yang kita sampaikan agak susah. Tapi kalau dari media ada 
hambatan dikelas, misal itu speaker mati atau yang sering terjadi itu dikelas 
ada LCD-nya tapi LCD-nya rusak jadi saya harus bawa sendiri. 
R  : Apakah anda kesulitan dalam menentukan indikator pencapaian materi 
yang disusun berdasarkan Kurikulum 2013? 
T1  : Indikator kan hampir sama seperti tujuan nggih. Itu tidak ada kesulitan 
misal kalo greeting siswa dapat menyampaiakn greeting sesuai dengan 
wkatunya. Insyaallah gampanglah kalo dikelas 7. 
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R  : Apakah materi-materi dari Kurikulum 2013 sulit untuk diterapkan? 
T1  : Ndak, kalau yang dikelas 7 itu mudah. Tapi yang saya agak susah nanti 
yang dimateri terkahir itu song. Saya kan tidak suka musik ya kurang 
menyukai tapi mau tidak mau kan harus tetap disampaikan. 
R  : Apakah anda mengalami kesulitan dalam mendapatkan bahan ajar yang 
berdasarkan Kurikulum 2013? 
T1  : Kalau mendapatkan bahan ajar sih kayaknya gampang ya mbak dari buku 
atau interenet. Mungkin ini mbak , karena saya itu kurang pintar IT jadi 
kalau saya buat ya cukup sederhana kurang apa ya istilahnya tidak seperti 
jenengan kalau buat kan ada gambar mungkin bisa gerak. Ya kalau saya ya 
kesulitannya disitu kalau mengembangkan kurang kreatif sedikit. Itu pernah 
dulu bikin video sparkol tapi terhambat karena jaringan internet yang kedua 
kuota. Jadi kesulitannya itu ketika ingin mengembangkan atau 
mengaplikasikan misal dalam bentuk PPT yang lebih kreatif itu saya agak 
kesusahan. Saya belum pernah ada pengalaman buat misalnya kok ada 
gambar ini, kok bisa ngambil dari situ, kok bisa langsung ditanyangkan 
disini, saya belum mempelajari itu tapi saya tetap berusaha supaya bisa. Nah 
belajar dari mbak-mbak mahasiswa PPL. Kalau di diklat tidak ada 
pembelajaran seperti itu kita kan belajar sendiri diluar. 
R  : Apakah mengalami kesulitan dalam menggunakan bahan ajar yang disusun 
berdasarkan Kurikulum 2013? 
T1  : Tidak sih kalau menggunkan, ya itu balik lagi saya kesulitan dalam 
teknologi saya agak ketinggalan. Saya kurang pengalaman dalam 
menggunakan IT terus cara membuat itu lho mbak yang susah itu kan perlu 
belajar. Padahal kalau diklat bahas itu-itu terus kapan waktunya gak ada dan 
biayanya juga mahal. Kalau saya ikut diklat mbak, paling tidak biayanya 
500 ribu paling murah 300 ribu itu sekali atau dua kali datang. 
R  : Apakah anda memiliki kesibukan lain selain mengajar di sekolah tempat 
mengajar sekarang? 
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T1  : Maksudnya gimana? Saya nge-les gitu? Kalau ya saya tidak ada. Sekarang 
saya ibu rumah tangga hanya fokus di sekolah. Tapi kalau nge-les anak-anak 
disekolah biasa kalau kembali kerumah ya tetap ibu rumah tangga. Soalnya 
sudah capek, kan saya ada tanggungjawab selain itu. Nuwun sewu, saya 
bukan sombong, saya hanya membantu bendahara untuk BOS jadi saya 
kesibukannya cuma itu aja mengurusi administrasi sekolah. Dari sebelum 
pelajaran udah ngurusin itu sampai pusing kepala. Karena waktu terbatas itu 
susah untuk mengembangkan materi, dikira kita hanya lurus jadi guru 
ternyata ada sampingan itu, yaudah gitu aja. 
R  : Apakah anda pernah melakukan evaluasi terhadap buku yang anda 
gunakan sebagai bahan pembelajaran di kelas? 
T1  : Kan sebelum beli saya buka-buka dulu kalau tidak sesuai yan tidak saya 
pakai. 
R  : Pertanyaan terakhir, apakah kesulitan-kesulitan yang Ibu alami dalam 
mengembangkan materi untuk sekarang ini? 
T1  : Ya itu tadi, keterbatasan saya kurang kreatif dalam mengembangkan 
materi. Kalau untuk bahan ajar semua ada mbak tinggal ambil kan sekarang 
udah canggih mau ambil gambar apa saja bisa. Nah tapi keterbatasan saya 
disitu amblil gambar, sebenranya saya sudah buat PPT tapi biar menarik kan 
ada gambar, ada tulisan, ada warna yang berbeda ya itu yang menjadi 
kesulitan. Terus apalagi ya mbak? Oh iya itu waktu terbatas banget, karena 
disekolah ada sampingan lain jadi saya susah mau mengembangkan.  
R  : Apakah ada kesulitan yang lain misalnya motivasi dalam mengembangkan 
materi? 
T1  : Saya sebenarnya selalu semangar mbak, cuma ya itu tadi tidak ada gurunya 
yang ngajarin. Terus misal diklat yang seperti itu jarang mbak. Pelatihan 
jarang, lha itu tadi lho mbak kalau dari Kemenang belum tentu setahun 
sekali dan belum tentu kepilih. Itu yang menjadi kendala saya kalau ingin 
mengembangkan materi. 
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R  : Untuk wawancara hari ini sudah cukup Bu. Terimakasih ya Bu atas 
waktunya. Semoga wawancara ini dapat bermanfaat bagi penelitian saya. 
Wassalamualaikum. 
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Code   : 02 
Title   : Interview with English Teacher 2 
Informant  : T2 
Place   : Teacher room 
Time   : August, 27th 2019 / 11.00 – 11.26 WIB 
R  : Researcher 
T2  : Teacher 2 
R  : Assalamualaikum Miss. Saya Rose Deliana Hasibuan, mahasiswa IAIN. 
Ingin meminta waktunya sebentar untuk wawancara guna penelitian saya. 
Langsung saya mulai saja ya Miss.  
T2  : Iya 
R  : Sudah berapa lama anda mengajar Bahasa Inggris di MTs? 
T2 : Di MTs ini ya. Sudah dari tahun 2009 itu berapa? 10 tahunan ya. 
R  : Berarti sudah 10 tahun ya Miss. Sudah cukup lama ya. Itu sudah pernah 
mengajar di kelas apa saja? 
T2 : Semua kelas 7, 8, dan 9. 
R  : Apakah anda pernah mengikuti seminar atau pelatihan tentang Kurikulum 
2013? 
T2  : Iya pernah. Itu kan tidak sering dilakukan ya kan penyelenggaraannya juga 
terbatas.  Jadi ya pernah diawal-awal launching  Kurikulum 2013 itu pernah 
dikirim ke Balai Diklat kemudian ada Bimtek di Ngruki terus di DDWK. 
Beberapa kali Insyaallah ada pengalaman. 
R  : Apakah anda pernah membaca buku/materi penunjang pelaksanaan 
Kurikulum 2013? 
T2  : Iya mestinya pernah. Di Bimtek juga pernah membahasa itu. Ya sedikit 
banyaklah memahami materi di Kurikulum 2013. 
R  : Bagaimana anda memanfaatkan sumber-sumber belajar yang ada untuk 
menunjang Kurikulum 2013? 
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T2  : Ya kan Kurikulum 2013 itu pendekatannya scientific approach jadi 
fokusnya adalah pada siswa. Jadi kalau fokusnya ke anak-anak itu kalau kita 
tidak memiliki sumber atau bahan ajar yang cukup bervariasi akan membuat 
pelaksanaan jadi membosankan karena bukan teacher center lagi kan. Kalau 
teacher center kan guru banyak ceramah. Ya memanfaatkan semaksimal 
mungkin supaya tahapan-tahapan pada scientific approach itu bisa 
terlaksana. 
R  : Apakah anda menyeleksi dahulu buku-buku atau referensi lain yang 
digunakan sebagai penunjang KBM? 
T2  : Menyeleksi kan artinya tahapanya kan kita memilih gitu ya. Memilih itu 
kan sudah termasuk menyeleksi dalam artian tidak terlalu detail cuma  ya 
saya sesuaikan aja mana kebutuhan yang cocok ya saya ambil.  
R  : Berarti disesuaikan kira-kira dengan kebutuhan siswa gimana sama 
minatnya siswa. Kira-kira itu materinya sulit atau mudah jadi disesuaikan 
gitu ya Miss? Itu juga disesuaikan dengan kompetensi yang ada di 
Kurikulum 2013 Miss? 
T2  : Iya pastilah. Jadi kan di KI, KD kita bisa melihat dari materi-materi yang 
harus kita ajarkan kan acuan rambu-rambunya ada  di KI. KD itu, jadi ya 
buku-buku yang sekiranya memuat itu ya kita pakai. Terkadang justru malah 
buku-buku lama ya lebih lengkap materinya ya saya pakai juga tapi diambil 
part-part tertentu aja. 
R  : Apakah buku yang anda gunakan sekarang sudah sesuai dengan 
kompetensi yang diharapkan oleh Kurikulum 2013? 
T2  : Sudah representatif lah. Cuma nanti ya materinya aja yang kurang disitu 
sama latihannya juga kurang kaya. Anak masih kurang mendapatkan apa 
istilahnya itu menu ya apalagi untuk anak-anak yang punya kemampuan 
diatas teman-temannya kalau cuma seperti itu cepet habisnya. 
R  : Apakah anda pernah mengembangkan materi ajar sendiri? 
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T2  : Ya mestinya. Tadi saya kan sudah bilang bahwa di buku itu kita tidak bisa 
mendapatkan semuanya disitu karena contohnya saja di KD 3.1 dan 3.2, 
yang 3.1 tentang expression greeting, taking and thanking  itu kan kaya ya 
baik yang formal, informal kemudian ada yang dalam lagi. Itu kan di buku 
tidak tertuang semuanya jadi saya juga mencari direferensi yang lain terus 
kemudian kami jadikan sebagai bahan ajar. Termasuk dilatihan-latihannya, 
masuk diproses KBM-nya. Kalau di buku kan kebanyakan listening misal 
ya kita sediakan video biar anak-anak lebih membekas karena bahan ajar itu 
tujuannya adalah mempermudah siswa untuk bisa menerima materi jangan 
sebaliknya. Jadi bahan ajar kok malah membuat anak-anak tambah susah 
dan bingung. 
R  : Apakah anda mengetahui prosedur pengembangan materi ajar berdasarkan 
Kurikulum 2013? 
T2  : Kalau prosedur sih secara keilmuan ya sepaham saya mungkin itu adalah 
prinsip-prinsip dalam pengembangan bajan ajar. Itu yang jelas bahwa bahan 
ajar harus memberikan makna bahwa materi itu menjadi mudah. Jadi kita 
ya kasih dari yang mudah dulu, diawali dari yang mudah kemudian baru 
ketingkatan yang lebih sulit. Membantu anak untuk memahami sesuatu yang 
masih abstrak menjadi paham secara konkrit. Kemudian mungkin kita harus 
melakukan penguatan dan pemahaman pada bahan ajar itu juga penting. Jadi 
kalau misalnya kita memberikan materi ajar berupa dialog video, kita 
tayangkan dulu supaya mereka mengamati, menggali agar scientific-nya 
jalan. Video yang mudah-mudah aja dulu ya hanya short dilaogue. Setelah 
itu, pertama kan abstrak ya tidak tahu penulisaanya bagaimana nah akhirnya 
kita beri penguatan dengan cara kita tampilkan lagi yang ada teksnya seperti 
itu. Kemudian ada umpan balik, kita tanya jadi apa yang kalian dapatkan 
dari video tadi. Kemudian balikan dari kita sampaikan atau klarifikasi. Dari 
bahan ajar yang kita tayangkan tadi dan yang anak-anak dapatkan kita 
klarifikasi dan kita sampaikan ini penulisan yang benar seperti itu. Mungkin 
prinsip terakhir kita harus mengetahui hasil, jadi kita harus me-review hasil 
dari setelah kita melakukan atau memberikan bahan ajar itu hasilnya apa, 
ada tidak peningkatan dari itu kalau memang ternyata peningkatan bisa kita 
246 
 
lihat secara langsung itu dari antusiasnya/motivasinya bertambah atau tidak 
dalam belajar. Ketika diajar tanpa menggunakan bahan ajar mereka – dalam 
pengembangan  bahan ajar ya terutama dimedia pembelajaran – itu mereka 
mungkin agak ogah-ogahan atau kurang fokus. Nah dengan pengembangan 
bahan ajar ini kok bisa memotivasi karena tidak monotonlah. 
R : Bagaimana langkah-langkah atau cara yang anda lakukan dalam 
mengembangkan materi ajar? 
T2 : Ya seperti tadi sudah saya jelaskan sebelumnya. 
R  : Sejauh mana anda menambah materi pembelajaran Bahasa Inggris? 
T2  : Sekarang pakai teknologi banyak ya. Kita bisa browsing di internet itu juga 
banyak materi. Kemudian, kita bisa kembangkan lagi dengan ditambah alat 
peraga atau pakai PPT. Alat peraga juga yang up to date yang sekarang ini. 
Jadi dengan cara browsing di internet, membuat PPT, dan membuat alat 
peraga. 
R  : Apakah anda mengurangi materi atau aktivitas dalam pembelajaran Bahasa 
Inggris? 
T2 : Kalau materi tidak dikurangi hanya untuk aktivitas atau latihan soal saja. 
R  : Sejauh mana anda memodifikasi materi pembelajaran Bahasa Inggris 
T2  : Memodifikasi yang paling fokusnya pada materi pengayaan kan kalau 
sudah misal materi pokoknya intinya sudah ada silabus terus nanti tinggal 
dimodifikasinya itu disesuaikan dengan karakteristik siswa. Apa yang 
kekinian di mereka, karakter-karakternya, nama-nama tokohnya, temanya. 
Itu kita sesuaikan dengan karakteristik dari siswa. Untuk soal pun juga 
dimodifikasi, dibuat yang lebih kekinian, misal announcement itu kan 
biasanya pengumumannya mungkin sebatas ekstra atau kegiatan-kegiatan 
sekolah. Pengumannya itu bisa dibuat yang lebih menarik misalnya English 
show time atau pensi. 
R  : Apakah anda menata ulang atau menulis ulang materi pembelajaran 
Bahasa Inggris 
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T2  : Ya disesuaikan dengan urutan dipemetaan KI dan KD per semester. 
Kadang dibuku letak babnya terbalik.  
R  : Sejauh mana anda menyederhanakan materi pembelajaran Bahasa Inggris? 
T2  : Disederhanakan dalam cara penyampaiannya. Materi dibuku terkadang 
terlalu panjang lebar tapi anak lebih paham kalau saya jelaskan dalam cara 
saya. 
R  : Apakah anda menyesuaikan kebutuhan, minat, dan kemampuan siswa 
dalam mengembangkan materi ajar? 
T2  :  Iya pasti ya. Kita harus sesuaikan jadi konteksnya sekarang anak-anak itu 
misalnya dia lagi jaman apa, saya juga harus tahu sekarang ini anak-anak itu 
jamannya apa. Nah jadi materi atau tema itu ya seputar mereka diusahakan 
seperti itu supaya anak dekat dengan materi yang autentik. 
R  : Bagaimana model dan bentuk materi ajar yang anda kembangkan? 
T2  : Ya audio visual ya terus power point seperti itu paling. Ya tergantung 
materinya juga. Misal ada juga kalau Bahasa Ingrris dikelas jenjang-jenjang 
yang lain itu kan ada label makanan jadi anak-anak saya suruh membawa 
makanan kesukaan mereka apa. Nanti diobservasi didalam kemasan itu 
karena dia sudah suka dulu dengan makanannya kan ada ketertarikan 
sendirilah jadi daripada kita menghadirkan teks aja yang ada dibuku 
gambarnya hitam karena tidak bewarna, akan lebih menarik kalau 
membawa sesuatu yang real ya contohnya kayak gitu. 
R  : Bagaimana anda mendapatkan sumber belajar sebagai referensi dalam 
pengembangan? 
T2  : Ya kadang saya suka hunting buku, karena khususnya untuk yang 
expression itu lebih kaya lagi jadi ada dibuku-buku yang khusus untuk 
speaking kan ada macam-macam percakapan ya disitu, karena ungkapannya 
lebih up to date ya. Kalau yang ditextbook kan lebih formal ya. Kadang saya 
juga ambil dari internet lebih cepat juga. 
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R  : Apakah anda menyusun RPP secara mandiri atau berkelompok dengan 
MGMP? 
T2  : Saya seringnya mandiri ya, karena ya bisa lebih pasti cuma ya mungkin 
kalau lagi pas ini aja turun motivasi ya paling hanya memperbaiki yang 
kemarin-kemarin. Ya sama melihat referensi yang lain kemudian dimodif 
lagi. 
R : Apakah anda menemui kesulitan dalam menyusun RPP berdasarkan 
Kurikulum 2013? 
T2  : Alhamduliilah tidak ya, karena waku di Bimtek itu untuk RPP saya jadi 
sample juga untuk peserta yang lain dan dipresentasikan. Jadi lumayan agak 
mengerti lah bagaimana cara menyusunnya. 
R  : Apakah anda menemui kesulitan dalam menyiapkan media pembelajaran 
berdasarkan Kurikulum 2013? 
T2  : Ya tidak begitu juga ya, karena bisa kita sesuaikan sendiri sih yang penting 
kan kita mengoptimalkan. Tetapi kadang ya ada LCD yang kurang 
maksimal, karena ada kelas yang tidak ada LCD-nya juga jadi 
penyusunannya agak lama memakan waktu. Speaker  kadang juga kurang 
pas. 
R : Apakah anda menemui kesulitan dalam menentukan indikator pencapaian 
materi yang disusun berdasarkan Kurikulum 2013? 
T2  : Insya Allah tidak ada kesulitan juga. Indikator itu kan kita tarik dari 
kompetensi dasar kita ambil satu persatu dan nanti menjadi acuan untuk kisi-
kisi menyusun soal. 
R : Apakah materi-materi dari Kurikulum 2013 sulit untuk diterapkan? 
T2  : Tidak juga malah lebih simple. Alasannya karena Bahasa Inggris itu kan 
genre based approach ya. Memamg ada penambahan materi dari KTSP kan 
kalau KTSP tidak ada song-nya kalau K13 kan ada song-nya gitu. Tapi 
untuk materi saya kira tidak begitu sulit diterapkan. 
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R  : Apakah anda mengalami kesulitan dalam mendapatkan bahan ajar yang 
berdasarkan Kurikulum 2013? 
T2 : Tidak sih bisa didaptkan dari buku atau internet. 
R  : Apakah anda mengalami kesulitan dalam menggunakan bahan ajar yang 
disusun berdasarkan Kurikulum 2013? 
T2 : Saya kira tidak juga ya. 
R  : Apakah anda memiliki kesibukan lain selain mengajar di sekolah  tempat 
mengajar? 
T2 : Saya ada bimbel di rumah juga  tapi lebih ke home-schooling/private jadi 
datang kerumah kemudian juga ada kegiatan diforum PLKP seperti itu. Jadi 
waktu juga bisa jadi kendala. Menggunakan media atau bahan ajar itu pasti 
membutuhkan waktu lebih nah itu kadang kalau kita tidak bisa me-manage 
dengan baik kita tidak bisa selesai dengan tepat waktu. Nah guru makanya 
ada RPP kira-kira buruh berapa lama, penayangannya berapa menit terus 
nanti ada penguatan berapa menit. Terutama waktu untuk membuatnya itu 
butuh proses kan, apa lagi kalau sedang banyak kerjaan. 
R  : Apakah kesulitan-kesulitan yang Ibu alami dalam mengembangkan materi 
untuk sekarang ini? 
T2  : Kendalanya itu adalah pada niat kita sebagai guru ketika kita niat itu 
semuanya akan mudah jadi pada motivasinya. Memang ketika kita 
menggunakan bahan ajar atau media pembelajaran kita pasti membutuhkan 
ekstra persiapan. Kalau sedang tidak mood  ya langsung pake textbook aja 
tapi kalau memang kita terpacu ya bagaimana kita memotivasi diri kita. Jadi 
ya semua kembali pada niat dan motivasi guru dalam menyusun, 
menggembangkan dan mengaplikasikan itu. Membuat media pembelajaran 
kan juga membutuhkan motivasi jadi ide-ide itu akan muncul ketika  
motivasi kita naik dan meningkat dan bisa mengaplikasikan itu 
dipembelajaran kelas. Terus bisa jadi juga kurangnya pengalaman mengajar, 
guru itu kan juga buruh di-charge  ya dengan ikut didiklat-diklat supay me-
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refresh cuma karena pemerintah itu tidak bisa mengakomodir semuanya 
kemudian ada wadah guru yang namanya MGMP itu memang dimaksudkan 
untuk pengenalan-pengenalan seperti itu juga. Nah akan tetapi kembali lagi 
semuanya itu pada pesonal masing-masing misalnya ada motivasi dan 
keinginan yang tinggi tanpa itupun sebenarnya bisa belajar melalui media 
internet seperti itu. Jadi kalau jarang di-charge dengan kegiatan diklat bisa 
kan jadi low.  
R  : Apakah anda melakukan evaluasi terhadap buku yang anda gunakan 
sebagai bahan pembelajaran di kelas? 
T2 : Ya pernah. Memang ada beberapa buku yang copy-paste ya jadi artinya 
cuma beda sampulnya saja tetapi isinya sama. Tapi itu tadi kalau KI dan KD 
sesuailah hanya materinya saja yang perlu diperkaya dan kurang bervariasi 
karena hanya pokok-pokoknya saja jadi guru butuh mengembangkan. 
R : Ya mungkin itu saja Miss yang saya tanyakan. Terimakasih untuk 
waktunya ya Miss. Wassalamualaikum Wr. Wb. 
T2 : Oke. Waalaikumsalam. Semoga bermanfaat. 
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Appendix 12 
 
FIELD-NOTE 
Code  : Teacher 1  
Number : 1 
Topic  : Expression of Greeting someone and Leave-taking 
Informant : Mrs. Ninik Indriyani, S. Pd. (Teacher 1) 
Place   : VII PK 3 class of MTs Negeri 2 Sukoharjo 
Time   : Wednesday, 31st July 2019 / 09.25 – 11.35 WIB 
 
The first observation was conducted on Wednesday, 31st July 2019 at VII PK 
3 class. This class was taught by Mrs. Ninik Indriyani or called as Mrs. Ninik. The 
teacher and the researcher entered the class. The class appeared untidy and not ready 
to study English lesson due to the change of lesson’s time. Mrs. Ninik tried to calm 
the class. After that, Mrs. Ninik opened the class by saying “Assalamu’alaikum and 
greeting the students with “how are you today?”. The students answered it by saying 
“I’m fine thank you and you?’. The teacher started the lesson by checking the 
students’ absent. She said “how’s absent today?”. Then, the students responded it 
by answering “nihil”. After opening the class, the teacher explained to the students 
that there was the researcher from IAIN Surakarta who wanted to conduct a research 
in VII PK 3 class. In that occasion, the researcher started to introduce herself and 
explained the purpose of the researcher came to the VII PK 3 class. Next, Mrs. 
Ninik told the researcher to go to the behind of class for doing the observation. 
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At that day, the teacher said to the students about the previous lesson that was 
greeting someone. For this meeting the teacher continued the material for the last 
meeting. The teacher asked students to open their textbooks and looked at activity 
2 and 3 (listen and practise). Students were required to listen to the audio listening 
about that expression who spoken by native speaker and they should repeat the 
expression later. Next, the teacher asked the students one by one about some 
expressions of greeting someone and the students may answer with the appropriate 
responses. There were many students who still answer the greeting with the wrong 
responses or they just followed the responses of what teacher’s give and on the 
textbook. Then, the teacher also told the students about some expression to tell 
people that you are not feeling well. 
The next activity, teacher gave students exercise to do activity 5 about fill in 
the bubble with sentences from the book. The students work the assignment in pairs. 
The teacher walk around to control the class and sometimes observed the students’ 
work. After the students done with the exercise, the teacher played the audio 
listening to check the correct answer. Then, the teacher continued the exercise for 
students. She told students to do activity 6. The teacher explained that on activity 6 
students should listen to the audio recording to fill the blank conversation. Some 
students were answer correctly but some students were not. 
After the students done with the all exercise, the teacher gave some comment 
and advice of the students answer. Mrs. Ninik said that she will continue the 
material next time because the time is up. Before closed the class, Mrs. Ninik gave 
the students exercise on activity 11 as a home work. Then, Mrs. Ninik closed the 
class by saying hamdallah together. 
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FIELD-NOTE 
Code  : Teacher 1  
Number : 2 
Topic  : Expression of Thanking and Apologizing 
Informant : Mrs. Ninik Indriyani, S. Pd. 
Place   : VII PK 3 class of MTs Negeri 2 Sukoharjo 
Time   : Wednesday, 7th August 2019 / 09.25 - 11.35 WIB 
 
The second observation was held on Wednesday at 09.25 a.m. Mrs. Ninik 
came into the classroom followed by the researcher. She greeted the students by 
saying “Assalamu’alaikum Good morning students”. The students responded it with 
greeting. 
For today’s meeting, the material was still about greeting expression. The 
teacher started the lesson by asking the students about the last week’s homework. 
Then, Mrs. Ninik told the students to open their textbook on page 8 and discussed 
the answer together. The teachers asked students by calling their name to answer 
the question on activity 11. Before that, the teacher explained about instruction in 
the activity 11 by mixing English and Indonesian language to make it more clear 
for students. Then, the teacher checked the students’ understanding about the 
material and the students said that they were all understand about it. Next, the 
teacher asked the students to looked at activity 12 and 13. Students were required 
to work in pairs and they should answer the question on activity 12 and 13. After 
the students done, the teacher checked the students’ answer and gave some 
reflection about the expression of greeting someone and leave taking.. 
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Afterwards, teacher said that for expression of greeting material was done and 
the next material was going to learn in chapter 2 about expressions of thanks and 
apology. Firstly, the teacher was told the main goal of learn about thanks and 
apology expression materials. Before learn the main activity, the teacher played 
audio listening in activity 1 and the students should listen it carefully about what 
the native speaker says to choose the correct answer. The teacher played the audio 
dialogue three times because some students were difficult to hear the dialogue. 
Then, teacher said that on the first dilaogue there was a word lend that means 
“meminjam”, she explained by writing it on the whiteboard that lend has similar 
meaning with borrow. On the next dialogue, the native speaker said “are you free 
this afternoon?”. There was many students did not understand about that sentences 
so the teacher explained directly in front of the class that if “to be; is, am, are” was 
put on the first sentences it could means “apakah kamu senggang siang ini?”. The 
listening section was done and continued to the main activity. 
For the main activity, the teacher presented expression thanking material in 
power point (PPT) for students that contains about how to say thank you and the 
possible responses that can be used by students. The teacher told the students what 
is the function of saying expression of thanking for someone. Then, the teacher 
asked the students “what do you do when someone help you?” and repeated it in 
Indonesian language “apa yang kamu lakukan ketika seseorang membantu kalian?”. 
Beside, the teacher also asked students with different situation like “what do you 
do when your mom gives you present?”, “what do you do when your friends buy 
you something?”. Some students responded it with “thank you”, “thank you very 
much”. Further, the teacher gave some example of expression thanking and its 
256 
 
responses by showing the power point to the students. Spontaneity, the teacher 
wrote some expression of saying thanks and its responses in whiteboard  that did 
not appear in power point slide such as thanks, I really apreciate your help; I cannot 
thank you enough; thank you from the bottom of my heart; last is example of 
thanking to be used in formal situation like I would like to express my gratitude for 
your help and so on. 
 For the next step, the teacher ask the students to look at activity 2. The 
students should listen the audio played by teacher and they have to write the answer 
to complete the dialogue. Because there was trouble with the audio listenimg, the 
teacher decided to change the instruction. The teacher told students to complete the 
dialogue without listening to the audio since the possible answer are randomly 
provided in box below the dialogue. The teacher said to the students that they can 
use the dictionary if they did not know the words in English. Before closing the 
class, the teacher gave the students homework to write underline in expression of 
thanking from conversation in activity 2 and will discuss it next week. The teacher 
close the class by saying Hamdallah together.  
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FIELD-NOTE 
Code  : Teacher 1  
Number : 3 
Topic  : Expression of Thanking and Apologizing 
Informant : Mrs. Ninik Indriyani, S. Pd. 
Place   : VII PK 3 class of MTs Negeri 2 Sukoharjo 
Time   : Friday, 9th August 2019 / 08.35 – 09.45 WIB 
 
On the third observation, the teaching-learning process was started with a 
greeting from the teacher. Then, she said “We have learned about how to say thanks 
to someone and its expression on the last met. I also give you homework, you have 
to complete the dialogue in activity 2. Before we go to the next activity, let’s 
checked the answer together”. Next, the teacher ask students to answer the question 
in activity 2 by calling their name or being a volunteer. They have to answer based 
on their chosen answer.  
After that, the teacher continued the material about thanking expression by 
showing the power point. The teacher discussed about some deep expression of 
thanking, expression of thanking, and thanking in formal situation that was not 
written or even explain on the textbook. The teacher explained to the students that 
“We can use the formal expression when we are on the formal situation like talking 
to your parents, your teacher or someone who older than you. You are be ale to use 
kind of expressions I want to thank you…, I would like to thank you…, I really 
appreciate…, and so on”. Then, the teacher checked the students’ understanding by 
saying “do you understand what I am saying? Kamu tau gak apa yang saya 
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katakan?”. The students did not understand it all. So, the teacher tried to explain 
that informal dan formal expression to the students by telling some illustrating 
situation for them. The teacher also said “If you still do not undesrstand with my 
explanation, you can ask and I will explain it to you. “Don’t be to passive, Ok?”. 
“Maybe, it can be a simple material. But sometimes, you don’t know how to use it 
on the right situation, and how to use the expression for the person you are talking 
to. Then, the teacher told students with Indonesian to make it more clear. “Nah 
itulah yang dimaksud dengan formal dan informal, kalau formal resmi dengan 
orang yang lebih tua, kalau informal tidak resmi dengan teman sebaya ketika 
sedang mengobrol”. 
For the next step, the teacher discussed the material about expression of 
apologizing. The teacher explain the material by tell them how do we say an 
apology expression or when we use that expression. Then, the teacher gave the 
example of some apologizing expression that showed on the power pont such as 
I’m sorry…, I apologize for..., Please forgive me…, forgive me for…, It is my 
fault…, and so on. Next, the teacher pronounced the apologizing expression and the 
students should repeart after it. Further, the teacher continued to explain about 
formal, informal and deep expression of apologizing as explained earlier on the 
thanking expression. The teacher showed illustrating situation where the student 
says apologizing to the teacher because he was late. On that picture, the student said 
I’m sorry for coming late. I won’t fo it again. Some students did not know about 
the word “won’t”.  So, the teacher explain by write that “won’t” come from “will 
and not” and you can write it as a “won’t”.  
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After the teacher have done explain the material, the teacher ordered the 
students to open their textbook on page 20 in activity 11. The teacher explained to 
the students about the instruction to make it easier to do the activity 11. Because 
the time is over, the teacher decided it as a homework. The teacher closed the 
meeting by saying hamdallah. 
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FIELD-NOTE 
Code  : Teacher 2  
Number : 1 
Topic  : Expression of Greeting someone and Leave taking 
Informant : Mrs. Dwi Asmawati, S. Pd. 
Place   : VII PK 5 class of MTs Negeri 2 Sukoharjo 
Time   : Tuesday, 13rd August 2019 / 08.45 – 10.05 WIB 
 
This was the first time the researcher observed Mrs. Dwi Asmawati as an 
English teacher for VII PK 5 class. I am entered the class with the teacher. The 
teacher asked me to introduce ourself  in front of class to the students, and the 
students welcomed me well. The teacher opened the class by saying Basmallah and 
greeting. Before started the activity, the teacher asked student “have you had your 
breakfast?”. Most of students responded that “No”. Then, the teacher said that 
“kalau masuk sekolah usahakan sarapan dulu, jadi kalau dikasih sapaan 
semangat”. 
The teaching-learning process was begun. The teacher asked to the students 
to open their textbook on page 2 and looked on activity 1. The teacher asked 
students to observe and identify the pictures of activity 1 about time in greeting. 
The teacher explained that on the first picture was morning time, second picture 
was noon, third picture was evening and forth picture was in the night time. The 
teacher aslo explained that the students can greet someone by using good morning, 
good evening, good night, and goo noon. Then, the teacher said to the students “ada 
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yang masih belum tertulis disini satu lagi?”. The students cannot answer it 
corrrectly. The teacher said “yang belum adalah aftternoon, ada good noon, ada 
good aftrenoon. Noon berarti siang kalau afternoon sore. Good goon kita gunakan 
saat tepat pukul 12 siang”. After that, the teacher ordered the students to write the 
duration time of good morning, noon, evening, and night in activity 2. The teacher 
walk around to control the students’ work. 
After the students done with the task, the teacher checked the task by 
requesting 2 students to be a volunteer to write their answer in front of the class. 
The teacher discussed the answer from Ojik and Hera. There was several wrong 
answers so the teacher explained the proper answer by writing on the whiteboard. 
Next, the teacher gave a new expression “good day” to use in greeting time. 
For the next, the teacher asked the students to look at activity 2 to practice the 
dialogue. The teacher requested the students to role play the dialogue, all girls 
student to be students on the dialogue and all boys student to be teachers on the 
dialogue. Then, the teacher asked the students to observe all dialogues if there was 
a dialogues that didn’t proper with the greeting time. The bell was ringing, the time 
was over. The teacher closed the class by reciting Hamdallah together.  
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FIELD-NOTE 
Code  : Teacher 2  
Number : 2 
Topic  : Expression Greeting someone, Leave taking, Thanking and   
Informant : Mrs. Dwi Asmawati, S. Pd. 
Place   : VII PK 5 class of MTs Negeri 2 Sukoharjo 
Time   : Tuesday, 27th August 2019 / 08.45 – 10.05 WIB 
 
The second observation was conducted on Tuesday, 27th August 2019. The 
teacher opened the meeting by saying Basmallah. The teacher also greet the 
students by saying “Good morning everybody”. Then, the teacher checked the 
students’ attendace. After that, the teacher said that “on the last meeting, we have 
learned about expression of greeting, leave taking, thanking, and apologizing. 
Sudah 4 ungkapan yang kalian pahami dan pelajari”. 
For this meeting, the teacher prepared a video dialogue for the material. The 
teacher taught students to identify a video dialogue. The students should identify 
the expression of greeting, leave taking, thanking, and apologizing. The students 
should write the expression they found on their own book by making a table for 
each category. Then, the teacher played the video dialogue without subtitle and the 
students have to pay attention to it. The video dialogue will be played three times. 
After that, the teacher checked the students’ work by asking some students to write 
the answer on the whiteboard. The teacher played the video dialogue with its 
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subtitle to review the correct answers. The teacher also told the students to correct 
their answer and write the expression on the table categories. 
The next activity, the teacher asked the students to make a dialogue that 
include expression of greeting, leave taking, thanking, and apologizing in their note 
book. The teacher instructed the students to do the task by individually. The teacher 
gave ten minutes to finish the dialogue. Some students have finished the task but 
the other haven’t. Because the time is not enough, the teacher announce to give it 
as a homework and the students have to submit it on the next week. Then, the 
teacher ended the meeting by saying hamdallah.  
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Appendix 13 
PHOTOGRAPHS 
A. Teacher 1 
 
 
Teacher explain teaching material expresion of 
Greeting and Leave taking 
 
 
Teacher explain the teaching materials 
expression of thanking and apologizing 
 
 
Students noted on their notebook 
 
 
Listening section 
 
     
Teacher’s 1 book references 
 
 
 
Teacher and students’ textbook used for 
teaching-learning activity 
 
 
266 
 
B. Teacher 2 
 
 
Student write the answer in front of the class 
 
 
Teacher played the video 
 
 
Teacher write the teaching material on the 
whiteboard 
 
 
Student write the answer 
 
 
Teacher and students’ textbook used for 
teaching-learning activity 
 
 
   
Teacher’s 2 book references 
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